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Citrus Springs Meets ’

Five Year Renewal Criteria

~
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The Charter meets 6 year renewal criteria per Ed Code Section 47607.2(b)(1). The chartering

authority shall consider the schoolwide performance and performance of all subgroups of pupils

served by the charter school on the state and local indicators as well as other verified data.

2019 CA School Dashboard Performance

Mathematics

Increased +21.8pt
26.3pt below standard

Maintained +2.9pt

All Students I

English

Language-Arts
Increased +15.5pt
1.3pt above standard

Increased +3.7pt

Maintained +2.7pt

Increased +3.4pt

33.5pt below standard 2.5pt above standard
Increased +29.0pt i E Increased +48.7pt
76.2pt below standard* g Students with g 44 2pt below standard*®
Increased +6.6pt Disabilities Increased +7.8pt
119 4pt below standard 88.1pt below standard
Increased +34.4pt Increased +4.0pt
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Maintained +2.2pt Learners Increased +3.1pt
68.6pt below standard 45.1pt below standard
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economically
Increased +3.4pt Disadvantaged Increased +4.4pt
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34.4pt below standard 11pt below standard
Hispanic
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1.4pt above standard
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*No color assigned = less than 30 students
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color progression
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2019 CA School Dashboard data is below, and 2020 iReady verified data is on the following page.
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The Charter's color rating is the same or
higher than the State for overall students
and all significant subgroups.

AT
(o" O\S\

The Charter's subgroups performed higher
than the State status in
4 of 5 subgroups in math and
5 of 5 subgroups in ELA.

AN
Co~3 o

The charter had significantly
higher increases in test scores
from 20180 2019,

@ All local indicators met.



2020 Verified Student
Achievement Data

Continuous instruction
offered for all students
Free grab-and-go meals
available for all community
children

Received the
"Above and Beyond Award"
from the National Alliance for
Public Charter Schools in
recognition of our response to

1:1 Student Chromebooks & COVID-19 and our Online
OPEN Classroom program Public Education Now (OPEN)
available to the public Classroom program
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An analysis of Citrus Springs' 2019-20 iReady growth shows that, on average, students
make more than one year's academic growth in a school year.

Math

104%

iReady Schoolwide Growth Progress Median

Reading
" ) E\ (/
iReady Schoolwide Growth Progress Median

The Charter compared 2018-19 and 2019-20 iReady scaled score cut points to
calculate an alternative 2020 School Dashboard. Performance colors are estimates based
on CAASPPto iReady grade level scale score range relationships.

iReady 2018-19 Mid-Year to 2019-20 Mid-Year DFS & Growth

Reading Math
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Green Yellow
Average DFS: 8.2 above Average DFS: 9.2 below
Change: +16.7 Change: +0.9



Serving All Students
Who Wish to Attend

The mission of Citrus Springs Charter School is to empower students by fostering their innate
curiosity, engaging their parents, and promoting optimum learning by collaboratively
developing a personalized learning program for each student.

6

English Learners Students with
\ b|l|‘ues
66% 17% 7% | 7% B
Hispanic White Pac.ls. 2+ Races

Citrus Springs has been successfully implementing the program for five years and plans to
continually improve over the next charter term.
The school s fiscally secure and has an involved and professional Governing Board.

State Rank Similar Students Rank 3 Year Growth

2019 6 2019 8
2018 5 2018 6 2019 25
5 2017

2017

Target 4 out of 10 Target 4 out of 10

This school was at/above the target This school was at/above the target This school's DFS changed by

3 out of 3 year(s), 2 out of 2 year(s),

meeting the standard for this metric for 2019

25 points,

meeting the standard for this metric for 2019 meeting the 2019 target of 14 points




AREAS OF ACHIEVEMENT
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J Food & Nutrition Service

Since opening, 15 of the school's 16
cohort members have graduated in 4
years. The 16th student continued
enrollment with IEP services.

L [ |
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Free breakfast and lunch are
available to all students through High-level data warehousing and
Community Eligibility Provision learning management systems

Six year WASC Accreditation
term started in 2020

7/ AV

5 students received perfect Citrus Springs' Dashboard ranks
scores on the CAASPP in higher than the local district and 1:1 Technology
ELA and/or Math in 2019 State in both ELA and math (Chromebooks) schoolwide

CAREER AND COLLEGE READINESS

Students completing online dual

Had our first CTE completor in 14 CTE Pathway'offerings yvith enroliment and local concurrent '
2019-20 28 courses, 8 of which are articulated  enrollment courses for college credit

PERSONALIZED LEARNING

L

Highly-trained Assistant s Fully-stocked curriculum
On-site TK-12 Learning Center class
Classroom Educators (ACES) in warehouse and Lending Center for Nearly 80 annual field trips
options for Homeschool students %
every academy classroom Homeschool students for families to choose from

All significant subgroups

increased performance in

ELA and math on the 2019
Dashboard

39 approved a-g courses




STAFF DEVELOPMENT
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Annual IGNITE! Back to School

22cpl

AN S BB L G Fully implimented PLC program with

Conference for all staff plus
a full parent day available

Mastery of | CAN!
standards has increased
across all grade levels

Named a Top Workplace for
similar sized organizations,
three years in a row

Employs over 50 staff while
fostering a community of
engagement and respect.

development for all new

focus on data, MTSS, and ELD
employees

Spelling Bee, History Day, and
Science Fairs offered with
increased participation

BUSINESS AND OPERATIONS
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Prom, Grad Nite, and other
events offered annually for high
school students
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Full, highly-qualified, professional
Governing Board with student and
parent involvement

HUMAN RESOURCES
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Increase teacher retention Induction program for all first and
including Learning Centers second year teachers

High-quality infrastructure

Crisis Prevention Institute training
for all student center staff

EMPOWERING STUDENTS & ENGAGING PARENTS

MTSS/RTI process and
training aligned to
support the whole child

Proven financial stability and
exceeding reserve
requirements annually

Robust benefits package for all
employees 0.6 FTE or higher
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CITRUS SPRINGS CHARTER SCHOOL

As the authorized lead petitioner, |, Dr. Kathleen Hermsmeyer, hereby certify that the information
submitted in this petition for renewal of the California public charter school named Citrus Springs
Charter School (hereafter "CSCS" or the “Charter School”) and authorized by the Orange County Board
of Education (“OCBE”) with oversight by the Orange County Department of Education (“OCDE”)
(collectively referred to herein as the “County”), is true to the best of my knowledge and belief.. | also
certify that this petition does not constitute the conversion of a private school to the status of a public
charter school and | understand that if awarded a charter, the Charter School will follow any and all
federal, state, and local laws and regulations that apply to the Charter School. Further, | affirm that if
awarded a charter, CSCS:

1. Shall meet all statewide standards and conduct the student assessment tests pursuant to
Education Code Section 60605, and any other statewide standards authorized in statute, or
student assessments applicable to students in non-charter public schools. [Ref. California
Education Code Section 47605(d)(1)].

2. Shall be deemed the exclusive public school employer of the employees of CSCS for purposes
of the Educational Employment Relations Act [Ref. California Education Code Section 47605
(c)(6) and Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the
Government Code].

3. Shall be nonsectarian in its programs, admissions policies, employment practices, and all
other operations. [Ref. California Education Code Section 47605(e)(1)]

4. Shall not charge tuition. [Ref. California Education Code Section 47605(e)(1)]

5. Shall admit all students who wish to attend CSCS, unless CSCS receives a greater number of
applications than there are spaces for students, in which case it will hold a public random
drawing to determine admission. Except as required by Education Code Section 47605(e)(2)
and Education Code Section 51747.3, admission to CSCS shall not be determined according
to the place of residence of the student or the student’s parents or legal guardian within the
State. Preference in the public random drawing shall be given as required by Education Code
Section 47605(e)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall make
reasonable efforts to accommodate the growth of CSCS in accordance with Education Code
Section 47605(e)(2)(C). [Ref. California Education Code Section 47605(e)(2)(A)-(C)].

6. Shall not discriminate on the basis of the characteristics listed in Section 220 (actual or
perceived disability, gender, gender identity, gender expression, nationality, race or
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code, or immigration status,
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10.

11.

12.

13.

or association with an individual who has any of the aforementioned characteristics). [Ref.
Education Code Section 47605(e)(1)]

Shall adhere to all applicable provisions of federal law related to students with disabilities
including, but not limited to, the Individuals with Disabilities Education Improvement Act of
2004 (“IDEA"), Section 504 of the Rehabilitation Act of 1973 (“Section 504"), and Title Il of
the Americans with Disabilities Act of 1990 (“ADA”).

Shall meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary. [Ref. Title 5 California Code of
Regulations Section 11967.5.1(f)(5)(C)]

Shall ensure that teachers in CSCS hold the Commission on Teacher Credentialing certificate,
permit, or other document required for the teacher’s certificated assignment. The Charter
School may use local assignment options authorized in statute and regulations for the
purpose of legally assigning certificated teachers, in the same manner as a governing board
of a school district. Teachers employed by charter schools during the 2020-21 school year
shall have until July 1, 2025, to obtain the certificate required for the teacher’s certificated
assignment [Ref. California Education Code Sections 47605(l) and 47605.4(a)]

Shall at all times maintain all necessary and appropriate insurance coverage.

Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per
grade level as required by Education Code Section 47612.5(a)(1)(A)-(D), unless exempted by
applicable law.

Shall notify the superintendent of the school district of the pupil’s last known address within
30 days if a pupil is expelled or leaves CSCS without graduating or completing the school year
for any reason and shall, upon request, provide that school district with a copy of the
cumulative record of the pupil, including report cards or a transcript of grades, and health
information. If the pupil is subsequently expelled or leaves the school district without
graduating or completing the school year for any reason, the school district shall provide this
information to the Charter School within 30 days if the Charter School demonstrates that
the pupil had been enrolled in the Charter School [Ref. California Education Code Section
47605(e)(3)].

The Charter School may encourage parental involvement, but shall notify the parents and
guardians of applicant pupils and currently enrolled pupils that parental involvement is not
a requirement for acceptance to, or continued enrollment at, the Charter School [Ref.
Education Code Section 47605(n)].
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14.

15.

16.

17.

18.

19.

20.

21

22.

23.

24,

25.

Shall maintain accurate and contemporaneous written records that document all pupil
attendance and make these records available for audit and inspection. [Ref. California
Education Code Section 47612.5(a)(2)]

Shall on a regular basis consult with its parents and teachers on a regular basis regarding
CSCS's education programs. [Ref. California Education Code Section 47605 (d)]

Shall comply with any applicable jurisdictional limitations to the locations of its facilities.
[Ref. California Education Code Sections 47605 and 47605.1]

Shall comply with all laws establishing the minimum and maximum age for public school
enrollment. [Ref. California Education Code Sections 47612(b) and 47610]

Shall comply with all applicable portions of the Elementary and Secondary Education Act
(“ESEA”), as reauthorized and amended by the Every Student Succeeds Act (“ESSA”).

Shall comply with the Public Records Act.

Shall comply with the Family Educational Rights and Privacy Act.

. Shall comply with the Ralph M. Brown Act.

The Charter School shall comply with Government Code Section 1090, et seq., as set forth in
Education Code Section 47604.1

The Charter School shall comply with the Political Reform Act.

Shall meet or exceed the legally required minimum of school days. [Ref. Title 5 California
Code of Regulations Section 11960]

Shall meet the requirements of Education Code Section 47612.5 and Education Code Section
51745 et seq. as relates to independent study.

: J i@ ! 8 August 5, 2020

Authorized Representative’s Signature Date
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Dr. Kathleen Hermsmeyer has been serving as superintendent of California’s largest charter
school, River Springs Charter School, since 2005. In 2013, two new schools were added under
her direction, Empire Springs and Harbor Springs Charter Schools. She has worked in education
for the past 33 years. Prior to her leadership with charter schools, she served as a language arts
specialist with the Stockton Unified School District and education specialist at Horizon
Instructional Systems Charter School. She has also served as an adjunct faculty at Chapman, St
Mary’s College and the University of the Pacific.

Dr. Hermsmeyer earned her bachelor’s degree in Liberal Studies and a master’s degree in
computer based education from California Polytechnic State University at San Luis Obispo. She
earned her doctorate degree in curriculum and instruction with a minor in educational
administration from the University of the Pacific. She holds a clear administrative credential, as
well as a clear multiple subject and cross-cultural language and academic development
credential.

Dr. Hermsmeyer is passionate about preparing students to enter the changing global
community through personalized learning, real-world applications and rigorous master-based
instruction (for full résumé, see Appendix A).

Amy Podratz has more than 20 years of experience with charter schools. She presently serves
as the assistant superintendent of Administrative Operations, and is responsible for all business
operations including accountability plans, purchasing, vendor relations, student
records/attendance, book warehousing, and student enrollment. Ms. Podratz has been in this
position since the inception of River Springs. She is a native of California, having grown up in
Imperial County.

Ms. Podratz holds a bachelor’s degree in Political Science and a pre-law certificate from
California State University, Long Beach. Additionally, Ms. Podratz holds a single-subject
credential in social science, a master’s degree in Leadership, and has Chief Business Official
certification coursework.

Ms. Podratz began her teaching experience as an independent study teacher and is an
accomplished equestrian and active volunteer.

Dr. Kathy Cox has over 20 years of experience in the field of Special Education. She presently
serves as the director of Special Education for Springs Charter schools. She is responsible for
overseeing the entire special education operation and services to students with special needs.
She began her career as an elementary school teacher in the Palm Springs and Beaumont areas
of California. Dr. Cox moved into educational administration as an assistant principal, and
quickly assumed the role of administrator overseeing a very large Special Education program.
Dr. Cox led and supported district programs for students identified with moderate and severe
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disabilities and the development of an alternative program for students with emotional
disturbance.

Dr. Cox has extensive leadership training including conflict management, non-violent
communication, problem solving, and organizational change. She has collaborated with staff to
develop programs for students with Autism in order to return students from county
placements.

Dr. Cox is passionate about nurturing collaboration and team building between all the
stakeholders within the unique charter school community in order to provide an exemplary
program for students.

Dr. Vivian Price has over 25 years as an educator. She presently serves as the assistant
superintendent, Education-Personalized Learning. She began her career with Springs Charter
Schools in 2003 having served as a middle and high school English teacher. She is responsible
for the Homeschool program, Homeschool Transitions program, KEYS high school program, and
oversees the Instructional Support department and data analysis.

