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Lo e R o
Pacitic Springs Meets
Five Year Renewal Criteria
The mission of Pacific Springs Charter School is to empower students by fostering their innate

curiosity, engaging their parents, and promoting optimum learning by collaboratively
developing a personalized learning program for each student.

We offer a high-quality, unique program that the district

does not provide to its community.

Homeschool (TK-12)

e California Credentialed Homeschool Specialists

¢ Rigorous personalized learning & student goal-setting

» Support, training, and encouragement for parents

e All curriculum, educational materials, and services provided
e Regularfield trips & parent and student events

e Homeschool enrichment workshops offered on-site

Otay Ranch Academy of the Arts (TK-8)

e Fourdaysin class with one "studio day” at home

Arts-integrated learning community

Whole child focus = academic, social-emotional, and artistic growth
Rigorous personalized learmning & student goal-setting

Critical, analytic, and creative thinking environment

Facility
The Otay Ranch Student Center is located at 1615 Mater Dei Drive, Seton Hall, Chula Vista, CA
The facility is fully gated and offers 15 classrooms, office/meeting spaces, and a dedicated green
field. In addition, the program has shared access to a lecture hall, 500 seat theater, nutrition program,
and covered lunch area.
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2020 Verified Student
Achievement Data

Due to the charter term and available school data, the Charter meets 6 year renewal criteria per
Ed Code Section 47607.2(b)(1). Based on the Charter's CA School Dashboard resullts,
the Charter outperforms the State overall and in nearly every subgroup in both ELA and Math.

2019 CA Dashboard - ELA

Charter State Difference

All Students 226 -25 25.1
EL -20 -45.1 25.1
SED 6.9 -30.1 37.0
SWD -77.8 -88.1 10.3
Homeless -5.3 -46.7 41.4
Hispanic 10.4 -26.6 37.0
White 46.1 30.7 15.4
Filipino 32.8 46.7 -13.9
2+ Races 35.2 30.3 49

2019 CA Dashboard - Math

2R

Charter State Difference

All Students -135 -335 20.0
EL -48.7 -68.6 199
SED -33.2 -63.7 30.5
SWD -106.3 -119.4 13.1
Homeless -50.9 777 26.8
Hispanic -24.3 -62.2 379
White 2.1 1.4 0.7

Filipino 20.2 18 2.2

2+ Races 7.7 25 -10.2

@ All local indicators met.

Over 100% Annual Academic Progress
An analysis of Pacific Springs'iReady
growth shows that, on average, students
make more than one year of academic
growthin a school year.

These numbers are based on growth Reading Math

fromthe 2018-19 D110 2019-20 D1. All Students All Students

Schoolwide iReady Growth Progress Median
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Serving All Students
Who Wish to Attend

//\

19%

English Leamers

Socioeconomically

Students with
Disabilities

maged

61% 1%
Hispanic 2+ Races

Pacific Springs has been successfully implementing the program and plans to continually
improve over the next charter term.  The school is fiscally secure and has an involved and
professional Governing Board.

CCSA's 2019-20 Academic Accountability Report:

State Rank Similar Students Rank 3 Year Growth

2019 7 2019 | S ©

2018 2018 2019

2017 2017

Target: 4 out of 10 Target: 4 out of 10

This school was at/above the target This school was at/above the target This school's DFS changed by
1 out of 1 year(s), 1 out of 1 year(s),
meeting the standard for this metric for 2019. meeting the standard for this metric for 2019.
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HARTER SCHOOL

SCHOOLWIDE ACCOMPLISHMENTS

/
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Mastery of | CAN!
standards has increased
across all grade levels

MTSS/RTI process and
training aligned to support
the whole child

pBA,
Sxere

On-site Learning Center class
options for Homeschool
students

1:1 Technology
(Chromebooks) schoolwide

Spelling Bee, History Day, and
Science Fairs

DATA-DRIVEN

N
/A S

Focus on data-driven
decision-making and
data-driven instruction

PERSONALIZED LEARNING

Fully-stocked curriculum

warehouse and Lending Center for

Homeschool students

FNS &2

Food & NutHen Service

Meal program available
for students

Parent training and engagement
including Parent Certification,
CSI Academy, and DELAC.
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High-level data warehousing and
learning management systems

Nearly 80 annual field trips
for families to choose from
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TOP
WORK
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Named a Top Workplace for
similar sized organizations, three
years in a row
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Employs over 60 staff while
fostering a community of
engagement and respect.

Highly-qualified, professional
Governing Board with student and
parent involvement

Annual IGNITE! Back to School
Conference for all staff plus
a full parent day available

HUMAN RESOURCES

Highly-trained Assistant
Classroom Educators (ACEs) in
every academy classroom

L W/

Robust benefits package for all
employees 0.6 FTE or higher

ALOHA Welcome Week staff
development for all new Induction program for all first
employees and second year teachers

BUSINESS AND OPERATIONS

>
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“
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Proven financial stability and
High-quality infrastructure exceeding reserve
requirements annually

STAFF DEVELOPMENT

£3Cpl

Fully implimented PLC program with Crisis Prevention Institute training
focus on data, MTSS, and ELD for all student center staff
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PACIFIC SPRINGS CHARTER SCHOOL

Affirmations and Declaration

As the authorized lead petitioner, |, Dr. Kathleen Hermsmeyer, hereby certify that the information
submitted in this petition for renewal of the California public charter school named Pacific Springs
Charter School (hereafter "PSCS" or the “Charter School”) and authorized by the San Diego County
Board of Education (“SDCBE”) with oversight by the San Diego County Office of Education (“SDCOE")
(collectively referred to herein as the “County”), is true to the best of my knowledge and belief. | also
certify that this petition does not constitute the conversion of a private school to the status of a public
charter school and | understand that if awarded a charter, the Charter School will follow any and all
federal, state, and local laws and regulations that apply to the Charter School. Further, | affirm that if
awarded a charter, PSCS:

1. Shall meet all statewide standards and conduct the student assessment tests pursuant to
Education Code Section 60605, and any other statewide standards authorized in statute, or
student assessments applicable to students in non-charter public schools. [Ref. California
Education Code Section 47605(d)(1)].

2. Shall be deemed the exclusive public school employer of the employees of PSCS for
purposes of the Educational Employment Relations Act [Ref. California Education Code
Section 47605 (c)(6) and Chapter 10.7 (commencing with Section 3540) of Division 4 of Title
1 of the Government Code].

3. Shall be nonsectarian in its programs, admissions policies, employment practices, and all
other operations. [Ref. California Education Code Section 47605(e)(1)]

4. Shall not charge tuition. [Ref. California Education Code Section 47605(e)(1)]

5. Shall admit all students who wish to attend PSCS, unless PSCS receives a greater number of
applications than there are spaces for students, in which case it will hold a public random
drawing to determine admission. Except as required by Education Code Section 47605(e)(2)
and Education Code Section 51747.3, admission to PSCS shall not be determined according
to the place of residence of the student or the student’s parents or legal guardian within the
State. Preference in the public random drawing shall be given as required by Education
Code Section 47605(e)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall
make reasonable efforts to accommodate the growth of PSCS in accordance with Education
Code Section 47605(e)(2)(C). [Ref. California Education Code Section 47605(e)(2)(A)-(C)].

6. Shall not discriminate on the basis of the characteristics listed in Section 220 (actual or
perceived disability, gender, gender identity, gender expression, nationality, race or
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code, or immigration
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10.

11.

12.

13.

status, or association with an individual who has any of the aforementioned characteristics).
[Ref. Education Code Section 47605(e)(1)]

Shall adhere to all applicable provisions of federal law related to students with disabilities
including, but not limited to, the Individuals with Disabilities Education Improvement Act of
2004 (“IDEA”), Section 504 of the Rehabilitation Act of 1973 (“Section 504"), and Title Il of
the Americans with Disabilities Act of 1990 (“ADA”).

Shall meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary. [Ref. Title 5 California Code of
Regulations Section 11967.5.1(f)(5)(C)]

Shall ensure that teachers in PSCS hold the Commission on Teacher Credentialing
certificate, permit, or other document required for the teacher’s certificated assignment.
The Charter School may use local assighnment options authorized in statute and regulations
for the purpose of legally assigning certificated teachers, in the same manner as a governing
board of a school district. Teachers employed by charter schools during the 2020-21 school
year shall have until July 1, 2025, to obtain the certificate required for the teacher’s
certificated assignment [Ref. California Education Code Sections 47605(l) and 47605.4(a)]

Shall at all times maintain all necessary and appropriate insurance coverage.

Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per
grade level as required by Education Code Section 47612.5(a)(1)(A)-(D), unless exempted by
applicable law.

Shall notify the superintendent of the school district of the pupil’s last known address
within 30 days if a pupil is expelled or leaves PSCS without graduating or completing the
school year for any reason and shall, upon request, provide that school district with a copy
of the cumulative record of the pupil, including report cards or a transcript of grades, and
health information. If the pupil is subsequently expelled or leaves the school district without
graduating or completing the school year for any reason, the school district shall provide
this information to the Charter School within 30 days if the Charter School demonstrates
that the pupil had been enrolled in the Charter School [Ref. California Education Code
Section 47605(e)(3)].

The Charter School may encourage parental involvement, but shall notify the parents and
guardians of applicant pupils and currently enrolled pupils that parental involvement is not
a requirement for acceptance to, or continued enrollment at, the Charter School [Ref.
Education Code Section 47605(n)].

12



14.

15.

16.

17

18.

19.

20.

21.

22.

23.

24.

25.

Shall maintain accurate and contemporaneous written records that document all pupil
attendance and make these records available for audit and inspection. [Ref. California
Education Code Section 47612.5(a)(2)]

Shall on a regular basis consult with its parents and teachers on a regular basis regarding
PSCS's education programs. [Ref. California Education Code Section 47605 (d)]

Shall comply with any applicable jurisdictional limitations to the locations of its facilities.
[Ref. California Education Code Sections 47605 and 47605.1]

. Shall comply with all laws establishing the minimum and maximum age for public school

enrollment. [Ref. California Education Code Sections 47612(b) and 47610]

Shall comply with all applicable portions of the Elementary and Secondary Education Act
(“ESEA”), as reauthorized and amended by the Every Student Succeeds Act (“ESSA”).

Shall comply with the Public Records Act.
Shall comply with the Family Educational Rights and Privacy Act.
Shall comply with the Ralph M. Brown Act.

The Charter School shall comply with Government Code Section 1090, et seq., as set forth in
Education Code Section 47604.1

The Charter School shall comply with the Political Reform Act.

Shall meet or exceed the legally required minimum of school days. [Ref. Title 5 California
Code of Regulations Section 11960]

Shall meet the requirements of Education Code Section 47612.5 and Education Code
Section 51745 et seq. as relates to independent study.

: J i@ ! 8 October 14, 2020

Authorized Representative’s Signature Date

13
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Introduction

A. Founding Group

Dr. Kathleen Hermsmeyer has been serving as superintendent of California’s largest charter
school, River Springs Charter School, since 2005. In 2013, two new schools were added under
her direction, Empire Springs and Harbor Springs Charter Schools. She has worked in education
for the past 33 years. Prior to her leadership with charter schools, she served as a language
arts specialist with the Stockton Unified School District and education specialist at Horizon
Instructional Systems Charter School. She has also served as an adjunct faculty at Chapman, St
Mary’s College and the University of the Pacific.

Dr. Hermsmeyer earned her bachelor’s degree in Liberal Studies and a master’s degree in
computer based education from California Polytechnic State University at San Luis Obispo. She
earned her doctorate degree in curriculum and instruction with a minor in educational
administration from the University of the Pacific. She holds a clear administrative credential, as
well as a clear multiple subject and cross-cultural language and academic development
credential.

Dr. Hermsmeyer is passionate about preparing students to enter the changing global
community through personalized learning, real-world applications and rigorous master-based
instruction (for full résumé, see Appendix A).

Amy Podratz has more than 20 years of experience with charter schools. She presently serves
as the assistant superintendent of Administrative Operations, and is responsible for all
business operations including accountability plans, purchasing, vendor relations, student
records/attendance, book warehousing, and student enrollment. Ms. Podratz has been in this
position since the inception of River Springs. She is a native of California, having grown up in
Imperial County.

Ms. Podratz holds a bachelor’s degree in Political Science and a pre-law certificate from
California State University, Long Beach. Additionally, Ms. Podratz holds a single-subject
credential in social science, a master’s degree in Leadership, and has Chief Business Official
certification coursework.

Ms. Podratz began her teaching experience as an independent study teacher and is an
accomplished equestrian and active volunteer.

Dr. Kathy Cox has over 20 years of experience in the field of Special Education. She presently
serves as the director of Special Education for Springs Charter schools. She is responsible for
overseeing the entire special education operation and services to students with special needs.
She began her career as an elementary school teacher in the Palm Springs and Beaumont
areas of California. Dr. Cox moved into educational administration as an assistant principal,
and quickly assumed the role of administrator overseeing a very large Special Education
program. Dr. Cox led and supported district programs for students identified with moderate

15



and severe disabilities and the development of an alternative program for students with
emotional disturbance.

Dr. Cox has extensive leadership training including conflict management, non-violent
communication, problem solving, and organizational change. She has collaborated with staff to
develop programs for students with Autism in order to return students from county
placements.

Dr. Cox is passionate about nurturing collaboration and team building between all the
stakeholders within the unique charter school community in order to provide an exemplary
program for students.

Dr. Vivian Price has over 25 years as an educator. She presently serves as the assistant
superintendent, Education-Personalized Learning. She began her career with Springs Charter
Schools in 2003 having served as a middle and high school English teacher. She is responsible
for the Homeschool program, Homeschool Transitions program, KEYS high school program,
and oversees the Instructional Support department and data analysis.

Dr. Price earned her bachelor’s degree in New Hampshire at Plymouth State University. She
completed her master’s degree in Education with a literacy focus from California State
University, San Marcos, and recently completed her doctorate program in Educational
Leadership. She holds multiple credentials in administration, English single-subject, and
Reading Specialist. Dr. Price is recognized as a National Board Certified Teacher (ELA) and is a
National Writing Project Fellow.

Dr. Price grew up in New England where her love for biking and hiking began. She enjoys
memoirs, great American authors and adolescent literature.

Tanya Rogers has worked in the highly specialized world of school finance for nearly 10 years.
She currently serves as the assistant superintendent of Business. Ms. Rogers is responsible for
overseeing the budget process, financial reporting, restricted funding programs, payroll, and
oversees the audit processes. Ms. Rogers began her professional career in the hospitality
industry in which she developed a love for leadership and serving others. These skills
translated seamlessly into the arena of school finance. She began this adventure auditing
school districts with a local auditing firm. Ms. Rogers joined a local community college district
and eventually was selected to lead the multi-college district's personnel division as the Vice
Chancellor of Human Relations. Returning to the field of auditing, Ms. Rogers joined a local
San Diego firm that specialized, again, in school district, college, not for profit, and charter
school audits.

Ms. Rogers earned her bachelor's degree at California State University San Marcos in business
with a concentration in accounting. She also earned a master's degree in business
administration. Ms. Rogers is a Certified Public Accountant (CPA) in the State of California.
She also holds the designation as a Certified Fraud Examiner (CFE) and is currently enrolled in a
doctoral program.
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While having grown up in the state of Washington, Ms. Rogers considers herself to be a
California "native" having spent the last 25 years in the Southern California area. She is
passionate about the programs Springs offers to students and families.

Debbie Daniel is a current assistant superintendent and has over 25 years of experience in the
field of school counseling and administration. She holds a bachelor’s degree in developmental
psychology, a master’s degree in educational counseling, and a master’s degree in spiritual
formation.

Prior to joining the Springs family, Debbie worked for 12 years in a comprehensive high school
setting. Debbie has served in the charter school environment for 14 years, including
administrative oversight for school counseling and special education programs. Debbie has
served in her current position for the past 10 years.

Debbie enjoys reading, hiking, and spending time with her family.

Douglas House has worked in the education field for nearly 10 years and worked with youth
for over 28 years. Additionally, Mr. House has worked in the field of Human Resources for
over 13 years. He currently serves as the assistant superintendent of Human Resources. Mr.
House is responsible for recruitment, employment testing, hiring, on-boarding, annual
mandatory training, performance evaluation, employee benefits, employee compensation,
employee relations, teaching credentials, leaves of absence, and Human Resources
compliance. Mr. House began his professional career working with youth in a juvenile
detention facility followed by working with probation youth as a mental health
clinician/therapist in group homes. He continued to develop as a leader and later served as
Executive Director for two non-profit organizations and Chief Operating Officer (COO) for a
social service non-profit before coming to Springs to work in the Human Resources
Department.

Mr. House earned his Bachelor of Arts in Criminal Justice at Anderson University, his Master of
Science in Counseling Psychology at Cal Baptist University, and continues to maintain four HR
certifications (two - HRCI, one - SHRM and one - SHRM Foundation) and a School Risk
Management certification. Mr. House previously served as the Treasurer for Inland Empire
Society for Human Resources Management (IE SHRM) and has volunteered over the last four
years helping to develop the SHRM-CP national Human Resources certification exams.
Additionally, Mr. House served 8 years as a Combat Engineer for the US Army Reserves.

Mr. House's passion for education, serving youth, and empowering employees coupled with
his human resources, legal, counseling, and military experience work together harmoniously as
he leads the Human Resources function at Springs.

Alyssa Branchaud-Warren has been at the Otay Ranch Academy for the Arts for the past five
years; she began as vice principal in July 2016. She moved into the position of Principal in July
2019 when the school's founding principal retired. She is a native of Corona and a 2003
graduate of Springs Charter School, later obtaining her bachelor’s and master’s degrees as well
as a multiple subject teaching credential at Biola University.
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Ms. Branchaud-Warren taught middle school at a traditional public school in Los Angeles
County and taught first-grade at the River Springs Temecula Student Center for three years.
She left California for a three year-stint in New York City to teach in the South Bronx, at Brilla
College Prep Charter School. She also became the school’s Dean of Curriculum and an
Instructional Coach before moving back to California in 2016.