Dr. Price earned her bachelor’s degree in New Hampshire at Plymouth State University. She
completed her master’s degree in Education with a literacy focus from California State
University, San Marcos, and recently completed her doctorate program in Educational
Leadership. She holds multiple credentials in administration, English single-subject, and
Reading Specialist. Dr. Price is recognized as a National Board Certified Teacher (ELA) and is a
National Writing Project Fellow.

Dr. Price grew up in New England where her love for biking and hiking began. She enjoys
memoirs, great American authors and adolescent literature.

Tanya Rogers has worked in the highly specialized world of school finance for nearly 10
years. She currently serves as the assistant superintendent of Business. Ms. Rogers is
responsible for overseeing the budget process, financial reporting, restricted funding
programs, payroll, and oversees the audit processes. Ms. Rogers began her professional career
in the hospitality industry in which she developed a love for leadership and serving
others. These skills translated seamlessly into the arena of school finance. She began this
adventure auditing school districts with a local auditing firm. Ms. Rogers joined a local
community college district and eventually was selected to lead the multi-college district's
personnel division as the Vice Chancellor of Human Relations. Returning to the field of auditing,
Ms. Rogers joined a local San Diego firm that specialized, again, in school district, college, not
for profit, and charter school audits.

Ms. Rogers earned her bachelor's degree at California State University San Marcos in business
with a concentration in accounting. She also earned a master's degree in business
administration. Ms. Rogers is a Certified Public Accountant (CPA) in the State of California. She
also holds the designation as a Certified Fraud Examiner (CFE) and is currently enrolled in a
doctoral program.
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While having grown up in the state of Washington, Ms. Rogers considers herself to be a
California "native" having spent the last 25 years in the Southern California area. She is
passionate about the programs Springs offers to students and families.

Debbie Daniel is a current assistant superintendent and has over 25 years of experience in the
field of school counseling and administration. She holds a bachelor’s degree in developmental
psychology, a master’s degree in educational counseling, and a master’s degree in spiritual
formation.

Prior to joining the Springs family, Debbie worked for 12 years in a comprehensive high school
setting. Debbie has served in the charter school environment for 14 vyears, including
administrative oversight for school counseling and special education programs. Debbie has
served in her current position for the past 10 years.

Debbie enjoys reading, hiking, and spending time with her family.

Douglas House has worked in the education field for nearly 10 years and worked with youth
for over 28 years. Additionally, Mr. House has worked in the field of Human Resources for over
13 years. He currently serves as the assistant superintendent of Human Resources. Mr. House
is responsible for recruitment, employment testing, hiring, on-boarding, annual mandatory
training, performance evaluation, employee benefits, employee compensation, employee
relations, teaching credentials, leaves of absence, and Human Resources compliance. Mr.
House began his professional career working with youth in a juvenile detention facility followed
by working with probation youth as a mental health clinician/therapist in group homes. He
continued to develop as a leader and later served as Executive Director for two non-profit
organizations and Chief Operating Officer (COO) for a social service non-profit before coming
to Springs to work in the Human Resources Department.

Mr. House earned his Bachelor of Arts in Criminal Justice at Anderson University, his Master of
Science in Counseling Psychology at Cal Baptist University, and continues to maintain four HR
certifications (two - HRCI, one - SHRM and one - SHRM Foundation) and a School Risk
Management certification. Mr. House previously served as the Treasurer for Inland Empire
Society for Human Resources Management (IE SHRM) and has volunteered over the last four
years helping to develop the SHRM-CP national Human Resources certification exams.
Additionally, Mr. House served 8 years as a Combat Engineer for the US Army Reserves.

Mr. House's passion for education, serving youth, and empowering employees coupled with his
human resources, legal, counseling, and military experience work together harmoniously as he
leads the Human Resources function at Springs.
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Springs Charter Schools (SCS) is a successful network of non-classroom based, rigorous,
personalized-learning charter schools serving students in California. As the flagship school, River
Springs Charter School (RSCS) sponsored by the Riverside County Office of Education, is the largest
individual charter school in California, due to tremendous parent support, excellent programs and
best business practices. Since River Springs’ initial charter approval in 2005, we have gone on to
obtain three five-year charter renewal terms, opened fourteen resource center locations, and have
expanded our movement outside of Riverside County.Empire Springs and Harbor Springs Charter
Schools began operations in 2013 after gaining authorization from Helendale Elementary School
District and Julian Elementary School District, respectively. Citrus Springs Charter was authorized on
appeal by Orange County Department of Education in 2016, followed by Vista Springs and Pacific
Springs Charters authorized in 2018 by the State Board of Education and the San Diego County Office
of Education, respectively. All charter schools in the Springs network are WASC accredited,
financially stable, have healthy governance procedures, and have positive relationships with
authorizers.

We continue to take pride in helping each student through his or her own personalized educational
journey. We believe that our unique program will continue to fill a special niche in the Orange
County community.

Citrus Springs operates several unique independent study programs in Orange County and the
contiguous counties. These include:

e Five day seat-based model called Quest Academy TK-8, geared towards inquiry-based,
community-focused, personalized learning (for further description, see page 44)

e Inclusive Special Education program called Delta (for further description, see page 33)

e Homeschool TK-12 with resource center support as needed based on enrollment (for further
description, see page 50)

All three programs are research-based, innovative, need-driven models. CSCS’s Santa Ana Student
Center is located at 2121 North Grand Avenue in Santa Ana, California, and provides 13 classroom
spaces. Of these 13 classroom spaces, five will be shared by the Delta Program and homeschool
learning center enrichment classes. The remaining eight classrooms will be used five days per week
for Quest Academy. Additional space will be provided for Special Education services, meetings,
student events, activities, and assessment as needed. Facility is fully gated and exceeds all State
safety requirements.
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Approximate Enrollment Projections

Year 6 355
Year 7 370
Year 8 400
Year 9 420
Year 10 440

e Parent as Co-Teacher, with Support through Parent Education, Online Guides and
Mentoring

Fully-Supported Choice Curriculum On-Demand

Unique Personalized Learning Path for Resource Center Classroom Instruction

Power Tools for Independent Learning

Math Path, and Other Structured Support for Struggling Students

Field Trips and Parent/Student Events

CTE (Appendix W) and Internships Incorporated into High School Coursework Every Year
Structured Support for Struggling Students/MTSS

We believe Citrus Springs provides a number of benefits to the Orange County community as a high
quality educational option. Specific benefits to the Orange County Department of Education
include:
e Oversight fee of 1%
e Customized access to all our online resources for use with your independent study or
"virtual" students
® Best Practice Sharing and Collaboration

Pursuant to: Education Code Section 47607.2(b) (middle tier)

Pursuant to the amendments made to Education Code Section 47607, and the creation of Education
Code Section 47607.2, by Assembly Bill 1505 (2019), at the time of charter renewal, a chartering
authority shall consider the performance of the charter school on the state and local indicators
reported the California School Dashboard (“Dashboard”), and, in some circumstances, the
performance of the charter school on assessments deemed to be verified data.
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In addition to the shift toward assessing Dashboard data, Assembly Bill 1505 also created a three-
tiered system of evaluating charter schools’ performance, plus a separate category for Dashboard
Alternative School Status schools. Each of the three tiers has unique qualifying criteria.

The California Department of Education has deemed Citrus Springs Charter School a middle-tier
charter school. (link to CDE chart). CSCS does, in fact, fit into the middle tier, and is eligible for
charter renewal, as demonstrated below.

Education Code Section 47607.2(b) states:

(1) For all charter schools for which [top tier and bottom tier] do not apply, the chartering
authority shall consider the schoolwide performance and performance of all subgroups
of pupils served by the charter school on the state indicators included in the [Dashboard]
and the performance of the charter school on the local indicators included in the
[Dashboard].

(2) The chartering authority shall provide greater weight to performance on
measurements of academic performance in determining whether to grant a charter
renewal.

“Measurements of academic performance” are defined in statute as “statewide assessments
in the California Assessment of Student Performance and Progress system, or any successor
system, the English Language Proficiency Assessments for California, or any successor system,
and the college and career readiness indicator.” (Education Code Section 47607(c)(3).

(3) In addition to the state and local indicators, the chartering authority shall consider
clear and convincing evidence showing either of the following:
(A) The school achieved measurable increases in academic achievement, as
defined by at least one year’s progress for each year in school.
(B) Strong postsecondary outcomes, as defined by college enrollment,
persistence, and completion rates equal to similar peers.
(4) Subparagraphs (A) and (B) of paragraph (3) shall be demonstrated by verified data ....

“Verified data” is defined in statute as “data derived from nationally recognized, valid,
peer-reviewed, and reliable sources that are externally produced.” (Education Code
Section 47607.2(c)(1).)

The charter’s data below shows that the school should be granted a renewal term of 5 years.
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https://www.cde.ca.gov/sp/ch/documents/ab1505results2020.xlsx

California School Dashboard: State Indicators

The following table displays the Charter School’s schoolwide Dashboard academic indicators and,
for comparison purposes, Santa Ana Unified School District (the “District”) and the State, for the
2016-17, 2017-18 and 2018-19 school years. Local Indicators for the Charter are also shown as
“met” on the Dashboard.

As demonstrated below, the Charter’s ELA and Math indicator statuses and/or change rates are
either the same or better than the District and State for all three years of Dashboard data.

CAASPP ELA CAASPP Math
2017 Charter Low* Low*
Low Low
2017 District Declined Maintained
2017 State N/A N/A
Low Low
2018 Charter Increased Maintained
Low Low
2018 District Declined Maintained
Low Low
2018 State Maintained Maintained
Medium Low
2019 Charter Increased Significantly Increased Significantly
Low Low
2019 District Increased Maintained
Medium Low
2019 State Increased Maintained

*No change rate; first year of operations
NOTE: State data not publicly posted for 2017

Data Source: CA School Dashboard (https://www. caschooldashboard.org)

CSCS 2019 Dashboard local indicators

Basics: Teachers, Instructional Materials, Facilities Standard Met
Implementation of Academic Standards Standard Met
Parent and Family Engagement Standard Met
Local Climate Survey Standard Met
Access to a Broad Course of Study Standard Met
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https://www.caschooldashboard.org/

Historical SBAC Met/Exceed Rates - Charter vs. District / County / State

Longitudinal CAASPP score analysis is very positive in the charter’s first three years of operations.
The data tables below present the percentage of students who scored in the “met standard” or
“exceeded standard” performance levels for Citrus Springs Charter, Santa Ana Unified School
District, Orange County, and the State of California. Demographically, the Charter most closely
aligns to the State, and overall student rates in both ELA and math are similar.

Subgroup data, however, shows the Charter typically outperforming the local district, county, and
state. Not only are the Charter’s met/exceeded rates typically higher, but the Charter’s increases
over the three-year period are also typically higher.

ELA: SBAC Met/Exceeded Rates Comparison

Overall - Charter 43% 48% 48% "Spp
Overall - District 28% 30% 32% “pp
Overall - County 57% 58% 60% “3pp
Overall - State 49% 50% 51% A2pp
SWD - Charter 23% 18% 32% “Opp
SWD - District 6% 8% 9% “Spp
SWD - County 19% 21% 22% “Spp
S5WD - State 14% 15% 16% A2pp
EL- Charter 23% 28% 27% “pp
EL - District 2% 4% 3% Mpp
EL - County 15% 16% 18% “3pp
EL - State 12% 13% 13% Mpp
Econ Dis. - Charter 36% 37% 39% “3pp
ED - District 27% 28% 30% “Spp
ED - County 39% 42% 43% “pp
ED - State 36% 38% 39% “Spp
Hispanic - Charter 45% 41% 44% Vipp
Hispanic - District 27% 29% 31% "3pp
Hispanic - County 38% 40% 42% *pp
Hispanic - State 37% 39% 41% “pp
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Math:SBAC Met/Exceeded Rates Comparison

2017 2018 2019 3yr change +/-

Overall - Charter 28% 36% 45% " 7pp
Overall - District 22% 24% 25% “3pp
Overall - County 48% 49% 50% A2pp
Overall - State 38% 39% 40% A2pp
SWD - Charter 15% 14% 29% "14pp
SWD - District 7% 8% 9% "2pp
SWD - County 17% 18% 18% Mpp
SWD - State 11% 12% 13% “2pp
EL- Charter 20% 26% 30% *pp
EL - District 5% 6% 5% Opp

EL - County 16% 17% 18% "2pp
EL - State 12% 13% 13% “pp
Econ Dis. - Charter 28% 30% 41% "1 3pp
ED - District 21% 22% 23% A2pp
ED - County 20% 32% 33% “pp
ED - State 25% 26% 27% "2pp
Hispanic - Charter 32% 33% 45% M pp
Hispanic - District 21% 23% 24% "3pp
Hispanic - County 28% 29% 20% A2pp
Hispanic - State 25% 27% 28% A3pp

Data Source: CAASPP (https://caaspp-elpac.cde.ca.qov/caaspp/DashViewReport)

2020 Academic Achievement & Verified Data

iReady assessments and lessons are used in all programs in the Charter. As shown in the
introductory pages, iReady provides a Growth Progress Median report that shows that, on average,
the charter’s students are making more than one year’s growth in a year. For 2019-20, students
averaged a 126% growth progress in reading and 104% in math (100% would indicate one year’s
growth).

iReady Tier 1 identification rates are used as a measure of rigorous student learning and mastery of
the state standards. In addition, i-Ready Tier 1 performance is highly correlated to meeting or
exceeding the standard in CAASPP. Tier 1 identification was based on students’ end of year results.

As shown on the chart below, in ELA Citrus Springs exhibited positive growth overall. Looking at
significant subgroups for Citrus, each significant subgroup also exhibited positive growth from 2018-
19 to 2019-20. Based on Tier 1 identification in i-Ready, Citrus Springs has made substantial progress
in all significant subgroups.

24


https://caaspp-elpac.cde.ca.gov/caaspp/DashViewReport

Citrus Springs Charter School
CAASPP 18-19 Met/Ex vs i-Ready 19-20 Tier 1 Rates ELA

80%

66% "

60%

40%

20%

0%
Overall Hispanic White SED EL SpEd

B CAASPP 18-19 Met/Ex [ i-Ready 19-20 Tier 1 %

As shown in the chart below, in math there was an overall positive trend, similar to ELA. Each
significant subgroup also displayed substantial positive growth in terms of Tier 1 identification
rates. Based on these results, it’s predicted that Citrus Springs would have had large increases in
met or exceeded rates on CAASPP.

Citrus Springs Charter School
CAASPP 18-19 Met/Ex vs i-Ready 19-20 Tier 1 Rates Math

80%

63%
60%

60%

40%

20%

0%

Overall Hispanic White SED EL SpEd

B CcAASPP 18-19 Met/Ex [l i-Ready 19-20 Tier 1%
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For further comparison, the staff of Citrus Springs also used the iReady grade level scale score

range relationships to show increases in student learning from the 2018-19 school year to 2019-20
(D2 to D2). This estimated prediction shows a Dashboard style growth comparison for 2020, using
iReady scores in lieu of CAASPP. The results are as follows:

Citrus Springs Charter

ELA: 18/19 Mid Year to 19/20 Mid Year

a2 SWD SED EL Homeless
i REEd: r
= EE \] [’ | \] \ Less than 11
Overall Students students
DFS -21.2 DFS -0.3 DFS -20.9 DFS -87
, Change 23.8 Change 18.7 Change 19.7 Change -67.0
n= 29 n= 87 n= 30 n=1
Hispanic White African American
Green |’ ﬁ !’ ﬁ Less than 11
students
AVG DFS 8.2 DFS 2.1 DFS 29.1 DFS -10.3
Change 15.7 Change 20.0 Change -16.7 Change 22.7
n= 87 n= 36 n=8
* Dasboard colors are estimates based on CAASPP to iReady grade level scale score range relationships.
Citrus Springs Charter
Math: 18/19 Mid Year to 19/20 Mid Year
EL Homeless

i
DZ‘

Overall Students

£\
Yellow

AVG DFS -9.2
Change 0.9

* Dashoard colors are estimates based on CAASPP to iReady grade level scale score range relationships.

-24.5

Change 0.5

n= 29

Hispanic

!I I \!

DFS
Change 1.1

-10.9

n= 87

AN A

DFS -11.7
Change -0.6
n= 87
White

AN

DFS

-4.6

Change -14.2

n= 36

!I I \!

-22.0

Change 2.1

n= 30

African American

Less than 11

students
-25.3

Change -4.6

n=6

Less than 11

students

-41.5

Change 6.5

n=1
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A charter petition renewed pursuant to this Section may be granted a renewal term of 5 years.
The Charter School has demonstrated academic achievement, as defined by at least one year’s
progress for each year in school.

Strong Post-secondary Outcomes

The Charter School has had small graduating classes and therefore has not received
performance data on the CA School Dashboard for Graduation Rate or College & Career
Indicator. However, graduates have demonstrated strong postsecondary outcomes, as
defined by A-G course completion, college enrollment, persistence, and completion rates
equal to similar peers.

Similar School Comparisons

The chart below shows a comparison of similar local schools, looking at Similar Student Rank,
State Rank, and Three-year Growth of Distance from Standard. We chose these comparable
schools for three reasons:

1. The district of residence for the plurality of Citrus Springs students is Santa Ana Unified
(31%). The second-most district of residence that students of Citrus Springs would attend
is Orange Unified (14%). The remainder of our students are spread throughout Orange
County with no other single district of residence being more than 5%.

2. The specific schools listed are geographically the closest to our campus - Santa Ana Student
Center.

Sierra Intermediate Preparatory Academy (Santa Ana Unified) is 0.1 miles away
John Muir Fundamental Elementary (Santa Ana Unified) is 1.1 miles away
Hoover Elementary (Santa Ana Unified) is 0.9 miles away

Fairhaven Elementary (Orange Unified) is 0.8 miles away

Vista Heritage Global Academy (Charter) is 4 miles away

3. Four of the five are elementary schools, which are the grade levels where the majority of
our students are enrolled (55%). Further, 86% of the total enrollment in Citrus Springs are
in grades TK-8.

Similar Students Rank State Rank DFS 3-Year Growth
Citrus Springs Charter 8 i 6 25
Vista Heritage Global Charter |G 7 2 . 27.3
Fairhaven Elementary [N S - I 3 14
Hoover Elementary [NNNINEGEN o . s . 27.2
John Muir Elementary [N 7 I B I 16.4
Sierra Prep Intermediate Academy [N 2 N 1 -3.7 Il

Data Source: CCSA (https://www.ccsasnapshots.org/sidebyside)
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Non-Academic School Dashboard Data

While Citrus Springs understands that Chronic Absenteeism and Suspension rates are not a
part of the renewal process, the Charter continually monitors and focuses efforts on all
accountability components. The Charter’s non-Academic Dashboard results are as follows.

Please note that in response to the charter’s increased chronic absenteeism rate, Citrus
Springs leadership formed a chronic absenteeism focus group that met quarterly in the
2019-20 school year. The group met to assess the needs of students, review attendance
data, establish and implement program-wide interventions and supports, and conduct staff
development for attendance reporting. As a result, the 2019-20 absenteeism rates declined
significantly. Prior to the COVID-19 school closures, the charter’s calculated chronic
absenteeism rate was 6.8%, which is 5.0% lower than the previous year. This would assign
the charter to be green on the Dashboard (medium; declined significantly) if a 2020
Dashboard were being released.

Suspension rate for 2020 was 1.0%, a slight increase of 0.3% from 2019. This would have
kept the charter as green on the suspension rate indicator (very low; increased) based on
the CDE five-by-five K-12 school grid.

Chronic Absenteeism Suspension Rate
2017 Charter N/A Low*
Medium
2017 District N/A Maintained
2017 State N/A N/A
Medium
2018 Charter Declined
Low Medium
2018 District Increased Maintained
Medium Medium
2018 State Maintained Maintained
Very Low
2019 Charter Increased
Medium Medium
2019 District Increased Maintained
High Medium
2019 State Increased Maintained

*No change rate; first year of operations
NOTE: Chronic Absenteeism and all State data was not posted in 2017

As clearly demonstrated by the evidence above, the Charter School meets this renewal criterion,
and should be granted a renewal term of 5 years.



Governing Law: The educational program of the charter school, designed, among other things, to
identify those whom the charter school is attempting to educate, what it means to be an “educated
person” in the 215t century, and how learning best occurs. The goals identified in that program shall
include the objective of enabling pupils to become self-motivated, competent, and lifelong learners.
Education Code Section 47605(c)(5)(A)(i).

Governing Law: The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision
(d) of Section 52060, that apply for the grade levels served and specific annual actions to achieve those
goals. A charter petition may identify additional school priorities, the goals for the school priorities, and
the specific annual actions to achieve those goals. Education Code Section 47605(c)(5)(A)(ii).

Governing Law: If the proposed charter school will serve high school pupils, the manner in which the
charter school will inform parents about the transferability of courses to other public high schools and
the eligibility of courses to meet college entrance requirements. Courses offered by the charter school
that are accredited by the Western Association of Schools and Colleges may be considered transferable
and courses approved by the University of California or the California State University as creditable under
the “A” to “G” admissions criteria may be considered to meet college entrance requirements. Education
Code Section 47605(c)(5)(A)(iii).

CSCS is a parent choice school where the community is the classroom. Our mission is to foster the
innate curiosity of our students, empower their parents, and promote optimum learning by
collaboratively developing a personalized learning program for each student. CSCS’s objective is to
enable pupils to become self-motivated, competent, and lifelong learners.

Goals for students and parents of CSCS include but shall not be limited to the following:

1. Optimum learning by the student will be achieved by encouraging parent involvement and
support.

2. Students will be active participants in their personalized learning plan with the support of

CSCS staff.

CSCS students will make at least one year of academic achievement gains each year.

Students will be intrinsically motivated.

Students will achieve competency in basic academic skills.

Opportunities will be provided for students to explore their potential in the performing and

living arts and in the use of technology.

7. Students will recognize and use their strongest skills and abilities and improve in areas where
they are weak.

o vk W

CSCS is open to all students in grades TK-12. CSCS is nonsectarian in its programs, admission policies,
employment practices, and all other operations. CSCS specifically targets and is attempting to educate
students seeking a non-traditional educational setting. CSCS does not charge tuition and does not
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discriminate against any pupil on the basis of ethnicity, nationality, race, gender, gender expression,
gender identity, disability, religion, sexual orientation, or upon any of the characteristics listed in
Education Code Section 220, including immigration status.

CSCS believes that learning best occurs when students are educated through a personalized learning
(PL), goal-oriented curriculum which is developed utilizing home-based learning programs,
cooperative school programs and classes, personalized learning models, internships, community-
based educational programs, group seminars, distance learning via current technology, supplemental
learning projects, and current educational research. All student curricula are subject to approval by
CSCs.

CSCS has adopted policies relating to Independent Study as required by Education Code 51747 et seq.
and are available upon request.

Parents who enroll their children in CSCS shall, through specific enrollment and curriculum contracts,
accept primary responsibility for their children’s education. CSCS supports its students and parents
with appropriate educational materials and with a team of Education Specialists and Advisors. The
CSCS Education Specialists and Advisors advise and assist parents and students in all aspects of
student education pursuant to relevant contracts.

Each minor student and at least one parent and each adult student, with the assistance of CSCS
Education Specialists and Advisors, shall design, consistent with the CSCS student standards and
policies, appropriate curricula based upon the student's educational needs and objectives and shall
sign one or more contract(s) with CSCS that clearly describes the student's individual educational goals
and curriculum for each year the student is enrolled with CSCS. This contract (Student Agreement)
shall further describe the manner for submitting assignments and reporting progress and frequency
of meetings. All curricula shall describe the student's course(s) of study, the chosen method(s) of
ascertaining competence in designated course(s) of study and, if applicable, the credit(s) the student
will receive upon successfully demonstrating competence and completing the course of study.

CSCS will immediately seek WASC accreditation for grades TK-12 so all high school courses offered by
the charter school are considered transferable to other public schools. CSCS offers students a college
preparatory program that meets California State and University of California’s “A-G” Freshman
Admissions Requirements. The Student Agreement that is signed by student and parent will detail the
transferability of courses to other public high schools and the eligibility of courses to meet college
entrance requirements. CSCS shall offer and align its college preparatory high school curriculum to
the UC/CSU’s “A-G” requirements (see Appendix C). All Education Specialists who are assigned high
school students shall be trained in the requirements of A-G coursework and high school graduation
policies and procedures (see Appendix CC for graduation requirements and Appendix D for High
School Handbook).

For purposes of this charter, "parent(s)" includes guardian(s). Any parent(s) or legally responsible
entity may designate an alternate party to act in place of the parent(s). CSCS adult students do not
require parental participation in educational or admission contracts or performance evaluations.

CSCS identifies an educated person in the twenty-first century to mean a person who is literate, can
understand and function sufficiently in the world around him or her, has an overview of the history
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of mankind in all its diversity, has an understanding of the political processes, has an ability to solve
mathematical problems and to think scientifically, and has the values necessary to enhance the world
in which she or he lives. This person is one who has realized his or her own special interests, talents,
or abilities, whether it is in the arts, sciences, or other areas. It is the goal of CSCS to help students
become educated individuals who are intrinsically motivated to learn and who have diverse yet well-
developed interests.

CSCS parents, students, and Education Specialists believe that the best learning occurs when:

1. Curriculum is tailored to an individual student’s learning styles.

2. One-to-one teaching is used as appropriate.

3. Real life context-based learning is encouraged.

4. A variety of enrichment is implemented through classroom instruction, independent
learning, field trips (see Appendix E), apprenticeships, technology and integrated projects
(see Appendix F) across the curriculum.

5. Schooling is viewed as one aspect of an education.

6. The entire community is the classroom.

7. Learning is promoted by engaging student interests?.

CSCS believes in providing a multi-faceted portfolio of options for parents who want to play a more
active role in the public education of their children. Instead of providing just one model, CSCS works
within the local community of families and teachers to create research-based, mission-driven,
comprehensive school models that combine the best of resource center classroom instruction with
the best of personalized home-study.

CSCS believes that a child’s attitude about learning a particular subject significantly contributes to
his/her success or failure in that subject. Positive attitudes are strongly influenced by success. For
this reason, we:

1. Use avariety of diagnostic tools to accurately assess and place each child in the appropriate
course/curriculum for his/her skills. The content will be challenging, but not so challenging
that it would be almost impossible for the child to succeed based on his/her initial skill set.

2. We focus on the goals of mastery and understanding within each discipline. Children are
encouraged to keep working on a skill until it is mastered, and they are not penalized for
multiple attempts at mastery.

3. Timely feedback is given to the student about his/her progress in such a way that the
student will learn and grow from it. Students are actively involved in evaluating their own
progress - they are called upon to reflect, given tools such as rubrics, pre-assessments, and
other means of identifying their strengths and weaknesses - so they will be more able to
make the adjustments necessary to succeed and achieve at high levels. Teachers

1 Hattie, J. A. C. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. London:
Routledge, page 298.
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personalize learning to help a child identify their own strengths and weaknesses in a
particular task or topic.

Since CSCS focuses on personalized learning, we use a continuum of skills for mastery based on the
Common Core State Standards. These skills are organized by grade level, with the goal for every
student to master these skills during or before that grade level year. However, since these skills are
building blocks that are required for true understanding of higher level concepts, some students will
begin their learning below their designated grade level. Our goal for students operating below grade
level is to accelerate their learning through mastery and success.

Our programs use a variety of instructional materials to teach these skills (see detail under program
description sections). All students have access to their own copies of standards-aligned instructional
materials for use at school and at home. Chromebooks are available to all students at a 1:1 ratio.
Instructional materials support standards-based mastery, and are used with flexibility according to
individual student need.

All applicable courses follow the Common Core State Standards (“CCSS”), Next Generation Science
Standards (“NGSS”), History-Social Science Framework, English Language Development (“ELD”)
Standards, and remaining State Content Standards (collectively referred to herein as “State
Standards”).

As shown below in the program descriptions, the uniqueness of the Charter’s programs do not
duplicate programs currently offered by the district, and the existing programs have sufficient
capacity for the pupils proposed to be served within reasonable proximity to where the charter
school is located.