During her free time, Mrs. Warren loves to travel, go on camping trips, and hiking excursions
with her husband, 3 children, and dog. She also loves developing curriculum and is working on
writing a few children’s books.
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Springs Charter Schools (SCS) is a successful network of non-classroom based, rigorous,
personalized-learning charter schools serving students in California. As the flagship school, River
Springs Charter School (RSCS) sponsored by the Riverside County Office of Education, is the largest
individual charter school in California, due to tremendous parent support, excellent programs and
best business practices. Since River Springs’ initial charter approval in 2005, we have gone on to
obtain three five-year charter renewal terms, opened fourteen resource center locations, and have
expanded our movement outside of Riverside County. Empire Springs and Harbor Springs Charter
Schools began operations in 2013 after gaining authorization from Helendale Elementary School
District and Julian Elementary School District, respectively. Citrus Springs Charter was authorized on
appeal by Orange County Department of Education in 2016, followed by Vista Springs and Pacific
Springs Charters authorized in 2018 by the State Board of Education and the San Diego County
Office of Education, respectively. All charter schools in the Springs network are WASC accredited,
financially stable, have healthy governance procedures, and have positive relationships with
authorizers.

We continue to take pride in helping each student through his or her own personalized educational
journey. We believe that our unique program will continue to fill a special niche in the Chula Vista
community.

Pacific Springs operates two unique independent study programs available for residents of San
Diego County and its adjacent counties. Both programs are research-based, innovative,
need-driven models. These include:

o Otay Ranch Academy for the Arts TK-8 is a non-classroom based model, geared
toward arts education (for further description, see page 34).

o Homeschool TK-12 has resource center support available as needed, based on
enrollment (for further description, see page 45).

Otay Ranch Student Center is located at 1615 Mater Dei Drive (Seton Hall), Chula Vista, California
and provides 15 classroom spaces. These 15 classrooms are available four days per week for use
by Otay Ranch Academy for the Arts. One day per week, 3 classrooms are available to Pacific
Springs Homeschool Learning Center for TK-8 homeschool enrichment workshops. The facility is
fully gated and has a dedicated green field as well as space for Special Education services,
meetings, student events, activities, and assessment as needed. In addition, the program has
shared access to a lecture hall, 500 seat theater, meal program, and covered lunch area. A track
and pool are available upon request. The building has 19,474 square feet of space for educational
use with all educational occupancy approvals. The facility exceeds all state safety requirements.
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Approximate Enroliment Projections

Year 6 (2021-22) 528
Year 7 (2022-23) 535
Year 8 (2023-24) 540
Year 9 (2024-25) 540
Year 10 (2025-26) 540

e Parent as Co-Teacher, with Support through Parent Education, Online Guides and
Mentoring

Fully-Supported Choice Curriculum On-Demand

Unique Personalized Learning Path for Resource Center Classroom Instruction
Power Tools for Independent Learning

Math Path, and Other Structured Support for Struggling Students

Field Trips and Parent/Student Events

CTE (Appendix W) and Internships available for High School Coursework
Structured Support for Struggling Students/MTSS

We believe Pacific Springs provides a number of benefits to the San Diego community as a high
guality educational option. Specific benefits to the San Diego County Office of Education include:
e High-quality educational options for the community of Chula Vista and San Diego County
e Oversight fee of 1%
e Customized access to all our online resources for use with your independent study or
"virtual" students
e Best Practice Sharing and Collaboration

Pursuant to: Education Code Section 47607.2(b) (middle tier)

Pursuant to the amendments made to Education Code Section 47607, and the creation of
Education Code Section 47607.2, by Assembly Bill 1505 (2019), at the time of charter renewal, a
chartering authority shall consider the performance of the charter school on the state and local
indicators reported the California School Dashboard (“Dashboard”), and, in some circumstances,
the performance of the charter school on assessments deemed to be verified data.
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In addition to the shift toward assessing Dashboard data, Assembly Bill 1505 also created a
three-tiered system of evaluating charter schools’ performance, plus a separate category for
Dashboard Alternative School Status schools. Each of the three tiers has unique qualifying criteria.

The California Department of Education has deemed Pacific Springs Charter School a middle-tier
charter school. (link to CDE chart). PSCS does, in fact, fit into the middle tier, and is eligible for
charter renewal, as demonstrated below.

Education Code Section 47607.2(b) states:

(1) For all charter schools for which [top tier and bottom tier] do not apply, the
chartering authority shall consider the schoolwide performance and performance of all
subgroups of pupils served by the charter school on the state indicators included in the
[Dashboard] and the performance of the charter school on the local indicators included
in the [Dashboard].

(2) The chartering authority shall provide greater weight to performance on
measurements of academic performance in determining whether to grant a charter
renewal.

“Measurements of academic performance” are defined in statute as “statewide assessments
in the California Assessment of Student Performance and Progress system, or any successor
system, the English Language Proficiency Assessments for California, or any successor system,
and the college and career readiness indicator.” (Education Code Section 47607(c)(3).

(3) In addition to the state and local indicators, the chartering authority shall consider
clear and convincing evidence showing either of the following:
(A) The school achieved measurable increases in academic achievement, as
defined by at least one year’s progress for each year in school.
(B) Strong postsecondary outcomes, as defined by college enrollment,
persistence, and completion rates equal to similar peers.
(4) Subparagraphs (A) and (B) of paragraph (3) shall be demonstrated by verified data

“Verified data” is defined in statute as “data derived from nationally recognized, valid,
peer-reviewed, and reliable sources that are externally produced.” (Education Code
Section 47607.2(c)(1).)

Based on available school data, the Charter should be granted a 5 year renewal term. Supporting
data is provided below to show overall performance and performance of all subgroups of pupils
served by the charter school on the state and local indicators as well as other verified data.
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https://www.cde.ca.gov/sp/ch/documents/ab1505results2020.xlsx

2019 CA School Dashboard - Academic Performance vs. State

Pacific Springs Charter was given a three year charter term in 2018, so only one year of testing data is
currently available. This means that the Charter’s CA School Dashboard has status data posted but no
change rate to assign color performance levels. The charts below show Charter vs. State ELA and Math
Indicator performance based on the group’s average distance from standard on 2019 CAASPP testing.
In both ELA and Math, the Charter outperformed the State overall and in all disadvantaged subgroups.
It should also be noted that the Two or More Races and Filipino subgroups meet the requirement to be
considered statistically significant (15 students or more) yet both are the smallest subgroups for Pacific
(Filipino has 20 students while Two or More Races has 28).

2019 CA Dashboard Status - ELA

Charter vs. State

Charter State Difference
All Students 22.6 25 25 1
# Charter students = 270
English Learners 20 451 25 1
# Charter students = 74 ’ ’
Socio-econ.Disadvantaged 6.9 301 37.0
# Charter students = 132 ’ ’ ’
Students with Disabilities 77.8 88.1 10.3
# Charter students = 43
Homeless 53 46.7 41.4
# Charter students = 21 ’ ’ ’
Hispanic 10.4 -26.6 37.0
# Charter students = 165
White 46.1 30.7 15.4
# Charter students = 51
Filipino 328 46.7 -13.9
# Charter students = 20
2+ Races 35.2 30.3 4.9

# Charter students = 28
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2019 CA Dashboard Status - Math

Charter vs. State

Charter State Difference
All Students 135 335 20.0
# Charter students = 269 ’ ’ ’
English Learners _48.7 68.6 19.9
# Charter students = 73 ) ) ’
Socio-econ.Disadvantaged 332 63.7 305
# Charter students = 131 ’ ’ ’
Students with Disabilities -106.3 -119.4 13.1
# Charter students = 43
Homeless -50.9 77.7 26.8
# Charter students = 21
Hispanic 243 -62.2 37.9
# Charter students = 164
White 2.1 1.4 0.7
# Charter students = 51
Filipino 202 18 22
# Charter students = 20
2+ Races &y 25 102

# Charter students = 28



2019 SBAC Met/Exceeded Rates vs. State

A comparison of the 2019 state testing shows that the Charter outperformed the State for overall
students as well as in nearly every under-performing/disadvantaged* student subgroup, when
looking at met or exceeded standard rates for performance.
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2019 CA School Dashboard - English Learner Progress vs. State

The other academic indicator on the CA School Dashboard is English Learner Progress. The 2019
Dashboard shows that 61.6% of the Charter’s English Learners are making progress towards
English language proficiency, while only 48.3% of the State’s ELs are progressing.
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2019 CA School Dashboard - Non-Academic Indicators vs. State
The Charter’s non-academic indicators also show the Charter outperforming the State in
Suspension Rate and Chronic Absenteeism.

2019 CA Dashboard - Suspension Rate

All students 2%

I 3%

SociocEcon: Disadvanitaged  [FRTTISIESISSISETSNSENNG 2.6 o

Students w/Disabilities G ey e o ‘.43."’ ........ L8
English Learners 0 ] m 3%
Homeless -
Hispanic [I]]II]]]]]]]]]]]]]]]]]]]]]]]]]]]]]]]]]] 1 an
White m##::::'::::: 394
Filipinn 3-3{:
2+ Rces 8
0% 1% 2% 3% 4% 5% B% 7%

MECharter [MStaEe

2019 CA Dashboard - Chronic Absenteeism
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2019 CA School Dashboard - Local Indicators
In addition, the Charter has met all local indicators on the Dashboard.



Measurable Increases in Academic Achievement - iReady Median Growth Progress

In order to assess the Charter’s performance on student growth, we looked at the iReady progress
median. iReady is a nationally recognized, normed assessment, aligned to Common Core State
Standards, and meets the requirements as “verified data.” Pacific Springs' iReady growth shows that,
on average, students make more than one year's academic growth in a school year. These numbers
are based on growth from the 2018-19 D1 to 2019-20 D1.

100% target

Reading Math

All Students All Students

Schoolwide iReady Growth Progress Median
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170% |

100% target

Other
Ethnicities

Hispanic

iReady Growth Progress Median by Subgroup - Reading

0,
118% 100% target

130% | 102%

Other

Hispanic
p Ethnicities

iReady Growth Progress Median by Subgroup - Math

As clearly demonstrated by the evidence above, the Charter School meets this renewal criterion, and
should be granted a renewal term of 5 years.
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Element A: Educational Program Description

Governing Law: The educational program of the charter school, designed, among other things, to
identify those whom the charter school is attempting to educate, what it means to be an “educated
person” in the 21 century, and how learning best occurs. The goals identified in that program shall
include the objective of enabling pupils to become self-motivated, competent, and lifelong learners.
Education Code Section 47605(c)(5)(A)(i).

Governing Law: The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision
(d) of Section 52060, that apply for the grade levels served and specific annual actions to achieve those
goals. A charter petition may identify additional school priorities, the goals for the school priorities, and
the specific annual actions to achieve those goals. Education Code Section 47605(c)(5)(A)(ii).

Governing Law: If the proposed charter school will serve high school pupils, the manner in which the
charter school will inform parents about the transferability of courses to other public high schools and
the eligibility of courses to meet college entrance requirements. Courses offered by the charter school
that are accredited by the Western Association of Schools and Colleges may be considered transferable
and courses approved by the University of California or the California State University as creditable
under the “A” to “G” admissions criteria may be considered to meet college entrance requirements.
Education Code Section 47605(c)(5)(A)(iii).

A. Mission & Vision

PSCS is a parent choice school where the community is the classroom. Our mission is to foster the
innate curiosity of our students, empower their parents, and promote optimum learning by
collaboratively developing a personalized learning program for each student. PSCS’s objective is to
enable pupils to become self-motivated, competent, and lifelong learners.

Goals for students and parents of PSCS include but shall not be limited to the following:

1. Optimum learning by the student will be achieved by encouraging parent involvement and
support.

2. Students will be active participants in their personalized learning plan with the support of

PSCS staff.

PSCS students will make at least one year of academic achievement gains each year.

Students will be intrinsically motivated.

Students will achieve competency in basic academic skills.

Opportunities will be provided for students to explore their potential in the performing and

living arts and in the use of technology.

7. Students will recognize and use their strongest skills and abilities and improve in areas
where they are weak.

ousWw

PSCS is open to all students in grades TK-12. PSCS is nonsectarian in its programs, admission
policies, employment practices, and all other operations. PSCS specifically targets and is attempting
to educate students seeking a non-traditional educational setting. PSCS does not charge tuition and
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does not discriminate against any pupil on the basis of ethnicity, nationality, race, gender, gender
expression, gender identity, disability, religion, sexual orientation, or upon any of the
characteristics listed in Education Code Section 220, including immigration status.

PSCS believes that learning best occurs when students are educated through a personalized
learning (PL), goal-oriented curriculum which is developed utilizing home-based learning programs,
cooperative school programs and classes, personalized learning models, internships,
community-based educational programs, group seminars, distance learning via current technology,
supplemental learning projects, and current educational research. The growing body of reputable
research indicates that personalized learning schools (specifically those employing the
aforementioned strategies and initiatives) have helped students attain greater academic
achievement than their traditional school peers, particularly those students with lower starting
achievement levels." All student curricula are subject to approval by PSCS.

PSCS has adopted policies relating to Independent Study as required by Education Code 51747 et
seq. and are available upon request. Parents who enroll their children in PSCS shall, through
specific enrollment and curriculum contracts, accept primary responsibility for their children’s
education. PSCS supports its students and parents with appropriate educational materials and with
a team of Education Specialists and Advisors. The PSCS Education Specialists and Advisors advise
and assist parents and students in all aspects of student education pursuant to relevant contracts.

Each minor student and at least one parent (or each adult student), with the assistance of PSCS
Education Specialists, shall design, consistent with the PSCS student standards and policies,
appropriate curricula based upon the student's educational needs and objectives and shall sign one
or more contract(s) with PSCS that clearly describes the student's individual educational goals and
curriculum for each year the student is enrolled. This contract (Student Agreement) shall also state
the manner for submitting assignments and reporting progress and frequency of meetings (see
Appendix Q). All curricula shall describe the student's course(s) of study, the chosen method(s) of
ascertaining competence in designated course(s) of study and, if applicable, the credit(s) the
student will receive upon successfully demonstrating competence and completing the course of
study.

PSCS is WASC accredited and will maintain accreditation for all enrolled grade levels. WASC
accreditation ensures that high school courses offered by the charter school will be considered
transferable to other public schools. PSCS will offer students a college preparatory program that
meets California State and University of California’s “A-G” Freshman Admissions Requirements.
During the enrollment process, staff explain to prospective parents and students the transferability
of courses to other public high schools and the eligibility of courses to meet college entrance
requirements. PSCS shall offer and align its college preparatory high school curriculum to the
UC/CSU’s “A-G” requirements (see Appendix C). All Education Specialists assigned high school
students shall be trained in the requirements of A-G coursework and high school graduation
policies and procedures (see Appendix CC for graduation requirements and Appendix D for High
School Handbook).

! Pane, John, et al. “Promising Evidence on Personalized Learning.” Continued Progress, November 2015.
http://www.rand.org/content/dam/rand/pubs/research_reports/RR1300/RR1365/RAND_RR1365.pdf. Accessed January 3,
2016.

30


http://www.rand.org/content/dam/rand/pubs/research_reports/RR1300/RR1365/RAND_RR1365.pdf

For purposes of this charter, "parent(s)" includes guardian(s). Any parent(s) or legally responsible
entity may designate an alternate party to act in place of the parent(s). PSCS adult students do not
require parental participation in educational or admission contracts or performance evaluations.

PSCS identifies an educated person in the twenty-first century to mean a person who is literate, can
understand and function sufficiently in the world around him or her, has an overview of the history
of mankind in all its diversity, has an understanding of the political processes, has an ability to solve
mathematical problems and to think scientifically, and has the values necessary to enhance the
world in which she or he lives. This person is one who has realized his or her own special interests,
talents, or abilities, whether it is in the arts, sciences, or other areas. It is the goal of PSCS to help
students become educated individuals who are intrinsically motivated to learn and who have
diverse yet well-developed interests.

PSCS parents, students, and teachers believe that the best learning occurs when:

Curriculum is tailored to an individual student’s learning styles.

One-to-one teaching is used as appropriate.

Real life context-based learning is encouraged.

A variety of enrichment is implemented through classroom instruction, independent
learning, field trips (see Appendix E), apprenticeships, technology and integrated projects
(see Appendix F) across the curriculum.

5. Schooling is viewed as one aspect of an education.

The entire community is the classroom.

7. Learning is promoted by engaging student interests’.

PN E

o

B. Students Served

Pacific Springs Charter currently serves over five hundred students in San Diego County and has a

center in Chula Vista, CA. The current student demographics include:
Economically
Disadvantaged
11% 6% 4%
2+ Races | Filipino |Afr. Amer

2 Hattie, J. A. C. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. London: Routledge,
page 298.

19%

English Learners

Students with
Disabilities

61%

Hispanic

*Ethnicity data has an additional 1% all others combined.
All enrollment data as of October 1, 2020
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High school students enrolled in PSCS will experience rigorous learning through access to a-g
courses and concurrent and/or dual enrollment at local community colleges where appropriate.
Students will be guided toward college preparatory courses and offered opportunities to visit local
colleges and universities.

A guidance counselor will be available to all families. The guidance counselor’s role is to help with
high school academic planning, college entrance requirements, and post-graduation goals
(including FAFSA, CalGrant, scholarship, and college applications).

Through the WASC process, the Charter has established Graduate Learner Outcomes that are
aligned to the mission, assessments, core academic areas, and CCl accountability measures.

For more detailed information about high school courses and advisement, reference the Springs
High School Handbook for staff (Appendix D).

PSCS believes in providing a multi-faceted portfolio of options for parents who want to play a more
active role in the public education of their children. Instead of providing just one model, PSCS
works within the local community of families and teachers to create research-based,
mission-driven, comprehensive school models that combine the best of resource center classroom
instruction with the best of personalized home-study.

PSCS believes that a child’s attitude about learning a particular subject significantly contributes to
his/her success or failure in that subject. Positive attitudes are strongly influenced by success. For
this reason, we:

1. Use a variety of diagnostic tools to accurately assess and place each child in the appropriate
course/curriculum for his/her skills. The content will be challenging, but not so challenging
that it would be almost impossible for the child to succeed based on his/her initial skill set.

2. We focus on the goals of mastery and understanding within each discipline. Children are
encouraged to keep working on a skill until it is mastered, and they are not penalized for
multiple attempts at mastery.

3. Timely feedback is given to the student about his/her progress in such a way that the
student will learn and grow from it. Students are actively involved in evaluating their own
progress - they are called upon to reflect, given tools such as rubrics, pre-assessments, and
other means of identifying their strengths and weaknesses - so they will be more able to
make the adjustments necessary to succeed and achieve at high levels. Teachers
personalize learning to help a child identify their own strengths and weaknesses in a
particular task or topic.

Since PSCS’s mission is to focus on personalized learning, we use a continuum of skills for mastery
based on the Common Core State Standards. These skills are organized by grade level, with the goal
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for every student to master these skills during or before that grade level year. However, since these
skills are building blocks that are required for true understanding of higher level concepts, some
students will begin their learning below their designated grade level. Our goal for students
operating below grade level is to accelerate their learning through mastery and success.

Our programs use a variety of instructional materials to teach these skills (see detail under program
description sections). All students have access to their own copies of standards-aligned
instructional materials/curriculum for use at school and at home. Chromebooks are available to all
students at a 1:1 ratio. Instructional materials support standards-based mastery, and are used with
flexibility according to individual student need.

All applicable courses and assessments follow the Common Core State Standards (“CCSS”), Next
Generation Science Standards (“NGSS”), History-Social Science Framework, English Language
Development (“ELD”) Standards, and remaining State Content Standards (collectively referred to
herein as “State Standards”).

Thus, all mastery/exit outcomes align to mission, curriculum, and assessments.

As shown below in the program descriptions, the uniqueness of the Charter’s programs do not
duplicate programs currently offered by the district, and the existing programs have sufficient
capacity for the pupils proposed to be served within reasonable proximity to where the charter
school is located.

All educational programs will follow applicable student-to-teacher ratio independent study
guidelines.
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Educational Program Descriptions

Otay Ranch Academy for the Arts (Non-classroom based instruction)

Otay Ranch Student Center is located at 1615 Mater Dei Drive (Seton Hall), Chula Vista, California.
Classes, Special Education services, meetings, student events, activities, and assessments take place
at the student center as needed.

Otay Ranch Academy for the Arts (ORAA) is a TK-8, independent study program. Students spend
four days in class with the 5™ school day as a home-study day (also called “Studio Day” — see
below). ORAA utilizes a personalized learning model focused on rigorous academic experiences to
provide an environment where students are supported in becoming life-long scholars, displaying
honorable character, and acting as agents of positive change within their communities and our
global society. Through this model, ORAA fosters the innate curiosity of all learners and provides
opportunities that empower students and their parents to make the best choices for success in
their life’s journey.

Note: during COVID-19, all CDC, County, State, and Federal guidelines will be adhered to.

Mission & Vision

Our Vision: As an arts integration learning community, ORAA students learn in, about, and
through the arts to enhance academic, social-emotional, and artistic growth in all students,
thereby educating the whole child. Through critical thinking, inquiry, creativity and appreciation
of the arts, students are able to connect to themselves, each other, other cultures, and the
beauty of the world.

Our Mission: The arts-integrated model infuses the arts across the curriculum and assists in the
development of innovative, flexible, creative people who look at solving complex problems in a
uniqgue manner and have the skills necessary to engineer new, transformative, solutions to the
challenges that face the future of California and the global economic market.

The mission and vision of the program and arts-integration curricular focus have proven to be
beneficial to all enrolled students. Student engagement, personalized learning, and positive
student learner outcomes are at the center of the program culture.

Academic Innovations
The principle goal of education is to create men and women who are capable of doing new
things, not simply repeating what other generations have done.

~Jean Piaget
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1. Studio Day (home-study days)

One day per week, students work at home with supervision and support. Required
school work is assigned by the credentialed teacher. All work is turned into the teacher
at the next on-site day for assessment and feedback.

Studio Weeks

The Otay Ranch program has three project weeks or “Studio Weeks” each school year.
These are school attendance days completed in the home; lesson plans and
assignments are created by the credentialed teacher while parents offer direction,
supervision, and support.

All studio week projects are cross-curricular with English and a minimum of two
additional core subjects (math, social studies, science) included in the project. Students
check-in online twice per week to assist teachers in monitoring progress and ensuring
completion by week’s end.

Studio Weeks empower students in developing independent learning skills and ensure a
personalized learning focus within the program. Additional benefits of Studio Weeks
include:

e All students participate in program-wide unifying projects.

e Projects cover common core standards.

e Students practice 21 century skills.

e Students are given voice and choice to learn deeply about a subject of their

interest and apply it to real world applications.

Personalized Learning

By assessing each student’s academic needs and personal interests, in combination with
their learning style, teachers can provide both interesting and challenging coursework
that promotes academic success. Students work with teachers to choose topics of
interest in which they can apply the knowledge they are gaining. Teachers use various
teaching styles to motivate and engage students in the learning process. Rigorous
curriculum, technology, and real world scenarios are tools used to assist students in
mastering the standards. Using these strategies helps students enjoy learning and gives
them the opportunity to be full participants in their own education process.

Learning is a process as dynamic as the children who make up each class. Helping
parents and students realize that learning is an activity that happens anywhere and
everywhere is a priority. The learning process should be something that is truly
challenging and alive for each learner. Learning becomes meaningful and dynamic when
the learner is personally invested in the learning process, and it helps children build
lifelong learning.
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Personalizing learning enables students to engage in a more meaningful way to the
content. A 2015 study completed by The RAND Corporation, in collaboration with the
Bill and Melinda Gates Foundation, found that students attending personalized learning
schools “made gains in mathematics and reading over the past two years that were
significantly greater than a comparison group made up of similar students selected from
comparable schools.”” In addition, the longer students experience personalized learning
practices, the greater their growth in achievement.

4. Student Goal Setting
Teachers and students work jointly to create learning goals that connect the learning
objectives (standards) with each student’s interests and learning style. Student goals are
fleshed out with timelines and strategies to reach these goals. Students will track their
progress using our | CAN! Folders (Appendix G). Timelines and activities are created to
give optimum learning experiences for the student’s educational success.

At ORRA, teachers hold Personalized Learning Plan meetings throughout the year to
partner with students and their parents in designing their education. Goals are
reviewed regularly and plans are adjusted to assist students' success; new goals and
plans are created to move students along their personal learning path as effectively as
possible.

5. The Community is our Classroom
As a key part of our daily curriculum each semester, students and teachers will work
together to create community based learning projects where the student works with
various community members to bring solutions to community issues. Community
members are invited into the classrooms regularly to share their expertise and
experience to enrich all students’ education.

Parents are invited to participate frequently in the school at various levels, from being
their child’s home-study teacher to being a cheerleader for their child’s extracurricular
programs. In this way, our parents become an integral part of the learning community
at Otay Ranch Academy for the Arts. Events are also organized to bring awareness to
the community about literacy and ways that they can participate in creating a better
educational system for all children. In addition, every six to eight weeks ORAA features
an Art Expo, which highlights the work that is done in quarterly elective classes.

3 Bill & Melinda Gates Foundation (2015). “Continued Progress: Promising Evidence on Personalized Learning.” Accessed
4-7-2017:
http://k12education.gatesfoundation.org/resource/continued-progress-promising-evidence-on-personalized-learning/
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...what a child can do today with assistance, she will be able to do by herself tomorrow.
~Lev Vygotsky
1. Shared Inquiry

Shared inquiry uses strategies to engage all readers in higher-order thinking and
collaborative problem solving. In shared inquiry, students and teachers come together
to help each other explore the meaning of a literary work, historical event, or scientific
occurrence. Each participant brings a unique perspective that influences how he or she
understands the work, event, or issue. Through sharing their interpretations,
participants gain new insights that deepen or change their initial understanding.
Research makes it clear that teachers can make a real difference when they engage in
the ongoing cycle of planning, acting, reflecting, and changing; an approach
characteristic of action research. Research identifies inquiry-based learning as a hopeful
approach to educational improvement.4

2. Service Learning
Students will problem solve, create and design technology products or standards-driven
artifacts to solve real-world problems, prepare written documents, and complete
presentations for advocacy purposes. Discussion across the curriculum links
multidisciplinary concepts to real-world outcomes and encourages the critical thinking
skills that 21° century learners will need to adapt content knowledge for varying jobs
and career paths. This teaching and learning approach integrates community service
with academic study to enrich learning, teach civic responsibility, strengthen
communities, and improve motivation through relevance. The focus is on real-world
problems that promote learning across the disciplines. Students have the opportunity to
exhibit leadership, ethical behavior, and respect for others; accept responsibility for
personal actions, consider the impact on others; take the initiative to plan and execute
tasks, and interact productively as a member of a group.

High quality service learning, defined as service learning aligned with the K-12 standards
for high-quality service Iearnings, asks students to engage in setting goals to meet
community needs, offers students choices and voice, provides many opportunities for
teamwork in the planning and provision of service, engages in reflection that reduces
social comparisons of achievement and increases self-assessment, teaches time
management, allows self-paced instruction, rewards students for goal attainment; all of
which were cited by Maehr and Midgley (1991) as being highly associated with
engagement.6

* Hattie, J. A. C. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. London: Routledge,
page 208-209.
® National Youth Leadership Council, 2009. K-12 Standards and Indicators of High Quality Service learning, St. Paul, MN:
National Youth Leadership Council.
6 Maehr, J. L., & Midgley, C. (1991). Enhancing student motivation: A schoolwide approach. Educational Psychologist,
26(3/4), 399-427.
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3. Collaborative Learning
Collaborative learning strategies enable the teacher to use thought provoking prompts
to gear conversations toward standards-based content, promote thinking and listening
skills, and honor students’ prior knowledge base. Prompts can also be combined with
written reinforcements to promote phonemic awareness, vocabulary, or English
language acquisition. The active exchange of ideas increases intrigue and motivation
about known content and stimulates new ideas that promote critical thinking.
Proponents of collaborative or cooperative learning include Thayer-Bacon (2000), who
emphasizes the importance of students’ relationships with others in developing critical
thinking skills.” Bailin et al. (1999), argued that critical thinking skills involve the ability
to respond constructively to others during group discussion, which implies interacting in
pro-social ways by encouraging and respecting the contributions of others.” Similarly,
Heyman (2008) notes that social experiences can shape children’s reasoning about the
credibility of claims.’

All materials and teaching methods used for English, math, science, and history will support the
learning of the California State Standards including the Common Core State Standards (CCSS)
and Next Generation Science Standards (NGSS). The CCSS are focused on higher-level thinking
skills, which can be taught through many teaching and curricular materials. The scope &
Sequence for grade 6 in Appendix H.

1. English Language Arts
High quality English Language Arts instruction requires a variety of materials and
strategies. ORAA will use an array of textbook and online materials to help students
reach mastery in all areas of ELA.

Programs will include, but not be limited to:
a. Reader’s & Writer’'s Workshop: The goal of the Reader’s & Writer’s Workshop is to
help young people become avid and skilled readers, writers, and inquirers.

i.  Writer’'s Workshop: Built on the best practices and proven frameworks the
Units of Study for Teaching Writing K-8, offer grade-by-grade outlines for
teaching state-of-the-art writing workshops that help students meet and
exceed rigorous global standards. The Units of Study K-8 will:

o help students develop opinion/argument, information, and narrative
writing with increasing complexity and sophistication

”Thayer-Bacon, B. J. (2000). Transforming critical thinking: Thinking constructively. New York: Teachers College Press.

8 Bailin, S., Case, R., Coombs, J. R., & Daniels, L. B. (1999). Conceptualizing critical thinking. Journal of Curriculum Studies,
31(3), 285-302.

® Heyman, G. D. (2008). Children’s critical thinking when learning from others. Current Directions in Psychological Science,
17(5), 344-347.
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unpack standards for students to attain and exceed those expectations
foster high-level thinking, including regular chances to synthesize,
analyze, and critique

develop and refine strategies for writing across the curriculum

support greater independence and fluency through intensive writing
opportunities

include strategic performance assessments to help monitor mastery and
differentiate instruction

provide a ladder of exemplar texts that model writing progressions across
grade levels (K-8)

i. Reader’s Workshop: Built on the best practices and proven frameworks, the
Units of Study for Teaching Reading K-8 offer grade-by-grade plans for
teaching state-of-the-art reading workshops that help students meet and
exceed rigorous global standards. The Units of Study K-8 will:

provide state-of-the-art strategies and methods to help students move
up the ladder of text complexity

build foundational reading skills and strategies

support the teaching of interpretation, synthesis, and main idea

offer classroom structures to support inquiry and collaboration

provide all the teaching points, mini-lessons, conferences, and
small-group work needed to teach a comprehensive workshop curriculum
include resources to help teachers build and evolve anchor charts across
each unit

help teachers use learning progressions to assess students’ reading work,
develop their use of self-monitoring strategies, and set students on
trajectories of growth

give teachers opportunities to teach and to learn teaching while receiving
strong scaffolding and on-the-job guidance

b. The Daily Five: This program integrates the reader's and writer’s workshop into a
series of self-directed, motivating, and self-reflective tasks for the learner. Students
select from five authentic reading and writing choices, working independently
toward personalized goals, while the teacher meets individual needs through whole
group and small-group instruction, as well as one-on-one conferring.

i.  These choices include:

Read to Self
Work on Writing
Read to Someone
Listen to Reading
Word Work

ii. Daily Five provides many benefits to students, including:

Students develop independence, stamina, and accountability
Increased time-on-task for students
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¢ Integrates well with a variety of core curricula and state mandates
o Improves schoolwide literacy achievement
o Behaviors of independence transfer to other content areas

c. Ready Classroom Reading Curriculum

d. Saxon Phonics Curriculum (TK-2)

e. Heggerty Phonemic Awareness Curriculum (TK-1)

f. Read Naturally

g. Online Tools include i-Ready, RAZ Kids, Lexia, and Reading Plus.
Math

ORAA will employ a mastery-based and balanced STEAM mathematics program,
implementing a variety of learning tools including online resources, classroom centers,
and textbooks.

Programs will include, but not be limited to:

a.

TPS Publishing for grade TK-8: Traditional lesson plans are provided by TPS with
manipulatives provided by Didax, exactly aligned to each standard. Each set of
lesson plans complement each other; together they cover the full criteria of
requirements and offer an inquiry and activity-based learning program with all
content, based on grade specific literacy materials. TPS utilizes a ‘by domain and
standard’ approach that engages students in direct interaction with the content. This
approach is based on the concept that we all learn best by doing, rather than simply
listening or watching. Students understand the “how” and the “why” of the
pedagogy by experiencing and engaging in mathematics.

Ready Classroom Math Curriculum

STEAM project based learning cycles: lllinois State University provides inquiry-based
activities, via learning cycles. These are especially useful as an introduction to a
concept, visual assessment, and a tool for advanced learners.

Arts projects: Projects are aligned to each of the TK-8 standards. TPS, with Action
Based Curriculum and Ellison Inc., provides projects that are organized by standard,
include visual assessment tools, and are particularly useful for below grade, ELL, and
special education students.

Traditional lessons: Traditional lesson plans provide students with pure
mathematical teaching to each standard. The lessons use manipulatives from Invicta
Education. Real-life application exercises are included.

Interactive Homework: All lessons focus primarily on activating students’ prior
knowledge through a variety of instructional strategies, and capturing the students’
attention and interest. Students are kept engaged through age appropriate
interactive, hands-on activities.

Additional Online Tools including i-Ready, ST Math, and Prodigy Math.
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3. English Language Development
Each English Learner receives (at minimum) 30 minutes of ELD instruction each school
day for grades TK-5 and a minimum of 60 minutes for grades 6 through 12; instruction is
personalized to the English proficiency level of the student. A variety of materials and
strategies are used to support students in reaching mastery in all areas of ELA (See
appendix EE for ELD Master Plan).

Programs will include, but not be limited to:

a. Student rotations have been created to emphasize academic vocabulary
comprehension and usage. Cross-age groups of students work together on thematic
units that increase oral language skills, reading skills and writing skills designed to
build English proficiency for students who are second language learners. Units of
Study are created with the interest of students as a primary focus. The integration of
academic vocabulary, social language functions, literacy skill, writing forms and
grammar all work together to build English language proficiency for the student.

b. Play-Based Kindergarten: ORAA will integrate a play based learning kindergarten
program. Play-based learning is a term that embraces two approaches
simultaneously. One is that children are given ample time to carry their own ideas
into play (with assistance from instructional aides as needed). The other is that
their knowledge of the world has been enriched through appropriate content
offered in interesting and experiential ways by their teachers. This can include
reading books, storytelling, puppetry, music, and the arts, as well as encouraging
hands-on activities and exploration of nature. The children’s own play and the
content offered by teachers enhance one another.