All educational programs will follow applicable student to teacher ratio guidelines. Current student
to teacher ratios are as follows: 1:18 for independent study and 1:22 for seat-based.

1) Delta Program

CSCS’s Santa Ana Student Center is located at 2121 Grand Avenue in Santa Ana, California, and
provides 13 classroom spaces. Additional space is provided for Special Education services,
meetings, student events, activities, and assessment as needed.

The Santa Ana Student Center serves 17% students with IEPs, which is significantly higher than
12% students with disabilities in the Santa Ana Unified School District and 11% in Orange County
overall. Based on the needs of the community, in consultation of the SELPA, and to better serve
our students, push-in Delta services are integrated with inclusive classroom learning.

i)  Mission and Vision

The mission of Delta Program (or “Delta”) is to offer an inclusive, individualized learning
environment that is academically engaging, both for neurotypical students and students
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with disabilities, and to create a positive school culture that empowers all students to
take possession of their innate talents and become creative builders of their own future.

Delta Program’s vision is to provide a flexible homeschool and resource center classroom
model that will facilitate an accommodating, encouraging, and responsive environment
with a broad base of support and best practices that increase student achievement for
all, including those students with autism and other special needs. An inclusive school
designed for those who will benefit from a student-driven, experiential, sensory-based
learning environment, Delta will utilize small, multi-age resource center classrooms with
flexible groupings and authentic hands-on learning experiences. This curricular design
will allow all children to thrive, but it will be particularly engaging for students with
autism and other special needs, who may not reach their potential in traditional school
environments.

Academic Program

Delta promotes the legislative intent to increase student achievement through academic
and organizational innovation by providing an authentic inclusion environment that
embeds evidence-based instructional strategies into an innovative, highly supportive
school model that will engender superior student outcomes from all students. Delta
provides a unique, innovative school model for all students that includes, but is not
limited to, the following academic innovations:

e Low student-teacher ratio (assistant classroom educator in every classroom)

e Small resource center class and overall school size

e Student-driven content used to reach standards’ mastery

e |Interdisciplinary blocks and cross-curricular approaches to themes and content
e Authentic co-teaching model

e Expeditionary/investigative approach to learning and extending ideas

® Project-based and holistic approaches to instruction and assessment

e Data-driven flexible grouping in all coursework and content areas (including
mixed-age)

e Theater/drama programming for all students

e Technology standard-based techbooks that provide students and teachers
extensive access to the most current multimedia resources, learning materials,
and lexiled readings (in lieu of traditional textbooks)

e Daily physical activity and “sensory breaks” for all students throughout each day

e Varied and flexible instructional time by subject, according to student need
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iii)

e Use of Evidenced Based Practices to address the needs of students with

disabilities

Academic Innovations

e Small Resource Center Class: Delta is designed to incorporate both small

resource center class sizes and a small overall school community. This small
school environment ensures every student has a close working relationship with
staff members and small group and individualized support are provided
frequently. Students benefit from co-teachers in every academic resource
center classroom, with additional staff (such as learning specialists, therapists,
and other educational service providers) afforded through partnerships with
universities and training programs, further reducing student-teacher ratios and
providing the means for flexible grouping on demand. Because of the small
resource center class and school size, each teacher has greater ownership of
each individual student’s growth and can work closely with other staff and
students’ families to fashion a seamless support network. A recent study at the
City College of New York confirmed that smaller class sizes have proven a key
lever for improved student outcomes in students with autism.

Co-Teaching Model in Academic Classes: Every class incorporates co-teaching
by two instructors with specialized training in push-in strategies and models. Dr.
Marilyn Friend’s model for effective co-teaching is utilized. This ensures the co-
teaching structure operates most effectively, maximizing impact. Unlike many
co-teacher models (or a model that incorporates a paraprofessional), both
teachers will be actively engaged in some element of instruction and will co-
plan lessons, collaborate, and lead data team meetings for their students. This
provides greater flexibility to effectively adjust curriculum to data. Moreover, it
provides consistency for students and seamless instruction in the case of a
teacher’s absence.

Theater/Drama for Every Student: A number of enrichment opportunities will
be provided at Delta, and the theater/drama program will be a component of
the school model. At Delta, students will be encouraged to participate in
theater/drama productions every year. Not only is theater a highly effective
method of reinforcing reading fluency, it is also greatly beneficial for students
with autism and other special needs because it models appropriate social
interactions and provides numerous opportunities for repetition and practice of
these skills.

Organizational Innovation School Model Integrates Best Practices for Students
with Autism: Charter schools throughout the country struggle to both enroll
and fully serve the needs of special education students, especially those who
are diagnosed with autism. Because Delta has been designed as a school that
will meet the needs of special education students with autism in an inclusion
model, it begins with utilizing evidence-based practices that support
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iv)

exponential growth in all students and will benefit special education students
seamlessly.

Curriculum

All materials and teaching methods used for English, math, science, and history will
support the learning of the California State Standards including the Common Core State
Standards and Next Generation Science Standards. The CCSS is focused on higher-level
thinking skills which can be taught through many teaching and curricular materials.

The goal of Delta is to meet the needs of each learner one-by-one, one-to-one, and all-
for-one. To that end, at the very core of the Delta curriculum is a flexible approach that
provides vast resources for teachers to accommodate any student interest that
effectively practices mastery of the Common Core State Standards. With special
consideration of those students with autism who often possess extremely narrow scopes
of interest and/or their peers with varied cultural schemata, this approach ensures
students can make connections, build skills, and demonstrate what they learn, engaging
them through relevant, high-affect topics rather than penalizing students when they lack
interest in a theme. A student with a singular focus on ants, for example, can use that
understanding to learn history, psychology, and sociology, demonstrating it all with a
parallel ant universe that communicates these things.

Like the differentiation strategies used to meet students with a diverse array of skills,
content will be differentiated to address interest as well. With textbooks and/or canned
curricula, such a differentiated approach might be impossible. In order to best
accommodate each student’s interests and leverage content and activities in which
students will be most engaged, the primary curricular materials for all content areas will
be accessed via electronic devices (such as Chromebooks) rather than textbooks. A
variety of subscriptions and software will be obtained to ensure teachers and students
have a myriad of means to master each content area.

The curriculum of Delta Program is based on the Common Core State Standards,
developed into parent and student-friendly "I CAN!" statements (see Appendix G and
M). These | CAN!s are tracked by the student and teacher through a variety of tools.
Students shall make a minimum of a year's growth in a year, but they also have the
opportunity to reach further. A sample scope and sequence for grade 6 is located in
Appendix H.

Step and Thematic Units

All subjects in our Delta Program will be taught as step courses or thematic units.

The steps are designed to give the student an opportunity to learn those topics that
require incremental skill development (mathematics, foreign language, grammar,
spelling and reading fluency) at his or her own level and pace. After an introductory
assessment, students start on the step that matches their current level of knowledge.

35



vi)

Step units provide academic depth, perspective and opportunities to advance to each
student's potential at the right time based on their Zone of Proximal Development.
Students work through the steps at their own pace, with the focused support of their
subject teacher. Students who are below grade level expectations will receive extra
support, both small groups and one-on-one.

Thematic units provide the context and breadth that helps spark student interest in
subject areas including literature, science, art, music and history. Students begin each
theme unit with an interest-grabbing kick-off event, and participate within grade-level
groups in the themes that address the CCSS for their grade levels.

Online Learning and Home-study Days

In addition to the core curriculum, Delta will utilize a variety of online learning
options for primary use on home-study days. Online learning is often very well
suited for students with ASD because it provides immediate feedback and allows
for focus. The following tools will be employed:

English Language Arts/Reading: Like the other content areas, the ELA curriculum

in all grades will be aligned to the CCSS and leverage students’ interests. Novels,
non-fiction texts, and other written pieces will be presented to students through
electronic devices (likely Chromebooks) taking student interest into account. This
electronic information will be supplemented by a classroom library in each class.

>

Ready Common Core Reading: Ready Common Core Reading is a reading
program that engages students in opportunities to practice close reading
strategies across a variety of genres and formats. It uses a consistent
Read, Think, Talk, Write model in which teacher-led discussion and small
group collaboration are central to student achievement. Lessons scaffold
to build students’ confidence as they develop important critical thinking
and analytical skills. Students are immediately engaged by the variety of
real-world source texts, from literature and poetry to blogs and news
articles. It provides on- and off-grade level resources that develop sound
skills and strategies for reading comprehension as well as a balance of on-
grade level and differentiated instruction. It guides teachers and helps
them to build reading habits and connects instruction to Common Core
State Standards across K-8 for a coherent path within and across grades.

Reading/Listening/Speaking Foundational skills in ELA for students who
need support with decoding will be taught using a phonics-based
approach:  The Orton-Gillingham approach was designed as a
methodology for teaching children with learning disabilities in reading
and written expression, and particularly for overcoming difficulties
acquiring the phonetic skills that are necessary for success in those areas.
The Orton-Gillingham approach utilizes specific, sequential, direct,
multisensory instruction to build literacy skills. We will employ sensory-
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cognitive programs that stimulate the basic sensory functions related to
learning by developing the underlying processes necessary for language
and literacy success. We will use these programs with both typically
functioning students and those students who struggle with literacy
development as the result of sensory processing and/or other learning
disabilities.

The program is tailored to those students who have weak concept
imagery, which is often accompanied by difficulty with critical thinking,
following directions, and/or connecting in conversations. Students with
weak concept imagery may also have difficulty expressing ideas in an
organized manner. This challenge is especially prevalent in students on
the autism spectrum and related disorders, to whom the curricular
materials and concept imagery—building strategies are tailored. Strategies
and exercises are also especially applicable for ELs who have decoding
skills but are still developing English language proficiency.

We will use specialized materials to provide a course of building concept
imagery in students who can decode with fluency but are unable to
satisfactorily build comprehension skills. The exercises and strategies
provide students with means of developing concept imagery skills that
strengthen processing and increase reading and listening fluency. Support
in implementing these tools and access to the resources will be largely
provided through university partnerships and members of the advisory
council who have received training in these strategies.

Composition/Literature: Based on CCSS, ELA coursework in all grades will
have a more significant focus on informational texts, which are selected
largely in response to student interest and application within
interdisciplinary thematic units organized by the teachers. Delta students
will use resources like those provided by Discovery Education and other
streaming services to which Delta subscribes (iTunes University, Nook,
etc.) to access reading passages and texts available online (such as online
newspaper and magazine subscriptions). Through each classroom library,
students will also have access to a variety of hardbound books for
reference, pleasure, or extended reading activities.

The Writer’'s Workshop protocol for composition guides teacher-created
lessons around composition, and the myriad of materials available
provides support in planning and revising compositions. Teachers
collaborate to create school-wide rubrics for writing that ensure
expectations for composition are consistent throughout the school and
provide a vertically-teamed approach to building strong writing skills for
each student.
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e Mathematics: The goal of the math curriculum, across all grade levels, is to
provide students with the mathematical understanding they need to access
higher level math coursework and the ability to recognize and readily apply
mathematical concepts in real-life situations. The investigative, hands-on
approach to building math sense ensures that students have explored the role of
math in life as part of their understanding. As appropriate, cross-curricular
approaches (CCSS math standards integrated into science labs, applications of
mathematical principles in economics, etc.) will be used.

o Students of all skill levels will practice math concepts in the modalities
through which they might approach them in life, with robust access to
manipulatives. For example, rather than simply memorize multiplication
tables, students will investigate multiples in money, charts, and abacuses.
Rather than simply memorize theorems, students will explore geometric
properties by creating 3-D shapes in clay, using tools to measure and track
patterns to determine how these measurements can be predicted.

o Ready Common Core Mathematics: Ready Common Core Mathematics is
a math program that helps teachers create a rich classroom environment
where all students become active, real-world problem solvers. Students
are able to develop their mathematical reasoning skills, engage in
discourse, and build strong mathematical habits. It supports English
Language Development by scaffolding language use at all levels of English
proficiency and integrating language and mathematics so students can
build on familiar concepts.

o ST online math: Created by MIND Research Institute, ST Math is game-
based instructional software for TK-12 and is designed to boost math
comprehension and proficiency through visual learning. Integrating with
classroom instruction and identified by the CEO-led Change the Equation?
as one of just four STEM programs ready to scale nationally, ST Math
incorporates the latest research in learning and the brain and promotes
mastery-based learning and mathematical understanding. The ST Math
software games use interactive, graphically rich animations that visually
represent mathematical concepts to improve conceptual understanding
and problem-solving skills.

o Additional instructional resources may include:

> Khan Academy is a not-for-profit online curriculum with materials
and resources all available free of charge. Students can make use of
the extensive video library, interactive challenges, and assessments
from any computer with access to the web. The system includes
completely customized, self-paced learning tools; a dynamic system

2 (http://changetheequation.org/press/change-equation-recognizes-four-exemplary-stem-learning-programs)
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for getting help; and a custom profile, points, and badges to
measure progress. Coaches, parents, and teachers have access to
student data in real time, with windows into student work, class
reports, and recommendations for interventions based on
disaggregated data. Khan Academy contains a library of videos that
cover TK-12 math, interdisciplinary science lessons, and humanities
with playlists on finance and history.

> Online adaptive assessments provide data and serve as gateways to
accessing the next standards. Teachers will work cooperatively to
vertically align math instruction and be encouraged to use a myriad
of sources and materials to supplement these programs.