Play is a child’s life and the means by which he comes to understand the world he
lives in.
Susan Isaacs, Social Development in Young Children

Researchers report that other kinds of play, particularly make believe, include rich
opportunities to use language and literacy. Several studies have demonstrated that
play inspires children to use more frequent and complex oral language. In play,
children tend to speak longer, more syntactically complex sentences and use more
words."’ Through play, children learn to delay gratification, take turns, negotiate
with peers, solve problems, cope with disappointment, listen to others, and
empathize. Imaginative play in kindergarten requires planning, higher-level
thinking, cognitive skills, math skills, and language skills. Ask a group of 5 and
6-year-olds to open a new restaurant, and see what happens. If given sufficient
time for sustained imaginative play, that group of kids will use anything they can

1 Cohen, L., & Uhry, J. (2007). Young children's discourse strategies during block play: A Bakhtinian approach. Journal of
Research in Childhood Education, 21302-316.
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find to set up the restaurant, advertise, and create some form of currency for their
customers. That is a pretty comprehensive level of learning.

c. ST Math is a computer-based math program that meets students at their level and
teaches them foundational math skills that align to the Common Core Standards. ST
Math is a program that is beneficial for all of our students, but is particularly helpful
to ELL students because it is strictly concept based and does not rely at all on
language to understand and learn from the program. Since ST Math does not rely on
language for math success, it allows students struggling with the English language to
learn math by understanding concepts through visual problem solving. Being
conceptually and visually based, the skills are taught strictly through modeling and
trial and error.

d. TPS Math/Science Curriculum for ELL: TPS with Action Based Curriculum provides
approved projects, which are by-standard visual assessment tools, and are inclusive
but particularly useful for far below grade students, ELL, and special education users.

4. Science
High quality science instruction requires a variety of materials and strategies. According
to the Next Generation Science Standards Executive Summary, “Coupling practice with
content gives the learning context, whereas practices alone are activities, and content
alone is memorization. It is through integration that science begins to make sense and
allows students to apply the material. This integration will also allow students from
different states and districts to be compared in a meaningful way.” Otay Ranch
Academy for the Arts will use a variety of textbook, lab, and online materials to help
students reach mastery in all areas of science.

Programs will include, but not be limited to:

a. TPS Science Program: TPS NGSS kits were developed to meet the requirements of
the Next Generation Science Standards (NGSS). There are three modules at each
grade level. The program makes explicit to teachers and students the connections to
science and engineering practices, crosscutting concepts, disciplinary core ideas, and
Common Core State Standards for English Language Arts and Math. TPS kits allow
students to learn science by doing science activities.

b. Mystery Science: Digital science curriculum focused on engaging student curiosity
and using that as a pathway to discovery in learning about the world around them.

c. Brainpop: an online resource that provides video lessons and inquiry based learning.

5. History
Otay Ranch Academy for the Arts will use a variety of textbook and online materials to
help students reach mastery in all areas of social studies.

Programs will include, but not be limited to:
a. Social Studies/History Alive! Curriculum
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b.

Integration into core curriculum: Social studies is integrated throughout the content
areas in the form of direct instruction, projects and thematic units. History and social
studies curriculum ensures that students are historically literate (including culture,
geography, politics, economics, and ethics) and become active, informed citizens
(including U.S. policy and effective research techniques).

6. Physical Education, Structured Playtime, & Electives

a.

Physical Education: PE focuses on health principles and follows the SPARK
curriculum. SPARK is a research-based, public health organization dedicated to
creating, implementing, and evaluating programs that promote lifelong wellness.
The Common Core State Standards provide the framework of SPARK programs and
educational materials.

1. SPARK has been honored as an exemplary program of the U.S.
Department of Education; featured in the Surgeon General’s Report as a
“school-based solution to our nation’s healthcare crisis.” It also earned a
Governor’s Commendation, and in 2005, was awarded “Gold” (highest
ranking) for their elementary and middle school PE programs in an
independent study commissioned by the Cooper Institute. SPARK was the
only program to earn “PE Gold” status for grades TK-8.

2. SPARK was recently identified as a successful model for combating
childhood obesity in the report, “Fighting Obesity: What Works, What's
Promising” by the HSC Foundation. The report speaks of SPARK's history,
practice, and methods. SPARK was the only program recommended for
both physical education and physical activity.

Structured Playtime: Our structured playtime games are designed to maximize
activity for kids in confined spaces (such as the classroom or a field without
equipment). Some of the games are high-intensity, some are based on movement
that stimulates brain activity, and some are designed with the simple goal of getting
kids up, active, and happy to move. Structured playtime games help students build
social skills such as teamwork, sportsmanship and respect for others. Finally,
structured playtime can help improve academic performance. Even moderate
physical activity can improve both attention and brain function, helping kids
concentrate and perform better in class.

Electives: Students will participate in self-selected arts elective classes. These classes
will be facilitated by our core-credentialed teachers based on their own interests, as
well as the interests of the students. Classes may include options such as chess,
robotics, drumline, watercolor art, (these are meant as examples and change each
guarter) as well as many others. One course that will continually be offered will be
Personal Passion Project. The instructor of that course will guide students in
exploring and documenting their learning in an individual interest area.
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V.

Defining Elements of the Program

1.

Integrated Arts Education Approach

Arts integration is instruction that integrates content and skills from the arts (dance, music,
theater, and the visual arts) with other core subjects. Arts Integration occurs when there is
a seamless blending of content and skills between an art form and a co-curricular subject.

Arts integration is highly effective in engaging and motivating students. It supports
academic achievement and improved social behavior of students while enhancing school
climate and parental involvement. The arts provide students multiple modes for
demonstrating learning and competency. A rich array of arts skills and intellectual processes
provide multiple entry points for students linking to content in other subject areas.
Similarly, arts instruction is deepened through integration of content from the other subject
areas. It enlivens the teaching and learning experience for entire school communities. At its
best, arts integration is transformative for students, teachers, and communities. At a
minimum, the imaginations and creative capacities of teachers and students are nurtured
and their aspirations afforded many avenues for realization and recognition.

The Arts Are Motivating

The arts help our students to:
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2. Emphasizing the Process of Learning
Students are expected to complete high quality work, but our focus is as much on the
learning process as it is on the product. Our teachers use metacognitive strategies to
model the process of learning for students. In addition, we explicitly teach 15 powerful
learning strategies to all grade levels to help students understand how learning occurs
and how to manage independent learning tasks (see Appendix L).
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3. Incorporating the Arts as a Serious Path to Broader Learning
ORAA provides opportunities for students to develop their artistic intelligences both by
infusing the arts throughout the curriculum and by teaching the arts as discrete, core
subjects. Our arts integrated program encourages an intensity of effort and focus that is
healthy for learning. As our students engage in serious work in the arts, they are
required to think critically, generate multiple solutions to problems, and pursue
long-term goals.

4. Fostering Individual Growth and Community Building
Students develop their communication and leadership skills as they work together to
raise questions, solve problems, and build a cohesive, productive learning community. A
large emphasis is put on ensuring our classroom environments are comfortable and
inviting. Students need to feel safe and empowered in order to take risks necessary for
learning and for growth to occur.

5. Building a Strong Home/School Connection
ORAA teachers support and encourage a strong connection between learning at home
and at school, which positively influences students’ attitudes and achievements.
Teachers are in constant contact with parents through Canvas, email, telephone,
conferences, and written or in-person check-ins. Staff readily makes themselves
available to parents, and share the belief that strong communication is vital to create
partnerships with parents and work as a team for each child’s education.

In the PSCS Homeschool program, parents and students work closely with a California credentialed
homeschool Education Specialist (ES) to choose the right combination of learning programs for
each individual student. Homeschool students may augment their homeschool program by
selecting TK-8 enrichment classes at the Otay Ranch Student Center, one or two days per week.
Homeschool families are able to take advantage of field trips, a well-stocked curriculum
warehouse, various health and fitness programs, and numerous parent and student events
throughout the year.

Homeschool high school students will have access to a variety of supported courses offered
through an online course management system. High school courses will include core subjects,
world languages, CTE, and elective options. All high school online courses will be overseen by highly
gualified subject-specialists who grade key assignments, run regularly scheduled live seminars,
monitor thread and forum discussions, and are available to tutor students as needed.

Student progress is tracked through the use of individualized learning plans, which are created
monthly and revised often through collaboration with the parent, student, and ES. Assessment is
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completed regularly for a variety of purposes including curriculum selection. Assessment data is
analyzed regularly and used to modify instruction at each learning plan meeting.

The assigned ES meets with parents and students at least every 20 school days to review progress
and develop a plan for the upcoming learning period. As a team, they review work and
assessments, explore learning styles and educational philosophies, evaluate curriculum options,
and create an individualized plan that best meets the needs of the student. During Learning Plan
meetings, homeschool specialists offer in-services to both parent and student. Topics range from
sharing best teaching practices and intervention strategies to modeling study skills and using PSCS
Power Tools (see Appendix L) for the students. Using our | CAN! Progress Reports, ESs help parents
choose curriculum and develop annual plans aimed at ensuring all students master grade
appropriate skills and maximize their achievement.

The nature of personalized learning and the development of monthly learning plans allows for a
great deal of flexibility in time management, instructional options, and parent choice.

New PSCS families will enter the Homeschool Prep program. Parents in the Homeschool
Prep program are provided an additional monthly meeting with their ES for the first three
months of enrollment. During these meetings, the ES shares numerous resources and
provides in-service training for the parent covering various topics including using
assessment to drive instruction, lesson planning, understanding and assessing learning
styles and much more. Additionally, the ES provides the parent with strategies and support
necessary to succeed as a home educator. Homeschool Prep students may choose to work
through our Boxed Set curriculum, our High School Curriculum Guides, or follow an annual
plan created with their ES using parent choice curriculum. At the end of the three months,
both the ES and parent complete an exit survey that provides feedback to the Homeschool
Directors about the effectiveness of the program.

Most PSCS parents will exit the Homeschool Prep program in three months; however, they
will have many opportunities to continue to grow as educators. PSCS offers a variety of
events throughout the year (see Appendix K). Parent and student events include the
following:

e Regional SPREE events (Student Parent Regional Education Event; Appendix K)
e Parent education and training

e Math Workshops

e Reading Workshops

e Annual Parent Conference

e Parent Certification online course series
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Our Parent Certification program offers our Pacific Springs homeschool parents an
opportunity to better themselves as educators in teaching their students in the home and
to collaborate with other parents and staff. The program provides parents and their
students the best foundation for successful learning in the home through educator classes
and workshops. Participating parents complete four collaborative courses (3 Core and 1
Elective). Courses are dynamic and include topics such as Learning and the Brain,
Developing an Annual Plan, and Project Based Learning. For more information regarding our
Parent Certification Program, see Appendix N.

All materials and teaching methods used for English, math, science, and history will support
the learning of the State Standards. The CCSS is focused on higher-level thinking skills which
can be taught through many teaching and curricular materials. A sample scope and
sequence for grade 6 is located in Appendix H, and a sample scope and sequence for grade
9 is located in Appendix O.

PSCS families have a variety of choices when it comes to selecting the most appropriate
curriculum for their students. Curriculum selection is a collaborative process between the
parent and Education Specialist. PSCS in-house curriculum distribution center, Bookmart,
stocks our recommended homeschool curriculum for grades TK-12. For a list of
recommended curriculum, please see Appendix P.

Parents may also choose from numerous approved vendors to purchase curriculum. PSCS
supports students through a variety of vendor options to enrich and broaden student
experiences. These vendor offerings include physical education, foreign language, music,
drama, dance, and art classes. The parent and Education Specialist work together to select
curriculum from a variety of materials vendors, online classes, and in-house teacher-created
curriculum.

e Boxed Set: Boxed set curriculum, PSCS’s most popular, fully supported curriculum, is
a complete collection of materials and lesson plans for students in kindergarten
through 8th grade. This curriculum includes engaging daily lessons, weekly pacing
guides, multimedia learning resources, and rich literature. The Boxed Set is one of
many options for students and parents to acquire essential skills. For more detailed
information about PSCS’s boxed set curriculum and recommended curriculum list,
please see Appendix P.

e World Language: PSCS offers online world language courses instructed by a qualified
teacher credentialed in the offered languages. Students attend online classes twice
per week with independent study assignments for the remaining days. The
instructor provides personalized support for students and quality instruction.

e Dynamic Integrated Courses: Integrated courses, curriculum, and learning resources
will be offered at every grade level to support parents and students with making
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connections between content areas. Some of the offerings include a complete
literature-based program for kindergarten through 8th grade and a High School
curriculum that integrates an entire schedule of courses into 3 week, high-interest
modules. These integrated options allow students and parents a choice in
curriculum and how learning is delivered. (See appendix F for a high school sample.)

e Power Tools: PSCS teaches all students fifteen powerful strategies for independent
lifelong learning, called Power Tools. These strategies are designed to help students
become independent learners. The Power Tools are useful before, during, and after
reading and reinforce literacy skills in all subjects and grades. The tools help
students access new and difficult assignments independently. The Power Tools are
strategies that are used to develop critical thinking and authentic application of
knowledge.

Critical thinking skills allow students to be able to make reasoned and informed
decisions and take purposeful actions and it is imperative that schools help build
these skills in all students.

Our goal is not only to provide parents and teachers the top strategies, but also to
ensure that students have the resources to be independent learners and are college
and career ready.

These research-based strategies are Think-Pair-Share, RAFT, Questioning, SQ3R,
Power Writing, Notes, Journals, RIP, Connect, Sketch-to-Sketch, Summarizing, Mind
Maps, Cover-and-Tell, VIP and Graphic Organizers. For more information about
Power Tools, see Appendix L.

e Additional Supports:

o Events: Students can participate in large group and/or individualized field
trips, along with special events, including writing and math activity days,
inspired learner expo, the annual spelling bee, history day, and science fair.

o Chromebooks: All students are provided with a Chromebook to support
access to the many online subscriptions provided for them, as well as to the
online curriculum management system. Students also have access to a
curriculum warehouse with hundreds of items available for checkout.

o Essential Learning: Although parents have a variety of curriculum choices,
PSCS has established essential learning in ELA and math that is considered
the foundation of all ELA and math courses. The essential learning in the
homeschool program is based on Common Core State Standards, developed
into parent and student-friendly "I CAN!" statements (see Appendix M for
sample). These | CAN!s will be tracked by students and teachers using a
variety of tools. Students shall make a minimum of a year's growth in a year,
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but they also have the opportunity to reach further. We offer a wealth of |
CAN! resources to support parents and students including the following:

> Personalized Pathways to develop a plan for acquiring each | CAN!

> An | CAN! mastery tracking folder portfolio that follows students from
TK-8 (See Appendix G)

> | CAN! reteach booklets (See Appendix S)

> Online interactive | CAN! e-books with links to videos, games &
activities, quizzes, and tests related to each | CAN! (See Appendix T)

> Online Learning Portals with parent support, links to instructional
videos, activities/games, practice assessments and mastery quizzes
and tests.

> School wide incentives for the | CAN! Program (see Appendix R)

> Online Supported Math: PSCS provides a wide array of choices for
math instruction. One of these options is a Middle School math
curriculum that combines home instruction with online support.
Resources include video instruction, real-world tasks, assessments,
and practice.

All students will be assessed using multiple measures including diagnostic, summative, and
formative progress monitoring. The charter uses a variety of alternative assessments
including  iReady, benchmark, course midterms and final exams, quiz,
demonstration/presentations and standards-based mastery/exit assessments to ensure
student progress measurement throughout the year.

PSCS students achieve competency in the skills outlined in the Common Core State
Standards at each grade and authentically prepare for postsecondary success while in high
school. All of the benchmark exams given at PSCS are aligned to the Common Core State
Standards and staff conducts in-house professional development and attends external
professional development focused on reaching the goals set out in each of the standards. At
PSCS, competency is measured through a variety of assessments aimed at capturing a
complete picture of student knowledge and recognizing a variety of intelligences.
Competency is also measured through a growth model recognizing where students are and
setting achievable goals for individual students.

Diagnostic testing is offered three times per year across subject areas in order to gain
deeper insight into a student’s strengths and areas of growth early in the academic year.
PSCS students also complete three benchmark exams designed to assess mastery of the
grade-level | CAN!s (Springs’ Power Standards - see Appendix M for sample). Diagnostic and
benchmark test results are used to develop learning plans. The learning plans incorporate
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PSCS | CANIs. Based on frequent student assessment outcomes, the curricula are modified
and personalized as needed to ensure students are best prepared to meet rigorous
performance goals.

PSCS uses i-Ready diagnostic assessments which are online adaptive ELA and math
assessments built for the Common Core State Standards. i-Ready assessment items are
intended to match the rigor of the Common Core and cover the main domains of ELA
(phonics, phonological awareness, high-frequency words, vocabulary, comprehension of
literature, and comprehension of informational text), and math (number and operations,
algebra and algebraic thinking, measurement and data, and geometry).

We are committed to using the best assessment tools that are aligned to California state
standards (Common Core State Standards). We value tools that not only include
appropriate assessment items, but that also provide powerful reporting features that help
administrators, teachers, and parents make meaning from complex assessment data. iReady
meets these requirements and we are committed to continuing the use of these tools;
however, we realize that there may be a future need to change assessment tools as we
continue the implementation of Common Core State Standards. Our data analyst correlates
our diagnostic and benchmark data to state test data. Teachers use diagnostic and
benchmark data to ensure that their students are on grade-level and achieving expected
growth. They also use this data to predict success on our high-stakes state achievement
test. If we find that our assessment tools do not correlate with state achievement data, we
will evaluate the tools and consider another option to replace i-Ready.

Students in the MTSS process will complete additional diagnostic and benchmark testing
using a variety of assessments such as Dibels NEXT. There are three additional assessments
required for students involved in Tier 2 of the MTSS process. These assessments are each
used to provide a different aspect of student achievement. Their purpose is to establish
baselines in which to measure growth gains, and along with universal screening measures,
are used to establish goals for the purpose of gaining and achieving grade-level equivalency.
They are: Dibels NEXT, Oral Reading Fluency and Retell Fluency (ORF and RTF), Dibels Math,
and San Diego Quick.

PSCS’s Otay Ranch Student Center provides enrichment workshops for TK-8 Homeschool
students. The resource center helps families connect with other homeschoolers to create a
strong support system. Families enjoy the non-traditional choice of homeschooling while
benefiting from more time-honored school activities such as school pictures, yearbooks,
open houses, and the opportunity to collaborate on projects as a group. Through events,
outreach, activities, and guest speakers, resource center students use the community as the
classroom throughout the year.

All resource center enrichment classes and workshops have complete course syllabi and
day-by-day course descriptions, which allow the Education Specialist to support the
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enrichment courses their students are attending. The content for each course a student
attends is entered into the monthly learning plan as part of the student’s assignments.
Classroom attendance is completely optional, except in cases of need, such as Special
Education services, English language development, etc. All course content is available
online, in Canvas, for students to access from home in the event they do not come to class.

Additionally, the Springs Mobile Science Lab, offers hands-on science for high school
students in the Springs Network of charter schools. For each A-G lab science course,
students attend seven lab practicals a year. This will satisfy their fifth semester unit for the
course as well as the lab component for the subject and is accepted by four-year
universities. Students engage in the process of inquiry in subjects including, but not limited
to, exploring with microscopes, testing velocity, experimenting with chemical reactions, and
exploring miniature biomes. The Springs Mobile Science Lab serves all Springs Charter
Schools and is led by a credentialed science teacher using lab activities that go along with
what is being taught in the courses. Students deepen their understanding of science in
these rigorous labs and have fun while doing it.

Academic counseling services are offered on an appointment basis at the resource center.
In addition, special education services, including SAl, OT, speech, and IEP meetings are
provided.
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Plan for Students who are Academically High Achieving

Students who are academically high achieving are those who are working independently a minimum of
one grade level above grade-level standards.

High achieving students are identified through the following criteria: Two or more years of scoring
advanced on the standardized test instrument, and/or through classroom report cards indicating
excellent work, and/or through placement test results including assessments from previous school(s),
and/or through teacher recommendations.

PSCS assists parents through academic screening, counseling, and curriculum choices to support high
achieving students. The school provides regular written notifications of the results of assessments to all
parents/guardians of pupils assessed. Personalized learning plans are created in collaboration with
parents and students based on the assessment results so that strengths can be built upon and
difficulties addressed.

The personalized learning plans of high achieving students are designed to suit their individual needs
and allow them to accelerate the pace of their learning and/or to pursue more challenging studies.
Because the staff of PSCS understand that bright students often have academic gain “sprints,” students
who have mastered their grade level standards are encouraged to study the next grade level
designation. Great care is taken before deciding to accelerate students, either academically or through
a grade level change.

Personalized learning allows students who are high achieving to accelerate their learning if desired or
spend additional time deeply engaged in core subject areas.

PSCS believes that differentiation is the key to success with high achieving students. PSCS teachers
differentiate content, process, or product according to students’ academic level and learning profile.
High achieving students are provided with opportunities such as the next grade-level’s coursework,
high-interest independent study enrichment projects, access to advanced online classes, time and
access to concurrent or dual enrollment classes offered at the community college.
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Plan for Students who are Academically Low Achieving

PSCS believes that both the confidence and the motivation to learn are fostered by providing the
student with curricula appropriate for his or her current level of academic proficiency and then
adjusting the pace and rigor of learning to challenge and engage his or her full potential. In order to
directly support low achieving students, the credentialed teacher, parent(s), and student will
collaborate to design the optimal personalized learning plan. Pacific Springs Charter School is
designed to provide a rigorous and personalized school experience within each student’s familial
culture and support. Pacific Springs’ community of leaders, teachers, students, families, and public
will collaborate to ensure that all students are growing and achieving.

A) Identification

Students are assessed upon enrollment to PSCS to identify their strongest learning modalities
as well as grade levels of proficiency in reading, language usage, and key areas of mathematics
through the MTSS (Multi-Tiered System of Supports). With the information from these
diagnostic assessments, in addition to information from both the parent and the student about
the student’s history, attitudes, and interests, a learning plan is established which optimizes the
student’s chance for success.

Universal screening is used to identify student support needs and to set personalized learning
goals for every student. A universal screening will not identify why students are
underperforming; rather it will identify which students are not at the expected performance
criteria for a given grade level in reading and mathematics. The key feature in a screening
measure is the accuracy in classifying a student as “at risk” or not “at risk.” Although it is
important that overall student achievement consistently be evaluated using multiple measures,
universal screening is important because it represents the first point of entry into our
multi-tiered system of supports (Tier I, Tier Il and Tier Ill).

Tier HI:

Intensive

Individual
Intervention

Tier II:
Targeted Small Group
Instruction

Universal screening measures for all PSCS students:
e |-Ready for grades kindergarten through 10

e State Test, including CAASPP, CAST, and interim assessments
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® Curriculum-based assessments that are part of the student’s instructional program
e Teacher and parent observation, student work samples

e Discipline Report

Both the administration and teachers contact parents of low-achieving students in a responsive
and timely manner, as laid out in our MTSS Teacher Handbook (Appendix U). The “Teacher of
Record” (TOR) is the main point of contact between family and school. TORs communicate with
parents both formally and informally, in person and by telephone. TORs examine students’
grades formally each month with the student at the regular homeschool meeting or at an
academy advisory meeting. Low-achieving students with <74% in any academic class are
identified.

The credentialed teacher remains in close contact with the family and proposes any alterations
to the plan that may appear necessary as the student moves forward. If a student is not making
sufficient progress via the individualized Learning Plan analysis, the credentialed teacher meets
with the parent(s) and student to discuss the situation and advise them on how to better
achieve and support learning.

The school’s philosophy that parents are the primary educators for their children implies that
the parent’s influence in their child’s education is a major factor of their students’ academic
success. Parents and staff are expected to have ongoing, open discussions about each student’s
progress on a regularly-scheduled basis. When a concern about an individual student’s
academic progress is determined, either as a result of assessments or a parent or TOR
observation, interventions to the curriculum and/or instructional delivery will be discussed.
Here are some strategies to begin discussions in personalization of the individual needs of each
student:

Increase Time and Intensity

Time spent daily in ELA and math is an important discussion topic at each learning plan
meeting. Kindergarten students should spend at least one hour in ELA and 30 minutes in math
each day. First-through-third grade students should spend two-and-a-half to three hours per
day in ELA and 45 minutes to one hour of math each day. Fourth-through-eighth grade students
should spend two hours per day in ELA and one hour in math per day. High school students
should spend one hour per academic day in each enrolled course.

Consider the following strategies to increase time and intensity when there is a concern in
academic progress:

e Time extension (e.g. double the amount of time)

e Time of day - schedule assignment at optimal time for the student’s maximum
performance (e.g. math assignments after PE, in the morning or after medication)

e Breaks (specify the number and length of breaks for students, during the performance
of assignments)

e Multiple days (provide assignment in sections over two-or-more days (e.g. one section
or question of the task per day)
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Multiple time segments - provide assignment in sections over two or more time periods
throughout the day (e.g. one 15-minute segment in the morning and another 15-minute
segment in the afternoon)

Timelines provided to students to assist them in pacing their work

PSCS includes supplemental resources in every discussion of the personalized learning plan.
PSCS has supplemental resources available for all students:

Aleks math is an online resource that personalizes each lesson and provides student
choice in assignments for the learning session.

Reading A-Z offers ELA materials in reading, vocabulary, comprehension, assessment,
spelling and phonics. Resources can be accessed by parents with internet access, or they
can be printed by the Education Specialist (ES) and provided to the student.

Essentials is an intensive resource and can count for a high school special interest
course, as it prepares students for the necessary skills in Mathematics 1. This free
resource is available to our students through Moodle. It can also be delivered by a tutor
or a parent with concepts delivered in packets. These packets have necessary teaching
resources that are accessible through Moodle and are a required component to teach
essential foundational skills needed in mathematics.

Study Island is a supplemental resource available as an online workshop.

Core Workshops at the student centers are a great way to increase direct instruction
time.

| CAN!s are concept-based resources that provide a pre-test, resources to master the
concept, and a post-test to demonstrate mastery of that specific concept. They can be
used as an intervention resource and a progress-monitoring tool.

I-Ready Intervention Tool systematically teaches foundational skills using a computer
adaptive diagnostic assessment with frequent progress monitoring to ensure concepts
are remembered.

i-Ready Core and i-Ready Classroom provide an evidence based curriculum option to
match i-Ready diagnostic results to grade level mastery lessons to scaffold and provide
exposure to grade level content.

Progress monitoring is a technique that provides continuous feedback about the effectiveness
of the instructional program and the student's achievement. I-Ready and | CAN personalized
learning progress toward goals are the primary tools PSCS uses for Tier | progress monitoring.
For Tiers Il and lll, the basis of the program is weekly, direct measurement of a student's
progress toward a specific goal. | CAN!s are also used as a progress monitoring tool.
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We believe it is imperative to monitor a student's progress on a frequent and consistent basis in
order to ensure the following:

Continuous feedback on the effectiveness of a specific instructional intervention
A system for accountability for student achievement

Data on student progress which can assist teachers in making data based decisions
regarding the need

Current instructional strategies

Graphic displays of a student's progress over time in a way that can easily be shared
with parents and other professionals involved in the student's education

Additional information about the PSCS MTSS process can be found in the MTSS Handbook (see

Appendix U).
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Special Education

PSCS serves the needs of students with disabilities by complying with applicable state and federal laws
and regulations prohibiting discrimination against, and requiring a free appropriate public education be
provided to, children with disabilities. For the complete Special Education Procedural Manual, see
Appendix V.

Pacific Springs Charter School is committed to meeting the needs of students with exceptional
needs, their parents, and the staff members who work with the students with disabilities
enrolled in our programs. Policies, procedures, and guidelines are in place to ensure that
students being referred for and/or enrolled in special education program services receive a free
appropriate public education (FAPE), in the least restrictive environment (LRE). The charter
follows the guidelines and procedures set forth in accordance with all State and Federal laws.

PSCS complies with all applicable state and federal laws in serving students with disabilities,
including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), the
Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities Education
Improvement Act (“IDEA”). PSCS participates as a local educational agency (“LEA”) in a special
education plan approved by the State Board of Education in accordance with Education Code
Section 47641(a) and receives state and federal revenues directly, in accordance with the
SELPA’s allocation plan. PSCS is a member of the El Dorado County Charter Special Education
Local Plan Area (“SELPA”), and the Charter is within the SELPA’s geographical boundaries.

PSCS complies with all state and federal laws related to the provision of special education
instruction and related services and all SELPA policies and procedures and shall utilize
appropriate SELPA forms. ADA

PSCS requests related services (e.g. Speech, Occupational Therapy, Adapted P.E., Nursing, and
Transportation) from the SELPA, subject to SELPA approval and availability. PSCS also provides
related services by hiring credentialed or licensed providers through Non-Public Agencies
(NPA).

PSCS is solely responsible for its compliance with Section 504 and the ADA. The facilities to be
utilized by PSCS shall be accessible for all students with disabilities.

PSCS provides special education instruction and related services in accordance with the IDEA,
Education Code requirements, and applicable policies and practices of the SELPA.

PSCS provides services for special education students enrolled in PSCS. PSCS follows SELPA
policies and procedures and utilizes SELPA forms in seeking out, identifying, and serving
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students who may qualify for special education programs and services, for responding to record
requests and parent complaints, and for maintaining the confidentiality of pupil records. PSCS is
exclusively responsible for the provision of services (including, but not limited to, referral,
identification, assessment, case management, Individualized Education Program (“IEP”)
development, modification, and implementation). The Charter will provide all adaptive
technology needed for students with disabilities, based on the IEP team meeting/process.

All students with disabilities are fully integrated into the programs of PSCS with the necessary
materials, services, and equipment to support their learning. The school ensures that any
student with a disability attending PSCS is properly identified, assessed, and provided with
necessary services and supports.

PSCS is prepared to implement all components of SB 98 including:

e Training general and special education staff on the new distance learning requirements;

e Revision of distance learning programs to ensure compliance with SB 98 and consistency
with the PSCS program continuity and attendance plan;

e Communication with parents of students with IEPs in making individualized
determinations regarding how IEPs may be implemented during distance learning;
Revision of attendance policies to comply with SB 98
Development of forms for weekly engagement and tiered reengagement
documentation; and

e Development of instructional programming that prioritizes health and safety as guided
or directed by public health officials.

PSCS agrees to promptly respond to all County or SELPA inquiries, to comply with reasonable
County or SELPA directives, and to allow the County or SELPA access to PSCS students, staff,
facilities, equipment, and records as required or imposed by law.

All special education services at PSCS are delivered by individuals or agencies qualified to
provide special education services as required by California’s Education Code and the IDEA.
PSCS staff participates in in-service training relating to special education by the SELPA or PSCS.

Operating within all legally mandated timelines, PSCS is responsible for the hiring, training, and
employment of staff necessary to provide special education services to its students, including,
without limitation, special education teachers, paraprofessionals, and related service providers
including, without limitation, speech therapists, occupational therapists, behavioral therapists,
psychologists. PSCS shall ensure that all special education staff hired by PSCS are qualified
pursuant to SELPA policies, as well as meet all legal requirements. Documentation of
gualifications are maintained on site for inspection.
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The term “assessments” have the same meaning as the term “evaluation” in the IDEA, as
provided in Section 1414, Title 20 of the United States Code. The Charter School will determine
what assessments, if any, are necessary and arrange for such assessments for referred or
eligible students in accordance with applicable law.

Assessments are conducted to address all suspected areas of disability including, but not
limited to: academic achievement, social/adaptive/behavioral/emotional, processing,
perceptual/motor development, communication development, cognitive development,
health/development, and post-secondary transition. Assessment measures include formal and
informal assessments including interviews and observations which may be conducted in person
or virtually

Parents or guardians of any student referred for assessment must give their written consent for
the school to administer the assessment. Assessments must be conducted by a person with
knowledge of the student’s suspected disability, and administered by trained and
knowledgeable personnel and in accordance with any instructions provided by the producer of
the assessments. Assessments must be selected and administered so as not to be racially,
culturally, or sexually discriminatory. Assessments are delivered in the student’s primary
language, and a qualified interpreter will be provided if needed. Assessment tools must be used
for purposes for which the assessments or measures are valid and reliable. Assessments are
adapted as necessary for students with impaired sensory, physical or speaking skills. A
multidisciplinary team (student study team) is assembled to assess the student, including a
teacher knowledgeable in the disability. The assessment is completed and an Individualized
Education Program meeting held within 60 days of receipt of the parent’s written consent for
assessment.

PSCS provides for the identification and assessment of the exceptional needs of an individual,
and the planning of an instructional program to meet the assessed needs. Identification
procedures include systematic methods of utilizing referrals of pupils from teachers, parents,
agencies, appropriate professional persons, and from other members of the public.

Identification procedures are coordinated with school site procedures for referral of pupils with
needs that cannot be met with modification of the regular instructional program (EC 56302).
Parents and staff work closely to address academic or behavioral performance and concerns of
individual students. Parents are contacted whenever there is a concern about their child’s
academic or behavioral performance. Parents may also contact their child’s teacher or school
site administrator with concerns about their child’s academic or behavioral performance.

Concerns may be addressed in an MTSS meeting. This meeting may be initiated by school staff
or parents/guardians/student. During the MTSS meeting, the team can document concerns and
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which strategies are being implemented or will be implemented to attempt to address the
student’s concerns related to their learning.

A parent request for assessment starts the assessment process and PSCS must respond in
writing within 15 days. The Director of Special Education or designee will notify the MTSS Team
of the parent’s request. PSCS will hold a meeting within 10 days to address the parent’s
concerns and determine if an assessment is required. If so, the parent will receive a written
Assessment Plan within 15 days. Assessment Plan and Prior Written Notice (PWN) will be
developed by Special Education staff to determine assessments needed to address all areas of
suspected disability. The parent will be given at least 15 days to provide written consent. A
pupil shall be referred for special education instruction and services only after the resources of
the regular education program have been considered and, where appropriate, utilized (EC
56303). The assessment will be completed and an Individualized Education Program meeting
held within 60 days of receipt of the parent’s written consent for assessment. If assessment is
not required, parents will be provided with a Prior Written Notice (PWN) indicating denial of
request within 15 days of the request.

PSCS shall arrange and notice the necessary IEP meetings. IEP team membership is in
compliance with state and federal law. PSCS is responsible for having the following individuals
in attendance at the IEP meetings: the Principal and/or the PSCS designated representative with
appropriate administrative authority as required by the IDEA; the student’s special education
teacher; the student’s general education teacher if the student is or may be in a general
education classroom; the student, if appropriate; the parent/guardian; and other PSCS
representatives who are knowledgeable about the general education program at PSCS and/or
about the student. PSCS arranges for the attendance or participation of all other necessary staff
that may include, but are not limited to, an appropriate administrator to comply with the
requirements of the IDEA, a speech therapist, psychologist, special education teacher, and
behavior specialist; and documents the IEP meeting and provide the notice of parental rights.

PSCS understands that the decisions regarding eligibility, goals/objectives, program, services,
placement, and exit from special education shall be the decision of the IEP team, pursuant to
the IEP process. Programs, services and placements shall be provided to all eligible PSCS
students in the least restrictive environment in accordance with the policies and procedures of
the Charter School and requirements of State and Federal law. For students 16 years of age and
older, measurable postsecondary goals related to training, education, employment and
independent living skills, along with transition services needed to assist the student in reaching
those goals shall be developed.

IEP meetings are held according to the following schedule:

e Yearly to review the student’s progress and make any necessary changes
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e Every three years to review the results of a mandatory comprehensive reevaluation of
the student’s progress

o After the student has received a formal assessment or reassessment

e When a parent or teacher feels that the student has demonstrated significant
educational growth or a lack of anticipated progress (consistent with state and federal
law, IEP meetings will be held within 30 days of a parent’s request)

e When an Individual Transition Plan is (ITP) required at the appropriate age

e When PSCS seeks to suspend or remove the student for a period of 10 days or more for
the same behavior, in order to determine if the student’s misconduct was a
manifestation of his/her disability

The IEP team formally reviews the student’s IEP at least once a year to determine how the IEP is
meeting his/her needs. In accordance with IDEA regulations, the IEP team also conducts a
formal review of the IEP once every three years, in which the student is reassessed and the IEP
is reviewed as part of an overall comprehensive reevaluation of the student’s progress. If a
parent or faculty member feels the student’s educational needs are not being met, they may
request a reassessment or a review of the IEP by the IEP team at any time during the year via
written notice to the school. Once the request is received, PSCS will have 30 days, not including
school vacations greater than five days, to hold the IEP meeting.