> Discovery Education: Students will use technology as a curricular
cornerstone to make the standards come alive. Teachers will be
trained and supported through the Professional Development (PD)
provided by Discovery Education and partners to lead guided
investigations, research, and an inquiry-based approach to
discovering content via electronic applications, supplemental
classroom materials, and manipulatives. Note that the budget,
which is included in Appendix I, assumes one Chromebook for each
enrolled student annually. Discovery Education Streaming Plus
contains a growing library of over 9,500 videos, 77,000 content-
specific clips, and more than 160,000 multimedia assets which
integrate seamlessly into any curriculum. This enables teachers to
plan interdisciplinary lessons using the same resources and/or
enables students to choose the activities and resources that interest
them most to work on a common standard.

e Science: The holistic, investigative approach to instruction at Delta necessarily
positions science as an anchor to all subject areas in the school. Lab-based
explorations of math concepts, investigations of phenomena that impact
historical events and in-person re-enactments of stories in ELA enable students
to not just read about, but also experience what they are learning. This means
the scientific concepts and principles outlined in the Next Generation Science
Standards are integrated across content areas in a cohesive, authentic way. To
supplement these resources, Delta also utilizes hands-on labs to guide classroom
experiences. There is plentiful support for this approach through the online
resources and subscription services the school is adopting, most of which require
basic materials that negate the cost of all-in-one kits and expensive labs.

e Social Studies: The social studies curriculum utilizes Discovery Education
techbooks, supplemented by primary source documents, excerpts, and other
materials as selected by the teaching staff. Lessons are largely based on real-life
applications of social studies standards and concepts, with a culturally relevant
approach to investigative social studies established as the instructional paradigm.
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Beyond the generally accepted incarnation of cultural relevance, students
explore themes and standards relevant to their lives and the lives of people living
with disabilities. Social studies standards in all grade levels provide a multitude
of opportunities to explore current events, social trends, and cultural paradigms
that all students, and especially those on the autism spectrum, benefit from
learning. Additionally, students xplore varying cultures by experiencing concepts
through drama and pragmatic social experiences. These experiences are
enhanced through the use of cultural celebrations, including technology-based
explorations of historical people, places, and events. Social studies content and
themes are integrated with science, ELA, and mathematics.

Physical Education: Because research demonstrates that adequate movement
will promote both physical development and academic progress, Delta provides
physical education for all students in all grade levels at least several times each
week. Moreover, daily opportunities for fresh air breaks, recess, and movement
are offered. All students participate in PE coursework that enables them to not
only participate in physical activity, but also build healthy habits.

As many children with intellectual disabilities also have deficits in developing
motor skills and overall coordination, PE lessons may range in scope from a yoga
practice to quiet the mind and build strength, to a demonstration and practice in
wearing a heavy backpack in a way that minimizes strain. Music, drama, art, and
even other content standards may be incorporated into a PE lesson (examination
of physical science principles in a weight-lifting lesson, math and music standards
integrated into a lesson on partnered dancing).

"Purposeful Movement" is the focus of the after lunch recess period. These
Purposeful Movement activities help students navigate unstructured time and
allow students to engage in physical fitness, communication, socialization, and
team building skills.

Theater/Dramatic Arts: Another unique aspect of the Delta program is a focus
on theater that provides each student with drama instruction annually. All middle
school students will participate in weekly electives resource center classes in
addition to the alignment of theater coursework to drama selections in ELA
courses. Significant research shows that drama and theater increase social skills,
social awareness, confidence, and presentation skills for all children, and
especially those children on the autism spectrum. Aspects of theater training
have been integrated into effective occupational and recreation therapy
protocols to provide students with safe spaces in which to build social and
interpersonal skills. Drama has been demonstrated to have a significant effect on
all students—in addition to the benefits afforded for students in the autism
spectrum. According to a study reported by the College Entrance Examination
Board, “Students involved in drama performance coursework or experience
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outscored non-arts students on the 2005 SAT by an average of 65 points in the
verbal component and 34 points in the math component.” 3

e Electives: As part of the interdisciplinary, student-centered approach to
curriculum, electives offerings will be largely informed by student interest, using
the annual administration of student interest inventories to determine electives
coursework. In middle school grades, theater electives will be supplemented by
music, arts, and other elective coursework led by general education teachers.
Electives could range from an interdisciplinary look at a particular historical
period that includes music and art, to a robotics course. Partnerships will be
developed that will supplement elective offerings. A sample scope and
sequence for grade 6 is located in Appendix H.

vii)  Instructional Strategies

® Co-Teaching: In co-teaching, two or more teachers share responsibility for
planning, instruction, and evaluation for a classroom of students. Although the
model emerged from the special education field, it has been adopted more
broadly into general education settings with great success. Recent research
indicates that the use of the co-teaching method is positively associated with
increased student achievement in the classroom for all students, making it a
promising practice for meeting diverse student needs throughout the learning
process.* Training for co-teaching focuses on specific strategies designed to
utilize both professionals in the classroom to maximize learning and on effective
communication. Delta will use the Friend and Cook approach, outlined below.

o One Teach, One Observe: One teacher leads the lesson while the other
watches for specific behaviors or teaching strategies.

o One Teach, One Assist: One teacher leads the lesson while the other
assists with student questions, redirecting students, or management.

o Station Teaching: Instructional stations are created to break down a skill
or concept into different parts. The students rotate from one to another
throughout the lesson time. The co-teachers lead the stations. Generally,
there is an independent station as well.

o Parallel Teaching: The co-teachers split the class in half and each teach a
lesson at the same time. The lesson can either be the same or different
content.

3 The Effects of Theatre Education. Retrieved March 1, 2015, from http://www.aate.com/?page=effects
4 Bacharach, N., Heck, T., & Dahlberg, K. (2010). Changing the face of student teaching through co-teaching. Action in
Teacher Education, 32(1), 3-14.
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o Supplemental Teaching: One teacher leads the lesson or monitors
classwork while the other works with a small group on enrichment or re-
teaching.

o Alternative or Differentiated Teaching: The same lesson is taught by each
co-teacher in a different way to accommodate different learning profiles.

o Team Teaching: One lesson is taught by both co-teachers, carefully
planning for each person’s participation in the lesson.

The keys to successful co-teaching are intentionally planning the use of strategies
that are most useful to students in each lesson, and defining each teacher’s role
clearly, which will be a foundation of the collaborative planning model at Delta.
Because each resource center classroom will be co-led by two lead teachers (one
of whom is likely to be a special education or EL specialist), whose role in each
lesson is driven by the model above, students will benefit from a strong,
synergistic approach to instruction that maximizes the impact of two
instructional leaders.

Individualized, Interest-Driven, Relationship-Based Models: In line with its core
philosophy, Delta may adopt additional instructional models that focus on
building skills through social-emotional and intellectual development,
capitalizing on the student’s natural emotions and interests. By starting with the
student’s interests, teachers can capture students’ attention and improve
connection. This approach is particularly effective for children on the autism
spectrum who often have very narrow interests, but also increases engagement
of all children. Delta teachers will spend a significant amount of time and energy
to find the best ways to engage students in content that is focused on interesting,
meaningful, and essential questions that intrigue students and pique their
natural curiosity, allowing for multiple access points for different types of
learners. To this end, the techbooks and other curricular materials listed herein
will be used as a foundation for curriculum, but no class will be spent moving
sequentially through a sequence of lessons as the plan for the year. Rather,
teachers will work cooperatively to share resources, formulate interdisciplinary
approaches, and provide high-interest models of instruction to facilitate student
mastery of standards in a way that is engaging and provides experiences to
bolster what is explored through the electronic medium and other available
resources (such as the Chromebooks).

Reduction/Elimination of Sensory Processing Distractions: Critical to student
success will be a modified school environment to accommodate sensory
sensitivities (lighting, sound proofing, reduction of other stimuli). Individuals with
sensory processing difficulties (SPD) may be unable to appropriately process
information received through the senses; this is common in many children, but
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especially those with ASD and related challenges. Due to a better understanding
of SPD, studies estimating anywhere from 1 in 20° to 1 in 6 children have SPD and
it is estimated that up to 85% of people on the autism spectrum have some
degree of SPD®.

A person with SPD finds it difficult to process and act upon sensory information,
which may be manifest in delayed and reduced motor function, behavioral
problems, anxiety, and depression: all major obstacles for students who are
expected to be learning at school.” Because Delta is focusing its programming and
recruitment on students on the autism spectrum, it is anticipated that a large
number of the students who will enroll at Delta will have some degree of SPD.
Foundational elements of the Delta model are the modifications and strategies
that will be implemented to reduce stimuli that could distract and negatively
impact the learning of students with SPD.

Reduction in Visual Stimuli: Delta will make every effort to rely on natural
lighting whenever possible, utilize non-fluorescent lighting when able, diminish
the use of large boards for instructional purposes, offer instructional material in
a manner to reduce the need to visually transition from one forum to another,
and utilize visual cues when appropriate for the needs of the student.
Additionally, clutter and storage in resource centers will be kept to a minimum,
with non-essential items kept behind doors, in closets, or in other storage areas
(which is accommodated with all of the facilities options currently under
consideration).

Reduction in Auditory Stimuli: The Delta model utilizes small group instruction
with few daily transitions between modules to avoid excessive noise from
movement and/or large groups that may distract from the learning environment.
Delta will not use bells, whistles or other loud or amplified communication unless
absolutely necessary.

Transitions: With all of the above sensory related issues, many children have
difficulty with transitions. Delta will utilize visual schedules and prompting,
design schedules to minimize student movement, and will generally encourage
the use of consistent routines to maximize the learning environment. Students
with a range of sensory processing challenges will benefit from periodic, sensory
breaks and exercises integrated into the daily schedule to provide opportunities
for regulation. Staff will be provided with formalized professional development,

> Ahn, R. R., Miller, L. J., Milberger, S., & McIntosh, D. N. (2004). Prevalence of parents’ perceptions of sensory processing

disorders among kindergarten children. American Journal of Occupational Therapy, 58, 287-293.

6 Sasson, Carter, and Briggs-Gowan. Sensory Over-Responsivity in Elementary School: Prevalence and Social-Emotional

Correlates. J Abnorm Child Psychol (2009) 37:705-716.

7 Rogers SJ, Ozonoff S. Annotation: what do we know about sensory dysfunction in autism? A critical review of the

empirical evidence. J Child Psychol Psychiatry. 2005; 46(12):1255-68.
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as well as ongoing training and support to staff in addressing student needs.
Because the staff will be trained and supported in ways to both proactively
address and respond to these challenges, strategies must include reduction of
stimuli in school structures and multisensory stimuli in a controlled instructional
environment. Various equipment used by OTs to address SPD will be made
available to meet the needs of the student body, including trampolines, crash
pads, swings, body socks, and other sensory-related equipment as needed.
Designated space for sensory regulation is made available to students as needed
and will be part of regularly scheduled breaks. A careful approach to building
students’ capacity through sensory integration in physical education (and
occupational therapy sessions as called for in IEPs) will enable students to
understand their own sensory needs, be able to appropriately express these
needs, and seek the necessary input for self-regulation.

Sensory-Based Learning: Teachers will engage students in a variety of learning
activities that use multiple senses, effectively accommodating various learning
styles. By engaging the student in a variety of ways, different neurological
pathways are stimulated and the student is exposed to material in ways that may
best suit his or her learning style and enhance overall learning. Many studies have
shown that memory and comprehension are increased when students are taught
using methodology that capitalizes on exposure to multiple senses. Additional
training and support for all teachers on how to appropriately utilize sensory-
based learning for students will be provided.

Multi-Age Groupings: At Delta, students will be grouped together by educational
goals, learning styles, and progress monitoring data, rather than grade level
(where appropriate). This gives students access to the information they need and
a style that meets them where they are and builds on a solid foundation of skills,
rather than rushing students through standards and compromising mastery and
depth of understanding. This also enables students to pursue an offering of
subjects that aligns with their own interests, rather than have those subjects
prescribed to them by grade level.

2) Quest Academy

CSCS’s Santa Ana Student Center is located at 2121 Grand Avenue in Santa Ana, California, and
provides 13 classroom spaces. Of these 13 classroom spaces, eight will be available five days per
week for use by Quest Academy. Additional space will be provided for Special Education
services, meetings, student events, activities, and assessment as needed.

i)

Mission and Vision

Quest Academy is a TK-8, five-day per week, seat-based program. Except when
exempted by applicable law, in accordance with Education Code Section 47612.5,
transitional kindergarten and kindergarten students will receive a minimum of 36,000
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i)

minutes of instruction, students in grades 1-3 will receive a minimum of 50,400 minutes
of instruction, and students in grades 4-8 will receive a minimum of 54,000 minutes of
instruction on a yearly basis. Please see Appendix J for a bell schedule and school
calendar.

Note: during COVID-19, all CDC, County, State, and Federal guidelines will be adhered to.

The Quest program utilizes a Project-Based Learning model to guide and monitor
students’ learning of the Common Core State Standards. This model uses real-world
learning activities to engage student interest and motivation. Students collaborate,
problem-solve, make decisions along their journey, create something new, and present
their work. Projects are designed to address essential questions or problems that
represent experiences people encounter in the world outside a traditional classroom. It
utilizes digital content and instructional technology to create a personalized learning
environment, which allows students to grow as independent learners while our staff
focuses on targeted, differentiated instruction. Teachers and Assistant Classroom
Educators are the facilitators of learning, guiding students through a structured project
plan, incorporating multiple learning methods. One of the goals of PBL is to engage
students’ deeper learning, asking them to grapple with concepts from many different
perspectives. This is an effective vehicle to teach students 21st Century skills, like
communication, collaboration, organization, time management, research, self
assessment, and reflection skills.

Academic Innovations

e Personalized Learning: By assessing each student’s academic needs and personal
interests in combination with their learning style, teachers provide both
interesting and challenging coursework that promotes academic success.
Students work with teachers to choose topics of interest in which they can apply
the knowledge they are gaining. Teachers use various teaching styles to motivate
and engage students in the learning process. Rigorous curriculum, technology,
and real world scenarios are tools used to assist students to master the
standards. Students enjoy learning and have the opportunity to be full
participants in the education process.