PSCS ensures that all progress reporting complies with state and local guidelines. PSCS is
responsible for implementation of IEPs and supervision of services. PSCS provides the parents
with timely reports on the student’s progress as provided in the student’s IEP, at least as
frequently as progress reports are provided for PSCS’s non-special education students, which is
at least once during each academic term. PSCS also provides all homeschool coordination and
information to the parent/guardian each semester. PSCS is responsible for providing all
curriculum, classroom materials, and modifications and accommodations. All special education
services and supports are developed to ensure students receive a free, appropriate education
(FAPE) in the least restrictive environment (LRE).

For students who enroll during the school year in PSCS from another school district with a
current IEP, PSCS shall implement comparable services in accordance with the most recent
agreed-upon and implemented IEP from previous school district to the extent practicable or as
otherwise agreed between PSCS and the parent/guardian. PSCS conducts an Interim IEP
meeting within 30 calendar days. Prior to such meeting and pending agreement on a new IEP,
PSCS implements the existing IEP at PSCS, to the extent practicable or as otherwise agreed
between PSCS and the parent/guardian.
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PSCS is solely responsible for selecting, contracting with, and overseeing all non-public schools
and non-public agencies used to serve special education students. PSCS will immediately
address all parental requests for services from non-public schools or agencies, unilateral
placements, and/or requests for reimbursement in accordance with applicable law.

It is understood and agreed that all children have access to PSCS and no student shall be denied
admission nor counseled out of PSCS due to the nature, extent, or severity of his or her
disability or due to the student’s request for, or actual need for, special education services.

PSCS maintains policies and procedures for responding to parental concerns or complaints
related to special education services in accordance with applicable law. Parents or guardians of
students with IEPs must provide written consent for the evaluation and placement of their
child, be included in the decision-making process when change in placement is under
consideration, and be invited, along with teachers, to conferences and meetings to develop
their child’s IEP. PSCS provides the parent with a written Notice of Procedural Safeguards,
which includes information on the procedure to initiate both formal and informal dispute
resolutions at least once per year. PSCS utilizes the Notice of Procedural Safeguards used by the
El Dorado SELPA.

PSCS shall receive any concerns raised by parents/guardians regarding related services and
rights. PSCS’s designated representative shall investigate as necessary, respond to, and address
the parent/guardian concern or complaint. An IEP meeting will be scheduled if necessary to
address the parent complaint. If a disagreement or concern persists, parents or guardians have
the right to initiate a due process hearing to challenge a decision regarding the identification,
evaluation, or educational placement of their child. PSCS shall respond to any complaint to or
investigation by the California Department of Education, the United States Department of
Education, Office for Civil Rights, or any other agency.

PSCS may initiate a due process hearing or request for mediation with respect to a student
enrolled in PSCS if it determines such action is legally necessary or advisable. In the event that
the parents/guardians file for a due process hearing, or request mediation, PSCS shall defend
the case. In the event that PSCS determines that legal representation is needed, it shall select
appropriate legal counsel.

PSCS understands that it represents itself at all SELPA meetings.
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PSCS understands that it is subject to the allocation plan of the SELPA.

PSCS recognizes its legal responsibility to ensure that no qualified person with a disability shall,
on the basis of disability, be excluded from participation, be denied the benefits of, or
otherwise be subjected to discrimination under any program of PSCS. A student who has a
physical or mental impairment that substantially limits one or more major life activities, has a
record of such an impairment, or is regarded as having such an impairment, is eligible for
protections under Section 504.

A 504 team is assembled by PSCS’s 504 Coordinator or other designated staff and includes the
parent/guardian, the student (where appropriate) and other qualified persons knowledgeable
about the student, the meaning of the evaluation data, placement options, and
accommodations. The 504 team reviews the student’s existing records; including academic,
social and behavioral records, and is responsible for making a determination as to whether an
evaluation for 504 services is appropriate. If the student has already been evaluated under the
IDEA but found ineligible for special education instruction or related services under the IDEA,
those evaluations may be used to help determine eligibility under Section 504. The student
evaluation is carried out by the 504 team, which evaluates the nature of the student’s disability
and the impact upon the student’s education. This evaluation includes consideration of any
behaviors that interfere with regular participation in the educational program and/or activities.
The 504 team may also consider the following information in its evaluation:

e Tests and other evaluation materials that have been validated for the specific purpose
for which they are used and are administered by trained personnel.

e Tests and other evaluation materials including those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligence quotient.

® Tests are selected and administered to ensure that when a test is administered to a
student with impaired sensory, manual or speaking skills, the test results accurately
reflect the student’s aptitude or achievement level, or whatever factor the test purports
to measure, rather than reflecting the student’s impaired sensory, manual or speaking
skills.

The final determination of whether the student will or will not qualify to receive services is
made by the 504 team in writing and notice is given in writing to the parent or guardian of the
student in their primary language along with the procedural safeguards available to them. If
during the evaluation, the 504 team obtains information indicating possible eligibility of the
student for special education per the IDEA, a referral for assessment under the IDEA will be
made by the 504 team.
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If the student is found by the 504 team to have a disability under Section 504, the 504 team is
responsible for determining what, if any, accommodations or services are needed to ensure
that the student receives a free and appropriate public education (“FAPE”). In developing the
504 Plan, the 504 team considers all relevant information utilized during the evaluation of the
student, drawing upon a variety of sources, including, but not limited to, assessments
conducted by PSCS’s professional staff.

The 504 Plan describes the Section 504 disability and any program accommodations that may
be necessary.

All 504 team participants, parents, guardians, teachers and any other participants in the
student’s education, including substitutes and tutors, must have a copy of each student’s 504
Plan. The Director ensures that teachers include 504 Plans with lesson plans for short-term
substitutes and that she or he reviews the 504 Plan with a long-term substitute. A copy of the
504 Plan is maintained in the student’s file. Each student’s 504 Plan is reviewed at least once
per year to determine the appropriateness of the Plan, needed modifications to the plan, and
continued eligibility.
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English Learners

PSCS meets all applicable legal requirements for English Learners (“EL”), including long-term English
Learners or English Learners at risk of becoming long-term English Learners, as it pertains to annual
notification to parents, student identification, placement, program options, EL and core content
instruction, teacher qualifications and training, reclassification to fluent English proficient status,
monitoring and evaluating program effectiveness, and standardized testing requirement. The Charter
School implements policies to assure proper placement, evaluation, and communication regarding ELs
and the rights of students and parents.

PSCS complies with all applicable federal and state laws concerning services and the education of EL
students. PSCS has adopted policies and procedures ensuring the:

e I|dentification of EL Students
o Development of a program designed to provide assistance to EL students

e Development of appropriate evaluation standards, including formalized testing procedures
to identify the level of proficiency

Under the management of the Superintendent, PSCS takes an active role in the recruitment and
staffing of authorized personnel for all EL programs and makes it a priority to hire CLAD and BCLAD
teachers. Teachers not currently authorized but who are serving ELs shall be required to sign a
memorandum of understanding stipulating that they are actively participating in professional
development designed to secure an appropriate authorization within two years. The Superintendent,
or designee, monitors attendance at professional development activities to ensure that such teachers
remain on track to complete the necessary training for their authorizations.

PSCS administers the home language survey upon a student’s initial enrollment into the Charter
School (on enrollment forms).

All students who indicate that their home language is other than English will be tested with the
English Language Proficiency Assessments for California (“ELPAC”). The ELPAC has four
proficiency levels (Level 4: well developed; Level 3: moderately developed; Level 2: somewhat
developed; and Level 1: minimally developed) and is aligned with the 2012 California ELD
Standards.
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The ELPAC consists of two separate assessments:

i)

Initial Assessment (“IA”)

The ELPAC IA is used to identify students as either an English Learner, or as fluent in
English. The IA is administered only once during a student’s time in the California public
school system based upon the results of the home language survey. The locally scored
IA will be the official score. The IA is given to students in grades K—12 whose primary
language is not English to determine their English proficiency status.

Summative Assessment (“SA”)

ELs will take the SA every year until they are reclassified as fluent English proficient. The
ELPAC SA is only given to students who have previously been identified as an EL based
upon the IA results, in order to measure how well they are progressing with English
development in each of the four domains. The results are used as one of four criteria to
determine if the student is ready to be reclassified as fluent English proficient, to help
inform proper educational placement, and to report progress for accountability.

Both the ELPAC SA and IA are assessments administered in seven grade spans—K, 1, 2,
3-5, 6-8, 9-10, and 11-12. In kindergarten and grade 1, all domains are administered
individually. In grades 2—12, the test is administered in groups, exclusive of speaking,
which is administered individually. The ELPAC IA and SA will be administered via a
computer-based platform, while the ELPAC Writing Domain for Kindergarten through
2nd grade will continue to be administered as a paper-pencil test.

Testing times will vary depending upon the grade level, domain, and individual student.
Both the ELPAC IA and SA are given in two separate testing windows through the school
year.

The IA testing window will be year-round (July 1-June 30). Any student whose primary
language is other than English as determined by the home language survey and who has
not previously been identified as an English Learner by a California public school or for
whom there is no record of results from an administration of an English language
proficiency test, shall be assessed for English language proficiency within 30 calendar
days after the date of first enrollment in a California public school, or within 60 calendar
days before the date of first enroliment, but not before July 1 of that school year.

PSCS notifies all parents whose students qualify for ELPAC assessment of its responsibility
for ELPAC testing and of ELPAC results within thirty days of receiving results from the
publisher. The ELPAC shall be used to fulfill the requirements under the Every Student
Succeeds Act for annual English proficiency testing.
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The Every Student Succeeds Act, Title Ill requires that reclassified students be monitored for a
period of at least four (4) years following reclassification. The Director of Assessment and
Accountability and the assistant superintendent overseeing EL will supervise the process of
monitoring reclassified students. School staff will use the CAASPP, multiple measure scores,
teacher assessments and observations to semi-annually monitor the progress of R-FEP students
for a period no less than four (4) years after reclassification. Student performance shall be
reviewed at least at each semester. Those students found to be regressing in their academic
performance will be referred to receive an academic intervention in the specific area of need.

Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as
proficient in English including, but not limited to, all of the following:

i)  Assessment of language proficiency using an objective assessment instrument including,
but not limited to, the ELPAC.

ii)  Participation of the pupil’s teachers and any other certificated staff with direct
responsibility for teaching or placement decisions of the pupil to evaluate the pupil’s
curriculum mastery.

iii)  Parental opinion and consultation, achieved through notice to parents or guardians of
the language reclassification and placement including a description of the
reclassification process and the parents’ opportunity to participate, and encouragement
of the participation of parents or guardians in the reclassification procedure including
seeking their opinion and consultation during the reclassification process.

iv)  Comparison of the pupil’s performance in basic skills against an empirically established
range of performance in basic skills based upon the performance of English proficient
pupils of the same age that demonstrate to others that the pupil is sufficiently proficient
in English to participate effectively in a curriculum designed for pupils of the same age
whose native language is English.

PSCS sends a notification of the results of English proficiency assessments to all
parents/guardians of pupils assessed, whether the pupil is designated as fluent English
proficient or limited English proficient. These notifications are written in English and in the
pupil’s primary language. In addition, the notice is given orally when staff has reason to believe
that a written notice would not be understood. Parents/guardians also are notified of the
results of any reassessments. Before pupils are enrolled in a program for English language
learners, parents/guardians also receive information about the program and their opportunities
for parental involvement as specified by law. This information includes the fact that an
individual pupil’s participation in the program is voluntary on the part of the parent/guardian.
Before pupils are enrolled in a program for English language learners, parents/guardians also
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receive information about the program and their opportunities for parental involvement as
specified by law. This information includes the fact that an individual pupil’s participation in the
Designated ELD program is voluntary on the part of the parent/guardian.

PSCS creates an environment in which non-English speaking families feel supported and
welcomed. PSCS employs bilingual staff whenever possible, and all communication materials
for parents and guardians are available in English or other home language. All meetings that
involve parents or other members of the community offer the appropriate translation services
as needed.

Teachers engage in best practices to support ELs, with the specific strategy modified according
to the need of the student and the program in which the student is enrolled. In the classrooms,
ELs have daily access to the core curriculum and are taught in English with additional support as
necessary such as CLAD and BCLAD instructors, tutors, peer support, and after-school study
halls. In independent study/homeschool, students are supported daily with a variety of online
tools including i-Ready, Rosetta Stone, Canvas and Zoom, Big Blue Button or Google
Meetswhich allow students to connect with their credentialed teacher via a virtual platform.
PSCS staff continue to receive professional development in Specially Designed Academic
Instruction in English as part of their ongoing professional development activities. Instruction
techniques, assessments, materials and approaches are aligned with California EL and Content
Standards and focused on communicative competence and academic achievement covering
listening, speaking, reading, and writing skills.

These practices include, but are not limited to project-based learning with an emphasis on
multiple ways of showing mastery of knowledge, online vocabulary skills development,
heterogeneous groupings in core academic classes, supplemental pull out instruction with a
focus on academic language acquisition, after-school support and tutoring.

In addition, the PSCS instructional program is designed to promote language acquisition and
proficiency, oral language development, and enriched learning opportunities for all ELs. Subject
area teachers, advisors, and the EL coordinator meet biannually to ensure that EL students
receive EL and core content instruction appropriate for their English proficiency and grade
levels.

During these meetings, all students classified EL will be evaluated and placed into one of seven
categories through discussion, test scores, and/or other evaluations:

e ELPI Level 1students who are recent English learners or immigrants, and will benefit
most from strategies specifically directed at transitioning them to English

e ELPI Level 2L: students who use short English sentences to communicate personal
needs, ideas, and opinions. —ELPI Level 2H: students who use more detailed English
sentences to communicate in some content areas. ELPI Level 3L: students who
communicate in all content areas, but need picture support for technical texts.
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e ELPI LEVEL 3H: students who begin to identify and use language subtleties in all
content areas.

e ELPI LEVEL 4: students whose English communication in content areas contains
minor errors that do not impact meaning. Students are ready to reclassify.

e EL with Learning Differences: students whose learning differences noted in their IEP
impact their EL status. This list is shared with instructors and administrators, with
the goal of allowing more targeted and effective interventions to support ELs of all
types. In addition, those EL students not ready for reclassification will be enrolled in
an EL-specific study program with additional scaffolding, bilingual-friendly
environment, and one that meets their reading level in order to ensure that their
fluency rate increases. Monitoring and Ongoing Evaluation of Program Effectiveness

EL Students are assessed on English language proficiency level the spring annually. The EL
Coordinator administers and reports ELPAC results to staff and monitors and supports
reclassification of ELs on a continuous basis. ELA lead staff coordinates/conducts EL
professional development, administers ELPAC assessments, coordinates additional EL
interventions, and supports all content areas with EL strategies. Finally, administration
monitors teacher qualifications for legal compliance and the availability of adequate
resources.

PSCS’s evaluation for the program effectiveness for ELs includes:

o Adhering to PSCS-adopted academic benchmarks by language proficiency level and
years in program to determine adequate yearly progress.

e Monitoring of teacher qualifications and the use of appropriate instructional
strategies based on program design.

o Monitoring of student identification and placement.
e Monitoring of parental program choice options.

® Monitoring of availability of adequate resources.

When there are 21 or more English learners at PSCS, parent/guardian DELAC is maintained
to serve the advisory functions specified in law. Parents/guardians of English learners
constitute committee membership in at least the same percentage as their children
represent of the total number of pupils in the school. DELAC has seven responsibilities that
are the focus of their work. They must advise the school and staff on the following:

o Development of a district master plan for education programs and services for
English learners.
e Conducting a district wide needs assessment on a school-by-school basis.
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Establishment of district program, goals, and objectives for programs and services
for English learners.

Development of a plan to ensure compliance with any applicable teacher and/or
teacher aide requirements.

Review and comment on the school district reclassification procedures.

Review and comment on the written notifications required to be sent to parents and

guardians.
Review and comment on the development or annual update of the Local Control and

Accountability Plan (LCAP).
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Charter School Goals and Actions to Achieve the Eight State Priorities

Pursuant to Education Code Sections 47605(c)(5)(A)(ii) and 47605(c)(5)(B), a reasonably
comprehensive description of the Charter School’s annual goals, actions and measurable outcomes,
both schoolwide and for each subgroup of pupils, which address in and aligned with the Eight State
Priorities as described in Education Code Section 52060(d), can be found in the Charter School’s Local
Control and Accountability Plan (“LCAP”). Each of these goals addresses the unique needs of all
students attending the Charter School, including our numerically significant student subgroups. The
metrics associated with these goals help the Charter School to ensure that these specific subgroups are
making satisfactory progress, and are provided with necessary additional supports made possible by
additional funds from the Local Control Funding Formula.

The current LCAP is on file with the County and is in Appendix B and available annually on the School’s
website. The Charter School shall annually update and develop the LCAP in accordance with Education
Code Section 47606.5 and shall use the LCAP template adopted by the State Board of Education. The
Charter School reserves the right to establish additional and/or amend school-specific goals and
corresponding assessments throughout the duration of the charter term through the annual LCAP
update. The Charter School shall submit the LCAP to the County Superintendent of Schools annually on
or before July 1, as required by Education Code Section 47604.33.

The LCAP and any revisions necessary to implement the LCAP shall not be considered a material
revision to the charter, and shall be maintained by the Charter School at the school site.
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Element B: Measurable Pupil Outcomes

Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil
outcomes,” for purposes of this part, means the extent to which all pupils of the charter school
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the
charter school’s educational program. Pupil outcomes shall include outcomes that address increases in
pupil academic achievement both school-wide and for all pupil subgroups served by the charter school,
as that term is defined in subdivision (a) of Section 52052. The pupil outcomes shall align with the state
priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served by the
charter school. Education Code Section 47605(c)(5)(B).