Learning is a process, and it is one that can be as dynamic as the children who
arrive in each class. Helping parents and students to realize that learning is an
activity that can happen anywhere and everywhere is a priority. The learning
process should be something that is truly alive and truly challenging for the
learner. Learning becomes meaningful and dynamic when the learner is
personally invested in the learning process. We believe that personalizing learning
enables students to engage in a more meaningful way to the content.

e Goal Setting: Teachers and students work jointly to create learning goals that
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connect the learning objectives (standards) and students’ interests and learning
style(s). The goals are fleshed out with timelines and strategies to be used to
reach these goals. Students track their progress using our | CAN! folders.
Timelines and activities are created to give optimum learning experiences for the
student’s educational success. Goals are reviewed regularly and adjusted to assist
students in attaining their goals as well as the creation of new goals to move
students along their personal learning path.

e The Community is Our Classroom: Students and teachers work together to create
community based learning projects where the student works with various
community members to bring solution(s) to community issues. Parents are invited
to participate in the school at various levels becoming an integral part of the
learning community at Quest. Events are also organized to bring awareness to the
community about literacy and ways that they can participate in creating a better
educational system for all children. Family events are scheduled monthly to bring
families onto campus to participate in math and reading activities designed to
increase family literacy.

iii) Academic Program
e Shared Inquiry: Shared Inquiry uses strategies to engage all readers in higher-

order thinking and collaborative problem solving. In Shared Inquiry, students and
teachers come together to help each other explore the meaning of a literary
work, historical event, or scientific occurrence. Each participant brings a unique
perspective that influences how he or she understands the work, event, or issue.
Sharing their interpretations, participants gain new insights and deepen or
change their initial understanding. Researchers make it clear that teachers can
make a real difference when they engage in the ongoing cycle of planning, acting,
reflecting, and changing, an approach characteristic of action research. They
present project and inquiry-based learning as a hopeful approach to educational
improvement.

e Service Learning: Students problem solve, create and design technology products
or standards-driven artifacts, prepare written documents and complete
presentations for advocacy purposes. Discussion across the curriculum links
multidisciplinary concepts to real-world outcomes and encourages the critical
thinking skills that 21st-century learners will need to adapt content knowledge for
varying jobs and career paths. Teaching and learning approach integrates
community service with academic study to enrich learning, teach on civic
responsibility, and strengthen communities. The focus is on real-world problems
that promote learning across the disciplines. Students have the opportunity to
exhibit leadership, ethical behavior, and respect for others; accept responsibility
for personal actions, consider the impact on others; take the initiative to plan and
execute tasks and interact productively as a member of a group.
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e Shared Responsibility: The entire school community shares in the responsibility
of shaping a positive learning environment within our school. There is no
substitute for excellence. Excellence demands both individual commitment from
students and cooperation between students, parents, teachers, board members,
and the community. We believe that all stakeholders share responsibility and play
an integral part in setting academic, social, and personal goals for the education
of all students. This school-wide team-based approach assumes shared
responsibility for the achievement of all students. It addresses student concerns
and monitors student progress. This shared responsibility encompasses the belief
that our success is dependent on the commitment and support of all
stakeholders.

e Collaborative Learning: Collaborative learning strategies enable the teacher to use
thought provoking prompts to gear conversations toward standards-based
content, promote better thinking and listening skills and honor students’ prior
knowledge base, and can be combined with written reinforcements to promote
phonemic awareness, vocabulary or English language acquisition. The active
exchange of ideas increases intrigue and motivation about known content and
stimulates new ideas that promote critical thinking.

Curriculum

All materials and teaching methods used for English, math, science, and history will
support the learning of the State Standards including the CCSS and NGSS. The CCSS is
focused on higher-level thinking skills which can be taught through many teaching and
curricular materials. A sample scope and sequence for grade 6 is located in Appendix H.

e English Language Arts: High quality English Language Arts instruction requires a
multitude of materials and strategies. Quest will use a variety of textbook and
online materials to help students reach mastery in all areas of ELA. Programs in
use may include, but not be limited to:

o Ready Common Core Reading: Ready Common Core Reading connects
instruction to the CCSS across K-8 using a Read, Think, Talk, Write model
where teachers lead discussion and small groups. Students engage in a
variety of real-world source texts to develop critical thinking and
analytical skills. The program develops skills and strategies for reading
comprehension providing a balance of on-grade level and differentiated
instruction.

o Reader’s/Writer’'s Workshop Teachers integrate readers’ and writers’
workshops into a series of self-directed, motivating and self-reflective
tasks for the learner. Students select from authentic reading and writing
choices, working independently toward personalized goals, while the
teacher meets individual needs through whole group and small-group
instruction, as well as one-on-one conferring. These choices include:
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> Read to Self,
>  Work on Writing,
> Read to Someone,
> Listen to Reading, and
>  Word Work
O Online Tools including i-Ready, RAZ Kid, Lexia, and Reading Plus.

e Math: We employ a mastery-based, balanced mathematics program,
implementing a variety of learning tools including online, centers-based and
textbooks. Programs in use may include, but will not be limited to:

o Ready Common Core Mathematics: Ready Common Core Mathematics is
a math program that helps teachers create a rich classroom environment
where all students become active, real-world problem solvers. Students
are able to develop their mathematical reasoning skills, engage in
discourse, and build strong mathematical habits. It supports English
Language Development by scaffolding language use at all levels of English
proficiency and integrating language and mathematics so students can
build on familiar concepts.

o ST online math: Created by MIND Research Institute, ST Math is game-
based instructional software for TK-12 and is designed to boost math
comprehension and proficiency through visual learning. Integrating with
classroom instruction and identified by the CEO-led Change the Equation?
as one of just four STEM programs ready to scale nationally, ST Math
incorporates the latest research in learning and the brain and promotes
mastery-based learning and mathematical understanding. The ST Math
software games use interactive, graphically rich animations that visually
represent mathematical concepts to improve conceptual understanding
and problem-solving skills.

o Online tools including i-Ready and IXL.

e English Language Development: High quality English Language Development
instruction requires a multitude of materials and strategies. Quest uses a variety
of textbook and online materials to help students reach mastery in all areas of
ELA. Programs in use may include, but not be limited to:

0 Wonders ELD: Wonders ELD program integrates English Language Arts,
and designated English Language Development with connected
instruction and resources. It targets instruction for Emerging, Expanding,
and Bridging students as well as support for studying foundational skills.
In addition, it provides structured opportunities to practice and apply
academic language focusing on interpretive, collaborative, and
productive modes of communication.

8 http.//changetheequation.org/press/change-equation-recognizes-four-exemplary-stem-learning-programs
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e Science: High quality science instruction requires a multitude of materials and
strategies. Quest will use a variety of textbook, lab and online materials to help
students reach mastery in all areas of science. Programs in use may include, but
not be limited to:

(@)

Mystery Science Curriculum: Mystery Science, NGSS-aligned and
Common Core, leads students in the doing of science and engineering.
Each unit poses a question and students engage in watching short videos
and prompts which guide the students in discussions, then students are
able to conduct experiments as a class.

Discovery Education: Students use technology as a curricular cornerstone
to make the standards come alive. Discovery Education Streaming Plus
contains a growing library of over 9,500 videos, 77,000 content-specific
clips, and more than 160,000 multimedia assets which integrate
seamlessly into any curriculum. This enables teachers to plan
interdisciplinary lessons using the same resources and/or enables
students to choose the activities and resources that interest them most
to work on a common standard.

e History: High quality history instruction requires a multitude of materials and
strategies. Quest uses a variety of textbook and online materials to help students
reach mastery in all areas of science. Programs in use may include, but not be
limited to:

(@)

Integration into CORE Curriculum: History-social sciences are integrated
throughout the content areas in the form of direct instruction, projects
and thematic units. History and social studies curriculum ensures that
students are historically literate (including culture, geography, politics,
economics, and ethics) and become active, informed citizens (including
U.S. policy and effective research techniques).

o PE & Electives: These courses are integrated into all the core subjects and are
focused on students’ interests.

(@)

PE: Focuses on health principles, and will follow the SPARKs curriculum.
SPARK is a research-based, public health organization dedicated to
creating, implementing, and evaluating programs that promote lifelong
wellness. The Common Core State Standards provide the framework of
SPARK programs and educational materials.

Electives: Students participate in self-selected Exploration courses. These
classes are facilitated by Quest staff based on their own interests, as well
as the interests of the students. Classes may include options such as
chess, robotics, karate, drumline, watercolor art, and many others. One
course that will continually be offered is Passion Project. Passion Projects
are inquiry-based, student-directed learning projects that give students
the opportunity to look at the world around them and explore their own

49
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unique interests. Students plan and select their topics, then research,
present, and reflect to “cement the learning.”

v) Instructional Strategies

e Individualized, Interest-Driven, Relationship-Based Models: In line with its core
philosophy, Questmay adopt additional instructional models that focus on
building skills through social-emotional and intellectual development,
capitalizing on the student’s natural emotions and interests. By starting with the
student’s interests, teachers can capture students’ attention and improve
connection. Quest teachers spend a significant amount of time and energy to find
the best ways to engage students in content that is focused on interesting,
meaningful, and essential questions that intrigue students and pique their
natural curiosity, allowing for multiple access points for different types of
learners. To this end, the techbooks and other curricular materials listed herein
are used as a foundation for curriculum. , Teachers work cooperatively to share
resources, formulate interdisciplinary approaches, and provide high-interest
models of instruction to facilitate student mastery of standards in a way that is
engaging and provides experiences to bolster what is explored through the
electronic medium and other available resources (such as the Chromebooks).

e Multi-Age Groupings: At Quest, students are grouped together by educational
goals, learning styles, and progress monitoring data, rather than grade level
(where appropriate). This gives students access to the information they need and
a style that meets them where they are and builds on a solid foundation of skills,
rather than rushing students through standards and compromising mastery and
depth of understanding. This also enables students to pursue an offering of
subjects that aligns with their own interests, rather than have those subjects
prescribed to them by grade level.

Homeschool

In the CSCS Homeschool program, parents and students work closely with a California
credentialed homeschool Education Specialist (ES) to choose the right combination of learning
programs for each individual student. Homeschool students may augment their homeschool
program by selecting TK-8 enrichment classes at the Santa Ana Student Center, one or two
days per week. Homeschool families are able to take advantage of field trips, a well-stocked
curriculum warehouse, various health and fitness programs, and numerous parent and student
events throughout the year.

Homeschool high school students have access to a variety of supported courses offered either
through an online course management system or at the Santa Ana Student Center. High school
courses include core subjects, world languages, CTE, and elective options. All high school
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online courses are overseen by highly qualified subject-specialists who grade key assignments,
run regularly scheduled live seminars, monitor thread and forum discussions, and are available
to tutor students as needed.

Student progress is tracked through the use of individualized learning plans, which are created
monthly and revised often through collaboration with the parent, student, and ES. Assessment
is completed regularly for a variety of purposes including curriculum selection. Assessment
data is analyzed regularly and used to modify instruction at each learning plan meeting.

The assigned ES meets with parents and students at least every 20 school days to review
progress and develop a plan for the upcoming learning period. As a team, they review work
and assessments, explore learning styles and educational philosophies, evaluate curriculum
options, and create an individualized plan that best meets the needs of the student. During
Learning Plan meetings, homeschool specialists offer in-services to both parent and student.
Topics range from sharing best teaching practices and intervention strategies to modeling
study skills and using CSCS Power Tools (see Appendix L) for the students. Using our | CAN!
Progress Reports, ESs help parents choose curriculum and develop annual plans aimed at
ensuring all students master grade appropriate skills and maximize their achievement.

The nature of personalized learning and the development of monthly learning plans allows for
a great deal of flexibility in time management, instructional options, and parent choice.

i)  Parent Support-Homeschool Prep

New CSCS families will enter the Homeschool Prep program. Parents in the Homeschool
Prep program are provided an additional monthly meeting with their ES for the first three
months of enrollment. During these meetings, the ES shares numerous resources and
provides in-service trainings for the parent covering various topics including using
assessment to drive instruction, lesson planning, understanding and assessing learning
styles and much more. Additionally, the ES provides the parent with strategies and
support necessary to succeed as a home educator. Homeschool Prep students may
choose to work through our Boxed Set curriculum, our High School Curriculum Guides,
or follow an annual plan created with their ES using parent choice curriculum. At the end
of the three months, both the ES and parent complete an exit survey that provides
feedback to the Homeschool Directors about the effectiveness of the program.

ii)  Parent Support

Most CSCS parents will exit the Homeschool Prep program in three months; however,
they will have many opportunities to continue to grow as educators. CSCS offers a variety
of events throughout the year. Parent and student events include the following:

e Regional SPREE events (Student Parent Regional Education Event; see Appendix
K)
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iii)

e Parent education and training
e Math Workshops

e Reading Workshops

e Annual Parent Conference

e Parent Certification

Parent Certification Program

Our Parent Certification program offers our Citrus Springs homeschool parents an
opportunity to better themselves as educators in teaching their students in the home
and to collaborate with other parents and staff. The program provides parents and their
students the best foundation for successful learning in the home through educator
classes and workshops. Participating parents complete four collaborative courses (3 Core
and 1 Elective). Courses are dynamic and include topics such as Learning and the Brain,
Developing an Annual Plan, and Project Based Learning. For more information regarding
our Parent Certification Program, see Appendix N.

Curriculum

All materials and teaching methods used for English, math, science, and history will
support the learning of the State Standards. The CCSS is focused on higher-level thinking
skills which can be taught through many teaching and curricular materials. A sample
scope and sequence for grade 6 is located in Appendix H, and a sample scope and
sequence for grade 9 is located in Appendix O.

CSCS families have a variety of choices when it comes to selecting the most appropriate
curriculum for their students. Curriculum selection is a collaborative process between
the parent and Education Specialist. CSCS in-house curriculum distribution center,
Bookmart, stocks our recommended homeschool curriculum for grades TK-12. For a list
of recommended curriculum, please see Appendix P.

Parents may also choose from numerous approved vendors to purchase curriculum.
CSCS supports students through a variety of vendor options to enrich and broaden
student experiences. These vendor offerings include physical education, foreign
language, music, drama, dance, and art classes. The parent and Education Specialist work
together to select curriculum from a variety of materials vendors, online classes, and in-
house teacher-created curriculum.

e Boxed Set: Boxed set curriculum, CSCS’s most popular, fully supported
curriculum, is a complete collection of materials and lesson plans for students in
kindergarten through 8th grade. This curriculum includes engaging daily lessons,
weekly pacing guides, multimedia learning resources, and rich literature. The
Boxed Set is one of many options for students and parents to acquire essential
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skills. For more detailed information about CSCS’s boxed set curriculum and
recommended curriculum list, please see Appendix P.

e World Language: CSCS offers online world language courses instructed by a
qualified teacher credentialed in the offered languages. Students attend online
classes twice per week with independent study assignments for the remaining
days. The instructor provides personalized support for students and quality
instruction.

e Dynamic Integrated Courses: Integrated courses, curriculum, and learning
resources will be offered at every grade level to support parents and students
with making connections between content areas. Some of the offerings include
a complete literature-based program for kindergarten through 8th grade and a
High School curriculum that integrates an entire schedule of courses into 3 week,
high-interest modules. These integrated options allow students and parents a
choice in curriculum and how learning is delivered.