PSCS will measure student achievement in the following three (3) ways:

1. PSCS will meet the state calculated growth target annually in all significant subgroups and
school-wide in two (2) of the last three (3) years.

2. PSCS will meet state calculated state-mandated assessment participation rate school-wide
in two (2) of the last three (3) years.

3. Students who are identified as Multi-Tiered System of Supports (MTSS; previously called
Student Study Team) Tier Il will show improvement in proficiency as measured by the PSCS
systematic online standards-based assessment tool in two (2) of the last three (3) years.

PSCS has developed clearly defined schoolwide and student outcome goals in compliance with
Education Code Sections 47605(c)(5)(B) and 52060(d).

Accomplishments in each of the goals and outcomes directly support the mission to foster the innate
curiosity of students, empower their parents, and promote optimum learning by collaboratively
developing a personalized learning program for each student.

Using the California Assessment of Student Performance and Progress (“CAASPP”) assessment system
and school performance measures from the California School Dashboard, PSCS will continue to
examine and refine its list of student outcomes over time to reflect the school's mission and any
changes to state or local standards that support this mission.

Goals, Actions and Measurable Outcomes Aligned with the Eight State Priorities

Pursuant to Education Code Sections 47605(c)(5)(A)(ii) and 47605(c)(5)(B), PSCS’s annual goals, actions
and measurable outcomes, both schoolwide and for each subgroup of pupils, which address and align
with the Eight State Priorities as described in Education Code Section 52060(d), are described in the
Local Control and Accountability Plan (LCAP) in Appendix B.

Each of these goals addresses the unique needs of all students attending PSCS, including our
numerically significant student subgroups: students with disabilities, English Learners,
socio-economically disadvantaged, and numerically significant ethnicity groups. PSCS will also analyze
data on homeless and foster youth. The metrics associated with these goals help PSCS to ensure that
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these specific subgroups are making satisfactory progress, and are provided with necessary additional
supports made possible by additional funds from the Local Control Funding Formula.

PSCS shall develop and annually update and develop the LCAP in accordance with Education Code
Section 47606.5 and shall use the LCAP template adopted by the State Board of Education. PSCS
reserves the right to establish additional and/or amend school-specific goals and corresponding
assessments throughout the duration of the charter through the annual LCAP update. PSCS shall
submit the LCAP to the County Superintendent of Schools annually on or before July 1, as required by
Education Code Section 47604.33.

PSCS has developed clearly defined schoolwide and student outcome goals in compliance with
Education Code Sections 47605(c)(5)(B) and 52060(d).

Accomplishments in each of the goals and outcomes directly support the mission to foster the innate
curiosity of students, empower their parents, and promote optimum learning by collaboratively
developing a personalized learning program for each student.

See Appendix B for the current LCAP. All approved LCAPs will follow State guidelines.
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Element C: Methods of Measuring Student Progress

Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be
measured. To the extent practicable, the method for measuring pupil outcomes for state priorities shall
be consistent with the way information is reported on a school accountability report card. Education
Code Section 47605(c)(5)(C).

PSCS expects all students will achieve the State Standards by graduation but not all will progress at the
same rate. Education Specialists/teachers shall consider each student’s individual abilities, interests,
and talents in utilizing these measurements. PSCS administers the mandated state assessments as an
independent entity and also meets any required state performance standards developed. PSCS
conducts tri-annual evaluations of student academic performance in ELA and mathematics to
determine if students are achieving academic levels (exit outcomes) that are at least equivalent to or
exceeding those achieved by students in similar type schools both within San Diego County and across
the State of California.

PSCS shall utilize in its educational program, which are aligned to the Eight State Priorities and
demonstrate multiple measures for each subject area. PSCS affirms that its methods for measuring
pupil outcomes for the Eight State Priorities shall be consistent with the way information is reported
on a School Accountability Report Card (SARC) as required by Education Code Section 47605(c)(5)(C).

Additionally, student progress/exit outcomes are assessed through the current state mandated
assessment tool(s) per Education Code Section 60605 and a variety of the following:

1. Monthly review of work

Annual portfolios

Parent, student, and Education Specialist observation
Norm and criterion referenced tests

In-house formative student assessment

Assessments given through Professional Learning Communities

N o v &~ W N

Continuous, personalized assessments through independent study courses

Student demonstrations

o ®

Student projects
10. Student grades
11. Student work samples

12. Student self-evaluations
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13. Nationally normed technology resources

The staff of PSCS believes all students can learn and will achieve at high levels when offered
appropriate curriculum, time, and support. All students will have a personalized learning plan
developed that matches their current academic achievement level, learning style, and interests while
developing skills to meet or exceed the challenges of grade level work. Students performing
substantially below grade level expectations will be referred to a team of teachers and administrators
to discuss the parents’ and teacher’s concerns. This team will develop a plan for meeting the student’s
needs, including evaluating curriculum used by the student and the delivery method(s).

Teachers will meet monthly in Professional Learning Communities (PLCs) to evaluate student
assessment data, identify targeted areas of improvement, and collaborate to plan instruction for
students in those areas. Student data will include standardized benchmark assessments, mastery
quizzes by standard, authentic work products, and writing samples.

Each PSCS program will collaborate on analysis of their students’ progress, including student
demographics, attendance, behavior, achievement in all areas, retention, budget, extracurricular
activities, parent involvement, etc.

Regular meetings are held with the parent and the student to review the progress of the student. It is
a primary goal of PSCS to ensure that parents and students are empowered with information about
their progress and support to help them reach their goals. These meetings occur regularly and include
a focus on data-driven instruction.

When students enter the ninth grade at PSCS, staff will ensure that they are informed of their course
options, testing options, and deadlines for test registration. The staff provides students with
information on college selection, financial aid, and scholarships as well as the opportunity to assess
their own interests, values, and proclivities as related to education and career planning. The PSCS
guidance team will advertise opportunities for students to apply for scholarships for which they may
qualify.

PSCS will use Curriculum Associate's i-Ready assessment system to manage student's learning
throughout the year. i-Ready has been continuously verified on a yearly basis to be highly
correlated with CAASPP and provides detailed analysis of student strengths and weaknesses..
PSCS also uses mastery quizzes so students will have the opportunity to follow their own
progress and determine when they are ready to take larger benchmark assessments.

Additionally, PSCS will use the i-Ready platform to produce timely reports on a variety of
measures for diagnostic assessments to determine how students perform overall, by standard,
by numerically significant subgroup, and in comparison to other charter schools in California.
I-Ready reports are nationally normed and provide a wealth of information in a parent-friendly
format.
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PSCS will also annually create and post the School Accountability Report Card (SARC) with
overall school conditions, demographics, and performance. The SARC report will also allow for
further disaggregation of student performance data by numerically significant subgroups.

PSCS teachers will use an online learning management/gradebook system, Canvas, and will
enter a minimum of three grades per week across categories such as “homework,”
“citizenship,” or “performance assessments” in order to create a rich picture of student
performance in each class.

PSCS students will also be required to regularly check their grades using Canvas’s online student
interface. Students will learn how to analyze this data, use it to advocate for themselves, and
comprehend it deeply in order to make improvements. Teachers will use an individual student’s
grade data from Canvas to make decisions about necessary Student Support Plan meetings and
will use this data during those meetings. PSCS parents will be educated at the beginning of the
year about how to monitor their own student’s data via the Canvas online interface.

PSCS is committed to understanding the data in order to improve student outcomes. This
philosophy also reflects PSCS’ commitment to repeated assessment using a variety of measures
to generate data about student learning and understanding. The PSCS staff participates in
bi-monthly Professional Learning Communities to engage in two levels of inquiry using data.
PSCS staff uses a cycle of inquiry to move students toward improvement.

Identify an issue that relates to one of the measurable pupil outcomes
Frame the issue with questions

Set goals and measures for success

Build a plan to meet said goals

Implement the plan

Analyze the data and reflect to inform ongoing practice

o Uk wNe

Teachers across disciplines meet as a grade level team and use discipline report data, classroom
observations, and grade reports to discuss progress on both social and leadership skills and core
academic skills. Teachers are involved in a cycle of inquiry to raise the outcomes of the students
in that grade level. Results are relayed to the teachers of individual students so that pertinent
information can be used in personalized learning plan meetings with parents and the student.

Teachers in the same department meet as a team and use formative assessment data and
classroom observations to discuss progress primarily on the core academic skills. Teachers are
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involved in a cycle of inquiry to identify ways to improve student achievement in that discipline.
These focused data meetings take place monthly.

The PSCS director compiles an annual school performance report for each program to be
presented to the Board of Directors. This report includes, at a minimum, the following
information:

e Summary data showing student progress toward the goals and outcomes specified in
the charter from assessment instruments and techniques listed.

e An analysis of whether or not student performance is meeting the goals specified in the
charter.

e Data on the level of parent involvement in program activities.
e Data regarding the number of staff working at the program and their qualifications.

® An overview of the program’s demographics, including numbers of students enrolled,
the number on waiting lists, and the numbers of students expelled and/or suspended.

e Information demonstrating whether or not the program implemented the means listed
in the charter to achieve a racially and ethnically balanced student population.

e Other information regarding the educational program and the administrative, legal, and
governance operations of the school relative to compliance with the terms of the
charter generally.

The report is presented to the Governing Board at the end of the school year at a public
meeting. Data from the performance report is translated into the School Accountability Report
Card that is published on PSCS’ website.

Families will be informed of the results of their student’s assessments at regular parent
meetings along with discussion of the implication of the results and goals for future
assessments. Individual student results will be relayed to parents during personalized learning
plan meetings and via grade reports and progress reports. Teachers will relay class-wide and
grade-wide data to students after assessments. Teachers will help students review and analyze
their own data on a regular basis and help students understand their own strengths and areas
for growth.

The Charter will comply with state mandated requirements applicable to charter schools
regarding the SARC and LCAP. Both documents will be accessible to all stakeholders via the
school website. Progress toward LCAP goals will be tracked through a variety of instruments,
including but not limited to our student information system; Multiple Measures, our
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assessment reporting system; and our budget. This data will be analyzed quarterly by
administrative leadership to help meet annual LCAP goals.
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Element D: School Governance Structure and Parental Involvement

Governing Law: The governance structure of the charter school, including, but not limited to, the
process to be followed by the charter school to ensure parental involvement. Education Code Section
47605(c)(5)(D).

A. Legal Status

Pacific Springs Charter School is a directly funded independent charter school and is operated
by Harbor Springs Charter School (HSCS) Board of Directors, a California nonprofit public benefit
corporation. HSCS is a stand-alone corporation and not a subsidiary of the County or other
body.

PSCS will operate autonomously from the County, with the exception of the supervisory
oversight as required by statute and other contracted services as negotiated between the
County and PSCS. As outlined in Education Code Section 47604(d), the County shall not be liable
for the debts and obligations of PSCS/HSCS, operated by a nonprofit public benefit corporation,
or for claims arising from the performance of acts, errors, or omissions by PSCS/HSCS as long as
the County has complied with all oversight responsibilities required by law. PSCS/HSCS shall
maintain a comprehensive range of insurance coverage, commensurate with that of other
public schools and/or nonprofit organizations of similar type and size, to protect both itself and
the County. Details of this policy are outlined in a Memorandum of Understanding (MOU)
between PSCS and the County PSCS will act as its own fiscal agent to the fullest extent of the
law.

HSCS, Inc. Articles of Incorporation, Bylaws, and Conflict of Interest Code can be found in
Appendices X, Y, and Z, respectively.

B. Sole Statutory Member

The sole statutory member of HSCS, Inc. is Springs Charter Schools, Inc., a California nonprofit
corporation with tax exempt 501(c)(3) status. This nonprofit was created to promote charter
schools affiliated with Springs Charter Schools, Inc. Springs Charter Schools will be responsible
for approving the appointment of the individuals who serve on the charter’'s Board of
Directors. Additional rights include: (1) provide professional development for all schools in the
network; (2) filling vacancies on the HSCS, Inc. Board of Directors; (3) removal of the HSCS, Inc.
Directors; (4) vote on the disposition of all or substantially all of the corporation’s assets; (5)
approving any merger and its principal terms and any amendment of those terms. See
Appendix BB for MOU.
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A Conflict of Interest Code is in place and complies with the Political Reform Act, Government
Code Section 1090, et. seq., as set forth in Education Code Section 47604.1 and the
Corporations Code as it applies to nonprofit entities, which shall be updated with any charter
school-specific conflict of interest laws or regulations. As required, the Conflict of Interest Code
was approved by the County Board of Supervisors. Annual disclosure statements shall be
required.

HSCS will abide by Government Code Section 1090, et seq., as set forth in Education Code
Section 47604.1, as follows: HSCS shall not enter into a contract in which any member of the
Board of Directors has a financial interest. Furthermore, employees of PSCS shall not be
financially interested in any contract made by them in their official capacity, or by any body of
which they are members. Officers, board members or employees shall not be purchasers at
any sale or vendors of any purchase made by them in their official capacity. For full Conflict of
Interest Policy, see Appendix Z.

PSCS will be governed by the HSCS Board of Directors (“Board” or “Board of Directors”) in
accordance with its adopted corporate bylaws, which shall be consistent with the terms of this
charter.

The Board of Directors of HSCS, Inc. will include no less than three (3) and no more than seven
(7) board members. All directors shall be nominated by the Board, with nominations submitted
to the Statutory Member, and appointed only with the written approval of the Statutory
Member. In accordance with Education Code Section 47604(c), the County may appoint a single
representative to sit on the HSCS, Inc. Board of Directors. If the County appoints a
representative, the HSCS, Inc. Board shall have the right to appoint an additional director to
maintain an odd number of directors.

When a vacancy arises on the HSCS Board, applicants will submit a resume and/or employment
application to the SCS, Inc. Board for consideration. As a sole statutory member, SCS, Inc. Board
elects members for the HSCS Board. Applicants must:

e reside in San Diego County or in a contiguous county where Pacific Springs Charter
School students are served;

® not be an interested person, i.e., must not have received compensation from PSCS
for services rendered to it within the previous 12 months, whether as a full-time or
part-time employee, independent contractor, or otherwise, excluding any
reasonable compensation paid to a director as a director and must not be the
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brother, sister, ancestor, descendent, spouse, brother-in-law, sister-in-law,
son-in-law, daughter-in-law, mother-in-law, or father-in-law of such person;

be able to attend at least 80% of regularly scheduled board meetings and
workshops;

display a willingness to actively support and promote the vision and mission of the
charter;

not have a record of adverse behavior towards Pacific Springs Charter School; and

be dedicated to Pacific Springs Charter School’s educational philosophy and mission;
and

maintain a seriousness of purpose to ensure that the charter will remain a viable
enterprise.

Terms for members of the Board of Directors shall be for three (3) years. Directors may serve
no more than two (2) consecutive terms.

As a 501(c)(3) nonprofit public benefit corporation, the HSCS Governing Board of Pacific
Springs Charter School serves as the corporate board of directors and is governed in its
operations and actions by the corporate bylaws of Pacific Springs Charter School, which are
consistent with the terms of the charter, the Charter Schools Act, and all other applicable laws.
The Governing Board has final authority for all aspects of the school’s operation and
educational programs. The Governing Board’s primary mission is to ensure that students are
achieving success and that the school’s mission guides all decision-making. Additional roles
and responsibilities of the Governing Board include but are not limited to:

a) Finance

b)

1)

i) Monitor fiscal solvency and management
ii)  Approve budgets/spending and fiscal policies

Educational Program

i)  Monitor student performance

ii)  Ensure curriculum aligns with the school's mission
Student Enroliment Hearings

i)  Determine enrollment of students who have previous suspensions/expulsions
Personnel

i)  Hire/evaluate superintendent

ii)  Approve personnel policies
Facilities

i)  Enter into financing and building contracts

ii)  Approve construction and remodeling of facilities

Marlene Darrow, Chair
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a) Registered Nurse Degree, Paralegal Certificate

b) Nursing director at Temecula Valley School of Nursing .
c) Medical paralegal

d) Manager and senior negotiator at Darrow Law Group APC

2) Yuan Hawkes, Vice Chair

a) Ph.D. in Molecular Genetics, University of lllinois at Chicago; Bachelor of Science
in Biology, Wuhan University

b) Former Area Director of Toastmasters International

c) Current President of Award Series Association

3) Justin Moldenhauer, Secretary

a) Small business owner
b) California Real Estate Broker

4) Gene (Eugene) Swank, Director

a) Bachelor of Science in Computer Information Systems, University of Central
Missouri

b) Six-time entrepreneur, investor, and mentor

c) Featured in Forbes, Huffington Post, Channel 6 San Diego

The Superintendent will have the authority and responsibility of managing the day-to-day
operations of PSCS including the selection of administrative, certificated, and classified
personnel. Additionally, the Superintendent will direct, administer, and coordinate activities in
support of organizational policies, goals, and objectives by performing the following duties
personally or through subordinate managers:

Serve as liaison between management and Board of Directors

Supervise members of the Senior Management Cabinet made up of management
employees who direct department activities that implement the organization's
policies and procedures

Guide and direct management in the development, production, promotion, and
financial aspects of the organization's products and services

Direct the preparation of short-term and long-range plans and budgets based on
broad corporate goals and growth objectives

Implement programs that meet corporate goals and objectives

Create the structure and processes necessary to manage the organization's current
activities and its projected growth
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e Maintain a sound plan of corporate organization, establishing policies to ensure
adequate management development and to provide for capable management
succession

e Direct the development and installation of procedures and controls to promote
communication and adequate information flow within the organization

e Establish operating policies consistent with the broad policies and objectives of the
corporation and ensure their execution

e Evaluate the results of overall operations regularly and systematically

e Ensure that the responsibilities, authorities, and accountability of all direct
subordinates are defined and understood

e Ensure that all organization activities and operations are carried out in compliance
with local, state, and federal regulations and laws governing business operations

e Ensure professional quality relationships with contracted agencies

® Assist charter school directors in school accreditation process

All meetings of the Board of Directors shall comply with the Ralph M. Brown Act (Chapter 9
commencing with Section 54950 of Division 2 of Title 5 of the Government Code), Education
Code Section 47604.1(c), and corporate bylaws. Board meetings will occur no less than four
times per fiscal year, and will comply with SB126 in order to provide easy access for the public
to participate. Members of the public may attend the meeting and participate via two-way
teleconferencing at the school site located at 1615 Mater Dei Drive, Chula Vista, CA or at
Pacific Springs’ administrative offices located at 27740 Jefferson Avenue, Temecula, CA.