® Power Tools: CSCS teaches all students fifteen powerful strategies for
independent lifelong learning, called Power Tools. These strategies are designed
to help students become independent learners. The Power Tools are useful
before, during, and after reading and reinforce literacy skills in all subjects and
grades. The tools help students access new and difficult assignments
independently. The Power Tools are strategies that are used to develop critical
thinking and authentic application of knowledge.

Critical thinking skills allow students to be able to make reasoned and informed
decisions and take purposeful actions and it is imperative that schools help build
these skills in all students.

Our goal is not only to provide parents and teachers the top strategies, but also
to ensure that students have the resources to be independent learners and are
college and career ready.

These research-based strategies are Think-Pair-Share, RAFT, Questioning, SQ3R,
Power Writing, Notes, Journals, RIP, Connect, Sketch-to-Sketch, Summarizing,
Mind Maps, Cover-and-Tell, VIP and Graphic Organizers. For more information
about Power Tools, see Appendix L.

e Additional Supports:

o Events: Students can participate in large group and/or individualized field
trips, along with special events, including writing and math activity days,
inspired learner expo, the annual spelling bee, history day, and science
fair.

o Chromebooks: All students are provided with a Chromebook to support
access to the many online subscriptions provided for them, as well as to
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the online curriculum management system. Students also have access to
a curriculum warehouse with hundreds of items available for checkout.

o Essential Learning: Although parents have a variety of curriculum choices,
CSCS has established essential learning in ELA and math that is considered
the foundation of all ELA and math courses. The essential learning in the
homeschool program is based on Common Core State Standards,
developed into parent and student-friendly "I CAN!" statements. These |
CAN!s will be tracked by student and teacher using a variety of tools.
Students shall make a minimum of a year's growth in a year, but they also
have the opportunity to reach further. We offer a wealth of | CAN!
resources to support parents and students including the following:

> Personalized Pathways to develop a plan for acquiring each | CAN!
(See Appendix R)

> An | CAN! mastery tracking folder portfolio that follows students
from TK-8

> | CAN! reteach booklets (See Appendix S)

> Online interactive | CAN! e-books with links to videos, games &
activities, quizzes, and tests related to each | CAN! (See Appendix T)

> Online Learning Portals with parent support, links to instructional
videos, activities/games, practice assessments and mastery quizzes
and tests.

> School wide incentives for the | CAN! Program

> Online Supported Math: CSCS provides a wide array of choices for
math instruction. One of these options is a Middle School math
curriculum that combines home instruction with online support.
Resources include video instruction, real-world tasks, assessments,
and practice.

Assessment

All students will be assessed using multiple measures including diagnostic, summative, and
formative progress monitoring. Citrus Springs uses a variety of alternative assessments
including iReady, benchmark, course midterms and final exams, quiz,
demonstration/presentations and standards-based mastery/exit assessments to ensure
student progress measurement throughout the year.

CSCS students achieve competency in the skills outlined in the Common Core State
Standards at each grade and authentically prepare for postsecondary success while in high
school. All of the benchmark exams given at CSCS are aligned to the Common Core State

54



Standards and staff conducts in-house professional development and attends external
professional development focused on reaching the goals set out in each of the standards.
At CSCS, competency is measured through a variety of assessments aimed at capturing a
complete picture of student knowledge and recognizing a variety of intelligences.
Competency is also measured through a growth model recognizing where students are and
setting achievable goals for individual students.

Diagnostic testing is offered three times per year across subject areas in order to gain
deeper insight into a student’s strengths and areas of growth early in the academic year.
CSCS students also complete three benchmark exams designed to assess mastery of the
grade-level | CAN!s (Springs’ Power Standards). Diagnostic and benchmark test results are
used to develop learning plans. The learning plans incorporate CSCS | CAN!s. Based on
frequent student assessment outcomes, the curricula are modified and personalized as
needed to ensure students are best prepared to meet rigorous performance goals.

CSCS uses i-Ready diagnostic assessments which are online adaptive ELA and math
assessments built for the Common Core State Standards. i-Ready assessment items are
intended to match the rigor of the Common Core and cover the main domains of ELA
(phonics, phonological awareness, high-frequency words, vocabulary, comprehension of
literature, and comprehension of informational text), and math (number and operations,
algebra and algebraic thinking, measurement and data, and geometry).

Benchmark exams are developed in iReady using INSPECT and NWEA item banks. Both
item banks offer extensive libraries of standards-based items. These items match the rigor
and academic language of items found in the Common Core State Standards and offer a
broad variety of ways to assess each standard. Benchmark assessments will determine
student progress and prescribe targeted interventions for each student if needed.

We are committed to using the best assessment tools that are aligned to California state
standards (Common Core State Standards). We value tools that not only include
appropriate assessment items, but that also provide powerful reporting features that help
administrators, teachers, and parents make meaning from complex assessment data.
iReady meets these requirements and we are committed to continuing the use of these
tools; however, we realize that there may be a future need to change assessment tools as
we continue the implementation of Common Core State Standards. Our data analyst
correlates our diagnostic and benchmark data to state test data. Teachers use diagnostic
and benchmark data to ensure that their students are on grade-level and achieving
expected growth. They also use this data to predict success on our high-stakes state
achievement test. If we find that our assessment tools do not correlate with state
achievement data, we will evaluate the tools and consider another option to replace i-
Ready.

Students in the MTSS process will complete additional diagnostic and benchmark testing
using a variety of assessments such as Dibels NEXT. There are three additional assessments
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vi)

vii)

required for students involved in Tier 2 of the MTSS process. These assessments are each
used to provide a different aspect of student achievement. Their purpose is to establish
baselines in which to measure growth gains, and along with universal screening measures,
are used to establish goals for the purpose of gaining and achieving grade-level
equivalency. They are: Dibels NEXT, Oral Reading Fluency and Retell Fluency (ORF and RTF),
Dibels Math, and San Diego Quick.

High School Guidance Services

All high school students enrolled in CSCS are challenged through access to A-G courses
and concurrent and/or dual enroliment at local community colleges where appropriate.
Students are guided toward college and career preparatory courses and offered
opportunities to visit local colleges and universities.

A high school guidance counselor is available to all families. The guidance counselor’s
role is to help with high school academic planning, college entrance requirements, and
post-graduation goals (including FAFSA, CalGrant, scholarship, and college applications).

Through the WASC process, the Charter has established Graduate Learner Outcomes
that are aligned to the mission, assessments, core academic areas, and CCl accountability
measures.

Homeschool Resource Center TK-12

CSCS’s Santa Ana Student Center is located at 2121 Grand Avenue in Santa Ana,
California, and provides 13 classroom spaces. Of these 13 classroom spaces, five are
available up to two days per week for homeschool enrichment classes and workshops.
Additional space is provided for Special Education services, meetings, student events,
activities, and assessment as needed.

CSCS'’s resource center provides enrichment workshops for homeschool students. The
resource center helps families connect with other homeschoolers to create a strong
support system. Families enjoy the non-traditional choice of homeschooling while
benefiting from more time-honored school activities such as school pictures, yearbooks,
open houses, and the opportunity to perform and compete as a group. Through events,
outreach, activities, and guest speakers, resource center students use the community as
the classroom throughout the year.

All resource center enrichment classes and workshops have complete course syllabi and
day-by-day course descriptions which allow the Education Specialist to support the
enrichment courses their students are attending. The content for each course a student
attends is entered into the monthly learning plan as part of the student’s assignments.
Classroom attendance is completely optional, except in cases of need, such as Special
Education services, English language development, etc. All course content is available
online for students to access from home in the event they do not come to class.
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Additionally, CSCS provides a Mobile Science Lab, which offers hands-on science at our
resource center locations for homeschool high school students. For each of our A-G lab
sciences, students attend seven lab practicals a year. This will satisfy their fifth semester
unit for the course as well as the lab component for the subject and is accepted by four-
year universities.

Students engage in the process of inquiry in subjects including, but not limited to,
exploring with microscopes, testing velocity, experimenting with chemical reactions, and
exploring miniature biomes. The CSCS Mobile Science Lab is led by a credentialed science
teacher using lab activities that go along with what is being taught in the courses.
Students deepen their understanding of science in these rigorous labs and have fun while
doing it.

Academic counseling services are offered on an appointment basis at the resource
center. In addition, special education services, including SAl, OT, speech, and IEP
meetings are provided.

Students who are academically high achieving are those who are working independently a
minimum of one grade level above grade-level standards.

1)

2)

Identification

High achieving students are identified through the following criteria: Two or more years of
scoring advanced on the standardized test instrument, and/or through classroom report
cards indicating excellent work, and/or through placement test results including
assessments from previous school(s), and/or through teacher recommendations.

Parent Notification and Involvement

CSCS assists parents through academic screening, counseling, and curriculum choices to
support high achieving students. The school provides regular written notifications of the
results of assessments to all parents/guardians of pupils assessed. Personalized learning
plans are created in collaboration with parents and students based on the assessment
results so that strengths can be built upon and difficulties addressed.

The personalized learning plans of high achieving students are designed to suit their
individual needs and allow them to accelerate the pace of their learning and/or to pursue
more challenging studies. Because the staff of CSCS understand that bright students often
have academic gain “sprints,” students who have mastered their grade level standards are
encouraged to study the next grade level designation. Great care is taken before deciding to
accelerate students, either academically or through a grade level change.

Personalized learning allows students who are high achieving to accelerate their learning if
desired or spend additional time deeply engaged in core subject areas.

57



3) Supports

CSCS believes that differentiation is the key to success with high achieving students. CSCS
teachers differentiate content, process, or product according to students’ academic level
and learning profile. High achieving students are provided with opportunities such as the
next grade-level’s coursework, high-interest independent study enrichment projects, access
to advanced online classes, time and access to concurrent or dual enrollment classes offered
at the community college.

CSCS believes that both the confidence and the motivation to learn are fostered by providing the
student with curricula appropriate for his or her current level of academic proficiency and then
adjusting the pace and rigor of learning to challenge and engage his or her full potential. In order to
directly support low achieving students, the credentialed teacher, parent(s), and student will
collaborate to design the optimal personalized learning plan. Citrus Springs Charter School is
designed to provide a rigorous and personalized school experience within each student’s familial
culture and support. Citrus Springs’ community of leaders, teachers, students, families, and public
will collaborate to ensure that all students are growing and achieving.

1) Identification

Students are assessed upon enrollment to CSCS to identify their strongest learning
modalities as well as grade levels of proficiency in reading, language usage, and key areas of
mathematics through the MTSS (Multi-Tiered System of Supports). With the information
from these diagnostic assessments, in addition to information from both the parent and the
student about the student’s history, attitudes, and interests, a learning plan is established
which optimizes the student’s chance for success.

Universal screening is used to identify student support needs and to set personalized
learning goals for every student. A universal screening will not identify why students are
underperforming; rather it will identify which students are not at the expected performance
criteria for a given grade level in reading and mathematics. The key feature in a screening
measure is the accuracy in classifying a student as “at risk” or not “at risk.” Although it is
important that overall student achievement consistently be evaluated using multiple
measures, universal screening is important because it represents the first point of entry into
our multi-tiered system of supports (Tier |, Tier Il and Tier Ill).
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3)

Tier HlI:

Intensive

Individual
Intervention

Tier II:
Targeted Small Group
Instruction

Tier I:
Core Instructional Program

Universal screening measures for all CSCS students:
e |-Ready for grades kindergarten through 10
e State Test, including CAASPP, CAST, and interim assessments

® Curriculum-based assessments that are part of the student’s instructional
program

e Teacher and parent observation, student work samples
e Discipline Report
Parent Notification and Involvement

Both the administration and teachers contact parents of low-achieving students in a
responsive and timely manner, as laid out in our MTSS Teacher Handbook (Appendix U). The
“Teacher of Record” (TOR) is the main point of contact between family and school. TORs
communicate with parents both formally and informally, in person and by telephone. TORs
examine students’ grades formally each month with the student at the regular homeschool
meeting or at an academy advisory meeting. Low-achieving students with <74% in any
academic class are identified.

The credentialed teacher remains in close contact with the family and proposes any
alterations to the plan that may appear necessary as the student moves forward. If a student
is not making sufficient progress via the individualized Learning Plan analysis, the
credentialed teacher meets with the parent(s) and student to discuss the situation and
advise them on how to better achieve and support learning.

Supports

The school’s philosophy that parents are the primary educators for their children implies
that the parent’s influence in their child’s education is a major factor of their students’
academic success. Parents and staff are expected to have ongoing, open discussions about
each student’s progress on a regularly-scheduled basis. When a concern about an individual
student’s academic progress is determined, either as a result of assessments or a parent or
TOR observation, interventions to the curriculum and/or instructional delivery will be
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discussed. Here are some strategies to begin discussions in personalization of the individual
needs of each student:

Increase Time and Intensity

Time spent daily in ELA and math is an important discussion topic at each learning plan
meeting. Kindergarten students should spend at least one hour in ELA and 30 minutes in
math each day. First-through-third grade students should spend two-and-a-half to three
hours per day in ELA and 45 minutes to one hour of math each day. Fourth-through-eighth
grade students should spend two hours per day in ELA and one hour in math per day. High
school students should spend one hour per academic day in each enrolled course.

Consider the following strategies to increase time and intensity when there is a concern in
academic progress:

e Time extension (e.g. double the amount of time)

e Time of day - schedule assignment at optimal time for the student’s maximum
performance (e.g. math assignments after PE, in the morning or after medication)

e Breaks (specify the number and length of breaks for students, during the
performance of assignments)

e Multiple days (provide assignment in sections over two-or-more days (e.g. one
section or question of the task per day)

e Multiple time segments - provide assignment in sections over two or more time
periods throughout the day (e.g. one 15-minute segment in the morning and
another 15-minute segment in the afternoon)

e Timelines provided to students to assist them in pacing their work

4) Supplemental Resources

CSCS includes supplemental resources in every discussion of the personalized learning plan.
CSCS has supplemental resources available for all students:

e Aleks math is an online resource that personalizes each lesson and provides
student choice in assignments for the learning session.

e Reading A-Z offers ELA materials in reading, vocabulary, comprehension,
assessment, spelling and phonics. Resources can be accessed by parents with
internet access, or they can be printed by the Education Specialist (ES) and
provided to the student.

e Essentialsis an intensive resource and can count for a high school special interest
course, as it prepares students for the necessary skills in Mathematics 1. This free
resource is available to our students through Moodle. It can also be delivered by
a tutor or a parent with concepts delivered in packets. These packets have
necessary teaching resources that are accessible through Moodle and are a
required component to teach essential foundational skills needed in
mathematics.

e Study Island is a supplemental resource available as an online workshop.
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Core Workshops at the student centers are a great way to increase direct
instruction time.

| CAN!s are concept-based resources that provide a pre-test, resources to master
the concept, and a post-test to demonstrate mastery of that specific concept.
They can be used as an intervention resource and a progress-monitoring tool.

I-Ready Intervention Tool systematically teaches foundational skills using a
computer adaptive diagnostic assessment with frequent progress monitoring to
ensure concepts are remembered.

i-Ready Core and i-Ready Classroom provide an evidence based curriculum
option to match i-Ready diagnostic results to grade level mastery lessons to
scaffold and provide exposure to grade level content.

5) Ongoing Evaluation

Progress monitoring is a technique that provides continuous feedback about the
effectiveness of the instructional program and the student's achievement. I-Ready and | CAN
personalized learning progress toward goals are the primary tools CSCS uses for Tier |
progress monitoring. For Tiers Il and lll, the basis of the program is weekly, direct
measurement of a student's progress toward a specific goal. | CAN!s are also used as a
progress monitoring tool.

We believe it is imperative to monitor a student's progress on a frequent and consistent
basis in order to ensure the following:

Continuous feedback on the effectiveness of a specific instructional intervention
A system for accountability for student achievement

Data on student progress which can assist teachers in making data based
decisions regarding the need

Current instructional strategies

Graphic displays of a student's progress over time in a way that can easily be
shared with parents and other professionals involved in the student's education

CSCS serves the needs of students with disabilities by complying with applicable state and federal
laws and regulations prohibiting discrimination against, and requiring a free appropriate public
education be provided to, children with disabilities. For the complete Special Education Procedural
Manual, see Appendix V.
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2)

Overview

Citrus Springs Charter School is committed to meeting the needs of students with
exceptional needs, their parents, and the staff members who work with the students with
disabilities enrolled in our programs. Policies, procedures, and guidelines are in place to
ensure that students being referred for and/or enrolled in special education program
services receive a free appropriate public education (FAPE), in the least restrictive
environment (LRE). Citrus Springs Charter School follows the guidelines and procedures set
forth in accordance with all State and Federal laws.

CSCS complies with all applicable state and federal laws in serving students with disabilities,
including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), the
Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities Education
Improvement Act (“IDEA”). CSCS participates as a local educational agency (“LEA”) in a
special education plan approved by the State Board of Education in accordance with
Education Code Section 47641(a) and receives state and federal revenues directly, in
accordance with the SELPA’s allocation plan. CSCS is a member of the El Dorado County
Charter Special Education Local Plan Area (“SELPA”), and the Charter is within the SELPA’s
geographical boundaries. .

CSCS complies with all state and federal laws related to the provision of special education
instruction and related services and all SELPA policies and procedures and shall utilize
appropriate SELPA forms.

CSCS requests related services (e.g. Speech, Occupational Therapy, Adapted P.E., Nursing,
and Transportation) from the SELPA, subject to SELPA approval and availability. CSCS also
provides related services by hiring credentialed or licensed providers through Non-Public
Agencies (NPA).

CSCS is solely responsible for its compliance with Section 504 and the ADA. The facilities to
be utilized by CSCS shall be accessible for all students with disabilities.

Services for Students under the “IDEA”

CSCS provides special education instruction and related services in accordance with the
IDEA, Education Code requirements, and applicable policies and practices of the SELPA.

CSCS provides services for special education students enrolled in CSCS. CSCS follows SELPA
policies and procedures and utilizes SELPA forms in seeking out, identifying, and serving
students who may qualify for special education programs and services, for responding to
record requests and parent complaints, and for maintaining the confidentiality of pupil
records. CSCS is exclusively responsible for the provision of services (including, but not
limited to, referral, identification, assessment, case management, Individualized Education
Program (“IEP”) development, modification, and implementation). The Charter will provide
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all adaptive technology needed for students with disabilities, based on the IEP team
meeting/process.

All students with disabilities are fully integrated into the programs of CSCS with the
necessary materials, services, and equipment to support their learning. The school ensures
that any student with a disability attending CSCS is properly identified, assessed, and
provided with necessary services and supports.

CSCS is prepared to implement all components of SB 98 including:

Training general and special education staff on the new distance learning requirements;
Revision of distance learning programs to ensure compliance with SB 98 and consistency
with the CSCS program continuity and attendance plan;

e Communication with parents of students with IEPs in making individualized
determinations regarding how IEPs may be implemented during distance learning;
Revision of attendance policies to comply with SB 98
Development of forms for weekly engagement and tiered reengagement
documentation; and

e Development of instructional programming that prioritizes health and safety as guided
or directed by public health officials.

CSCS agrees to promptly respond to all County or SELPA inquiries, to comply with reasonable
County or SELPA directives, and to allow the County or SELPA access to CSCS students, staff,
facilities, equipment, and records as required or imposed by law.

Staffing

All special education services at CSCS are delivered by individuals or agencies qualified to
provide special education services as required by California’s Education Code and the IDEA.
CSCS staff participates in in-service training relating to special education by the SELPA or
CSCs.

Operating within all legally mandated timelines, CSCS is responsible for the hiring, training,
and employment of staff necessary to provide special education services to its students,
including, without limitation, special education teachers, paraprofessionals, and related
service providers including, without limitation, speech therapists, occupational therapists,
behavioral therapists, psychologists. CSCS shall ensure that all special education staff hired
by CSCS are qualified pursuant to SELPA policies, as well as meet all legal requirements.
Documentation of qualifications are maintained on site for inspection.

Assessments

The term “assessments” have the same meaning as the term “evaluation” in the IDEA, as
provided in Section 1414, Title 20 of the United States Code. The Charter School will
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determine what assessments, if any, are necessary and arrange for such assessments for
referred or eligible students in accordance with applicable law.

Assessments are conducted to address all suspected areas of disability including, but not
limited to: academic achievement, social/adaptive/behavioral/emotional, processing,
perceptual/motor development, communication development, cognitive development,
health/development, and post-secondary transition. Assessment measures include formal
and informal assessments including interviews and observations which may be conducted in
person or virtually

Parents or guardians of any student referred for assessment must give their written consent
for the school to administer the assessment. Assessments must be conducted by a person
with knowledge of the student’s suspected disability, and administered by trained and
knowledgeable personnel and in accordance with any instructions provided by the producer
of the assessments. Assessments must be selected and administered so as not to be racially,
culturally, or sexually discriminatory. Assessments are delivered in the student’s primary
language, and a qualified interpreter will be provided if needed. Assessment tools must be
used for purposes for which the assessments or measures are valid and reliable.
Assessments are adapted as necessary for students with impaired sensory, physical or
speaking skills. A multidisciplinary team (student study team) is assembled to assess the
student, including a teacher knowledgeable in the disability. The assessment is completed
and an Individualized Education Program meeting held within 60 days of receipt of the
parent’s written consent for assessment.

Identification and Referral

CSCS provides for the identification and assessment of the exceptional needs of an
individual, and the planning of an instructional program to meet the assessed needs.
Identification procedures include systematic methods of utilizing referrals of pupils from
teachers, parents, agencies, appropriate professional persons, and from other members of
the public.

Identification procedures are coordinated with school site procedures for referral of pupils
with needs that cannot be met with modification of the regular instructional program (EC
56302). Parents and staff work closely to address academic or behavioral performance and
concerns of individual students. Parents are contacted whenever there is a concern about
their child’s academic or behavioral performance. Parents may also contact their child’s
teacher or school site administrator with concerns about their child’s academic or behavioral
performance.

Concerns may be addressed in an MTSS meeting. This meeting may be initiated by school
staff or parents/guardians/student. During the MTSS meeting, the team can document
concerns and which strategies are being implemented or will be implemented to attempt to
address the student’s concerns related to their learning.
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A parent request for assessment starts the assessment process and CSCS must respond in
writing within 15 days. The Director of Special Education or designee will notify the MTSS
Team of the parent’s request. CSCS will hold a meeting within 10 days to address the parent’s
concerns and determine if an assessment is required. If so, the parent will receive a written
Assessment Plan within 15 days. Assessment Plan and Prior Written Notice (PWN) will be
developed by Special Education staff to determine assessments needed to address all areas
of suspected disability. The parent will be given at least 15 days to provide written consent.
A pupil shall be referred for special education instruction and services only after the
resources of the regular education program have been considered and, where appropriate,
utilized (EC 56303). The assessment will be completed and an Individualized Education
Program meeting held within 60 days of receipt of the parent’s written consent for
assessment. If assessment is not required, parent will be provided with a Prior Written
Notice (PWN) indicating denial of request within 15 days of the request.

IEP Meetings

CSCS shall arrange and notice the necessary IEP meetings. IEP team membership is in
compliance with state and federal law. CSCS is responsible for having the following
individuals in attendance at the IEP meetings: the Principal and/or the CSCS designated
representative with appropriate administrative authority as required by the IDEA; the
student’s special education teacher; the student’s general education teacher if the student
is or may be in a general education classroom; the student, if appropriate; the
parent/guardian; and other CSCS representatives who are knowledgeable about the general
education program at CSCS and/or about the student. CSCS arranges for the attendance or
participation of all other necessary staff that may include, but are not limited to, an
appropriate administrator to comply with the requirements of the IDEA, a speech therapist,
psychologist, special education teacher, and behavior specialist; and documents the IEP
meeting and provide the notice of parental rights.

IEP Development

CSCS understands that the decisions regarding eligibility, goals/objectives, program,
services, placement, and exit from special education shall be the decision of the IEP team,
pursuant to the IEP process. Programs, services and placements shall be provided to all
eligible CSCS students in the least restrictive environment in accordance with the policies
and procedures of the Charter School and requirements of State and Federal law. For
students 16 years of age and older, measurable postsecondary goals related to training,
education, employment and independent living skills, along with transition services needed
to assist the student in reaching those goals shall be developed.

IEP meetings are held according to the following schedule:

e Yearly to review the student’s progress and make any necessary changes
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® Every three years to review the results of a mandatory comprehensive
reevaluation of the student’s progress

o After the student has received a formal assessment or reassessment

e When a parent or teacher feels that the student has demonstrated significant
educational growth or a lack of anticipated progress (consistent with state and
federal law, IEP meetings will be held within 30 days of a parent’s request)

e When an Individual Transition Plan is (ITP) required at the appropriate age

e When CSCS seeks to suspend or remove the student for a period of 10 days or
more for the same behavior, in order to determine if the student’s misconduct
was a manifestation of his/her disability

IEP Review

The IEP team formally reviews the student’s IEP at least once a year to determine how the
IEP is meeting his/her needs. In accordance with IDEA regulations, the IEP team also
conducts a formal review of the IEP once every three years, in which the student is
reassessed and the IEP is reviewed as part of an overall comprehensive reevaluation of the
student’s progress. If a parent or faculty member feels the student’s educational needs are
not being met, they may request a reassessment or a review of the IEP by the IEP team at
any time during the year via written notice to the school. Once the request is received, CSCS
will have 30 days, not including school vacations greater than five days, to hold the IEP
meeting.

IEP Implementation

CSCS ensures that all progress reporting complies with state and local guidelines. CSCS is
responsible for implementation of IEPs and supervision of services. CSCS provides the
parents with timely reports on the student’s progress as provided in the student’s IEP, at
least as frequently as progress reports are provided for CSCS’s non-special education
students, which is at least once during each academic term. CSCS also provides all
homeschool coordination and information to the parent/guardian each semester. CSCS is
responsible for providing all curriculum, classroom materials, and modifications and
accommodations. All special education services and supports are developed to ensure
students receive a free, appropriate education (FAPE) in the least restrictive environment
(LRE).

10) Interim and Initial Placements of New Charter School Students

For students who enroll during the school year in CSCS from another school district with a
current IEP, CSCS shall implement comparable services in accordance with the most recent
agreed-upon and implemented IEP from previous school district to the extent practicable or
as otherwise agreed between CSCS and the parent/guardian. CSCS conducs an Interim IEP
meeting within 30 calendar days. Prior to such meeting and pending agreement on a new
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IEP, CSCS implements the existing IEP at CSCS, to the extent practicable or as otherwise
agreed between CSCS and the parent/guardian.

11) Non-Public School Placements/Non-Public Agencies

CSCS is solely responsible for selecting, contracting with, and overseeing all non-public
schools and non-public agencies used to serve special education students. CSCS will
immediately address all parental requests for services from non-public schools or agencies,
unilateral placements, and/or requests for reimbursement in accordance with applicable
law.

12) Non-Discrimination

It is understood and agreed that all children have access to CSCS and no student shall be
denied admission nor counseled out of CSCS due to the nature, extent, or severity of his or
her disability or due to the student’s request for, or actual need for, special education
services.

13) Procedural Safeguards and Parent/Guardian Complaints

CSCS maintains policies and procedures for responding to parental concerns or complaints
related to special education services in accordance with applicable law. Parents or guardians
of students with IEPs must provide written consent for the evaluation and placement of their
child, be included in the decision-making process when change in placement is under
consideration, and be invited, along with teachers, to conferences and meetings to develop
their child’s IEP. CSCS provides the parent with a written Notice of Procedural Safeguards,
which includes information on the procedure to initiate both formal and informal dispute
resolutions at least once per year. CSCS utilizes the Notice of Procedural Safeguards used by
the El Dorado SELPA.

CSCS shall receive any concerns raised by parents/guardians regarding related services and
rights. CSCS’s designated representative shall investigate as necessary, respond to, and
address the parent/guardian concern or complaint. An IEP meeting will be scheduled if
necessary to address the parent complaint. If a disagreement or concern persists, parents or
guardians have the right to initiate a due process hearing to challenge a decision regarding
the identification, evaluation, or educational placement of