The details of the working relationship between the County and PSCS is delineated in a
memorandum of understanding (MOU).

New Board members are provided initial training as part of their onboarding process. All Board
members receive annual training on the Ralph M. Brown Act, GC1090, Conflict of Interest and
the Political Reform Act, as well as in-house training, covering Board policies and legal changes
within the Charter. Budget permitting, Board members are encouraged to select and attend
one conference, per year, in order to attain additional knowledge related to Charter Schools,
Personalized Learning, Board Practices, and/or Legal Changes in Education.
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Parents will be encouraged to form a Parent Advisory Council to be responsible for parent
involvement in school activities, fundraising, and advising the HSCS, Inc. Board of Directors on
any and all matters related to the strengthening of the PSCS community. Parent participation
will play a vital role in the effectiveness of our program.

In addition to encouraging parents to serve on the HSCS, Inc. Board of Directors, and parent
participation on the Parent Advisory Council, parents will be encouraged to volunteer at PSCS.
The PSCS administration shall maintain a comprehensive list of volunteer opportunities
including but not limited to the following: volunteering in the classroom/school (including
at-home assistance); tutoring, attending parent-teacher conferences; attendance at charter
school Board meetings; participation in the planning of, or attendance at, fundraising or
academic/arts events; or, other activities. No child will be excluded from PSCS or school
activities due to the failure of his or her parent or legal guardian to volunteer at the school.
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Element E: Qualifications of Individuals Employed by the Charter

Governing Law: The qualifications to be met by individuals to be employed by the charter school.
Education Code Section 47605(c)(5)(E).

PSCS will employ professional staff members who are certificated in their teaching field and other
qgualified staff personnel who subscribe to the mission and educational philosophy of the school. In
accordance with Education Code Section 47605(e)(1), PSCS is nonsectarian in its employment practices
and all other operations. PSCS does not discriminate against any employee or potential employee on
the basis of race, ethnicity, religion, national origin, gender, gender identity, sexual orientation,
disability, or any other protected class All certificated staff are issued licensure as per legal guidelines
governed by the California Commission on Teacher Credentialing. All PSCS employees are “at-will”
employees. All at-will employees may be terminated with or without cause.

A. Recruitment of Pacific Springs Staff

PSCS strives to recruit and hire the best-qualified candidate for each position within the
organization. To that end, vacancies are advertised in various locations and formats.
Applications are screened for competency and suitability for the particular position. Qualified
candidates are tested and interviewed, and ultimately the best-suited candidate receives an
offer of employment.

B. General Qualifications for Key Positions
1. Superintendent

As outlined in Board Policy, the Superintendent is responsible for overseeing all aspects
of the school operations and staff. The HSCS Inc. Governing Board delegates authority
for the overall administration of the school’s day-to-day affairs to the superintendent.
The superintendent provides leadership and oversight for the instructional, operational
and financial aspects of each school including PSCS. The superintendent also provides
leadership and supervision to ensure agency compliance with all federal, state, and
county regulations governing the education of students.

The superintendent will be responsible for:

e Providing leadership and supervision for the development and implementation
of effective instructional programs for all students

e Ensuring that all such programs comply with Education Code, IDEA and all
regulations
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e Ensuring adequate staffing in all departments and overseeing personnel
practices

e Providing visionary instructional leadership and sound fiscal management for all
schools

e Attending all regular Board of Directors’ meetings

e Providing leadership and supervision of professional development on an ongoing
basis for all staff

e Ensuring departmental and academic goals are addressed and met on an annual
basis

Person holding this position must possess, at minimum:

® A master’s degree, with a minimum of 10 years of experience working with
youth/adolescents

e Administrative and educational experience and appropriate credentials per
California Commission on Teaching Credentialing requirements

e Previous administrative experience with charter schools or similar institution

e Excellent communication and community building skills

e Excellent financial, business and quantitative skills

e Demonstrated leadership, decision-making and managerial skills

e Passionate about working with youth/adolescents and their families
Preferred skills:

e Doctorate or other higher education degree

Principal/Resource Center Director

The principal or resource center director supervises both instructional and
non-instructional staff, and is responsible for implementing the mission and vision of the
charter school, its philosophies and practices. The principal/resource center director is
responsible for engaging the community and ensuring that program staff stress the
importance of the community as the extended classroom. The principal/resource center
director is responsible for ensuring that personalized instruction takes place for each
student, each day, throughout the school year. Other responsibilities include:
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Providing leadership for the development of school programs and curricula on a
daily basis

Serving as the liaison between parents, teachers, and students when appropriate

Serving as the “voice” for her/his resource center and reporting to the
superintendent as required

Conducting research and implementing best instructional practices to meet the
needs of each student on a personalized level

Ensuring safest and most productive measures resulting in a productive school
environment

Fostering and nurturing a positive and supportive school culture for all students,
staff and parents

Collaborating with teachers, staff, parents, and students as stakeholders in key
decisions that affect the school

Providing professional development opportunities for all staff to grow
professionally

Ensuring that vacancies are filled with the best staff possible and working closely
with the Human Resources department

Evaluating staff and ensuring supervision of volunteers

Collaborating with community agencies

Person holding this position possess, at minimum:

A master’s degree, with a minimum of five (5) years of experience working with
youth/adolescents

Administrative and educational experience and appropriate credentials per
California Commission on Teaching Credentialing requirements

Previous administrative experience with charter schools or similar institution
Excellent communication and community building skills
Demonstrated leadership, decision-making and managerial skills

Passionate about working with young/adolescents and their families

Preferred skills:
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e Bilingual proficiency in English and Spanish

3. Teachers

Teachers are responsible for implementing the educational programs for all students
while personalizing instruction to meet the needs of each individual student, and
creating challenging activities consistent with the subject matter under study. Teachers
will assess students throughout the year and vary the modes of instruction to the
learning style of each student. Teachers will also be responsible for collaborating with
other staff members, both within and outside their discipline/department. In addition to
their classroom instructional role, the duties of the teacher include, but are not limited
to:

e Understanding the mission and vision and practices of charter schools

e Overseeing student academic progress, including assessment and
recommendation(s)

e Promoting a school culture/environment that maximizes student learning and
critical thinking

e Engaging in ongoing professional development activities
e Collaborating with colleagues and administration

e Promoting multicultural understanding and gender equity in and outside the
classroom

e Communicating with parents

e Utilizing the community as an extension of the classroom

PSCS teachers will hold the California teaching credentials (including CLAD and BCLAD if
necessary), permits, and/or other documents issued by the Commission on Teacher
Credentialing from the State of California required for the teacher’s certificated
assignment, and to the extent required of charter schools. All teachers in charter school
shall obtain a certificate of clearance and satisfy the requirements for professional
fitness pursuant to Education Code sections 44339, 44340 and 44341.

PSCS may use local assignment options authorized in statute and regulations for the
purpose of legally assigning certificated teachers, in the same manner as a governing
board of a school district. Teachers employed by charter schools during the 2019-20
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school year shall have until July 1, 2025, to obtain the certificate required for the
teacher’s certificated assignment.

All PSCS teachers are expected to demonstrate the following abilities, experiences, and
attitudes:

® Professionalism and commitment to personalized learning

e Understanding and appreciation for diversity and the contribution of each to the
learning environment

e Belief that all students should be prepared for college and or career upon high
school graduation

e Ability to communicate clearly and collaborate with other colleagues

e Capable of managing a well-disciplined and productive classroom or home study
environment conducive to the needs of each student

e Understanding of how to modify lessons and differentiate instruction for
different learning styles

e Ability to work with parents in a friendly manner, demonstrating problem solving
skills

e Ability to multitask

e Ability to empathize with students while still holding students responsible to a
high level of social and academic standards

e Commitment to the development of students as young adults

e Desire to advocate on behalf of students and parents/families

e Commitment to academic rigor and utilizing data to drive instruction
4. Subject Specialists

Subject specialists are responsible for developing, coordinating and evaluating the
assignments within their subject area. They are responsible for supporting the
instructional department, teachers and ESes, as well as developing curriculum,
mentoring teachers, and supporting the use of our online learning management tools.
Subject Specialists must hold a valid California single subject teaching credential,
possess a valid CA driving license and be able to travel to PSCS sites each week.
Employees may be assigned additional related duties as required by PSCS.
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Essential Duties and Responsibilities:

Support the vision and work of Pacific Springs Charter School

Coach and support of all single subject teachers in the department, including
mentoring new teachers in the beginning teacher induction program (BTSA)

Develop curriculum and pacing guides for all high school classes within the
department

Attend monthly face-to-face meetings with assistant superintendent of
education as required to develop department-meeting agendas and discuss
departmental issues

Develop the agenda and chair monthly departmental meetings to share best
practices and effective instructional techniques within the department

Perform monthly teacher support and informal observation in the classroom
with the goal of developing the teachers’ skills in personalizing education within
the classroom setting

Collaborate with members of the department regarding needs of students and
parents and find solutions to meet needs, including attending CSI meetings as
they are scheduled

Establish basic competencies for each course offered by the department, as well
as at each level (general education and CP/A-G)

Support teachers in our online LMS, including setting up course syllabi,
assignments, grade book usage, and resources

Support teachers in online synchronous course environments, such as Adobe
Connect

Provide support for TK-8 teachers in areas of curriculum and content delivery
methods

Assist in planning of academic staff development days

Plan and implement quarterly parent/student workshops at learning center
locations

Maintain the department web content under the direction of the assistant
superintendent of education
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e Develop and maintain the annual department budget with input from
department personnel

e Collaborate with grant writer, providing answers to questions for grant
submissions

e Inform site directors through PSCS email of the content of each PLC meeting,
including attendance, content of discussions, and decisions made as a
collaborative team

e Coordinate with each site director to supervise and support department
teachers, sharing insights and strategies

e Develop additional curriculum for students during the summer months as
assigned by the assistant superintendent of education

5. Homeschool Education Specialists (ESes)

Pacific Springs Homeschool Education Specialists (ESes) teachers are primarily
responsible for ensuring that the school’s educational program is implemented in the
students’” homes or the communities. ESes act as instructional leaders for the
homeschool families, serving an ambassador role between the family and the school.
ESes must be able to support and disseminate curriculum in their subject area, as well as
those areas created by other highly qualified teachers. ESes will be expert assessors with
the ability to assess in a variety of modes and for a variety of skills. ESes are also
responsible for collaborating with parents and other staff—both in their department
and outside their department - to ensure the delivery of rigorous content and
instruction in a way that maintains consistency and works toward PSCS’ mission of
personalized learning.

In addition to their academic/instructional leader role, the duties of ESes include, but
are not limited to:

e Understanding the Charter and its mission and practices

o Overseeing the students' academic progress

® Administering student assessment

® Promoting a school culture that maximizes student learning and critical thinking
e Participating in the governance of the school

e Engaging in ongoing professional development activities
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e Collaborating with fellow faculty and administrators

e Promoting multicultural understanding and gender equity in and outside the
classroom

e Communicating with parents

PSCS homeschool education specialists will hold the California teaching credentials
(including CLAD and BCLAD), permits, and/or other documents issued by the
Commission on Teacher Credentialing required for the teacher’s certificated
assignment, per Ed Code 51747.5(a).

All ESes are expected to demonstrate the following abilities, experiences, and attitudes:

e Belief that all of our students can and should set and reach personalized
academic goals

e Understanding and appreciation of the backgrounds of our students
e Resiliency and perseverance

e Professionalism and a commitment to the seriousness of our work
e Ability to communicate promptly and clearly

e Willingness to do “whatever it takes” to help our students succeed
® Assuming best intentions in our working relationships

e Commitment to all students mastering PSCS’ | CAN!s

® Promotion of academic rigor

e Desire to collaborate with other disciplines

e Capable of running a well-managed and productive classroom

e Ability to work with English Language Learners

e Understanding of how to modify lessons and differentiate instructions for
different learning styles

e Ability to multitask
® Desire to be self-reflective about teaching

e Ability to clearly communicate learning goals and outcomes
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e® Dedicated to being an advisor in addition to a content-area teacher
e Desire to advocate on behalf of students

e Commitment to the development of our students as people

e Ability to empathize with students

e Honesty with self and with students

e Willingness and ability to hold all students to a high social and academic
standard

6. Non-Instructional staff

At PSCS, all non-instructional staff will possess experience and expertise appropriate for
their position as outlined in their job description and consistent with personnel practices
and policies. With the assistance of the department of Human Resources, job
descriptions, job qualifications, selection processes and evaluation tools appropriate for
non-instructional staff members have been developed.

Minimum requirements for office administrative staff include but are not limited to:

e Computer skills (including working knowledge of word processing, spreadsheets,
and internet communication management)

e Written and verbal communication in English
e Filing skills, including organizational management

e Phone etiquette and an interest/desire to promote best human resources
practices

e Punctuality

e Ability to fulfill the physical requirements of the job as prescribed by the job
description

e Strong work ethic

e Ability to communicate and interact with youth and adults in a positive manner

All Pacific Springs staff members will receive regular, ongoing professional development
throughout the year, consistent with their location or area of concentration. Annually, staff
members participate in a concentrated, back-to-school professional training where speakers,
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breakout sessions, and particular areas of focus are provided for all staff members. Parents are
also invited to participate, and specific topics are provided for them.
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Element F: Health and Safety of Pupils and Staff

Governing Law: The procedures that the charter school will follow to ensure the health and safety of

pupils and staff. These procedures shall require all the following:

fi.

fii.

That each employee of the charter school furnish the charter school with a criminal record
summary as described in Section 44237.

The development of a school safety plan, which shall include the safety topics listed in
subparagraphs (A) to (J), inclusive, of paragraph (2) of subdivision (a) of Section 32282.

That the school safety plan be reviewed and updated by March 1 of every year by the charter
school. Education Code Section 47605(c)(5)(F).

In order to provide safety for all students and staff, PSCS will adopt and implement full health and
safety procedures and risk management policies at our school site in consultation with its insurance
carriers and risk management experts. PSCS shall occupy facilities that comply with the Asbestos
requirement as cited in the Asbestos Hazard Emergency Response Act (AHERA), 40CFR part 763.
AHERA requires that any building leased or acquired that is to be used as a school or administrative
building shall maintain an asbestos management plan.

A. Procedures for Background Checks

PSCS will comply with all applicable federal and state laws regarding criminal background
checks and fingerprinting. PSCS will comply with the provisions of Education Code Section
44237 and 45125.1 regarding the fingerprinting and background clearance of employees,
contractors and volunteers prior to employment and/or any more than limited contact with
PSCS pupils. Non-credentialed staff must submit two sets of fingerprints to the California
Department of Justice. The Charter School shall not hire any person, in either a certificated or
classified position, who has been convicted of a violent or serious felony except as otherwise
provided by law, pursuant to Education Code Sections 44830.1 and 45122.1. The Assistant
Superintendent of Personnel shall monitor compliance with this policy as well as prepare
qguarterly board reports. The Board Chair shall monitor the fingerprinting and background
clearance of the superintendent. Volunteers outside of the direct supervision of a credentialed
employee shall be fingerprinted and receive background clearance prior to volunteering.

. Role of Staff as Mandated Child Abuse Reporters

All classified and certificated staff are mandated child abuse reporters and follow all applicable
reporting laws, the policies and procedures adopted by the HSCS, Inc. Board of Directors. PSCS
shall provide mandated reporter training to all employees annually in accordance with
Education Code Section 44691.
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PSCS follows the requirement of Education Code Section 49406 in requiring tuberculosis
assessment and examination (if necessary) of all employees prior to commencing employment
and at least once each four years thereafter. Volunteers who have frequent or prolonged
contact with students will also be assessed and examined (if necessary) prior to commencing
working with students.

PSCS adheres to all law related to legally required immunizations for entering students
pursuant to Health and Safety Code Section 120325-120375, and Title 17, California Code of
Regulations Section 6000-6075 and will include the requirements for pertussis vaccination.
Students will be required to submit verification of required immunizations before enrolling in
PSCS.

PSCS adheres to Education Code Section 49423 regarding administration of medication in
school. Medication policies will be included in the parent handbook and will be explained to
parents during a parent-student-school meeting prior to enrollment at PSCS. The Charter
School will adhere to Education Code Section 49414 regarding epinephrine auto-injectors and
training for staff members.

PSCS adheres to Education Code Section 49450, et seq., as applicable to the grade levels served
by PSCS.

The Charter School shall maintain a policy on student suicide prevention in accordance with
Education Code Section 215. The Charter School shall review, at minimum every fifth year, its
policy on pupil suicide prevention and, if necessary, update its policy.

The Charter School shall identify and implement the most appropriate methods of informing
parents and guardians of students in grades 6 through 12 of human trafficking prevention
resources.

The Charter School will stock at least 50% of its restrooms with feminine hygiene products, and
shall not charge students for these products, pursuant to Education Code Section 35292.6.
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The Charter School shall provide each needy student, as defined in Education Code Section
49552, with one nutritionally adequate free or reduced-price meal, as defined in Education
Code Section 49553(a), during each school day. The Charter School shall provide this meal for
any eligible student on any school day that the student is scheduled for educational activities,
as defined in Education Code Section 49010, lasting two or more hours, at a school site,
resource center, meeting space, or other satellite facility operated by the Charter School.

The Charter School shall teach sexual health education and human immunodeficiency virus
(“HIV”) prevention education to students in grades 7-12, at least once in middle school and at
least once in high school, pursuant to the California Healthy Youth Act (Education Code Section
51930, et seq.).

The Charter School shall adopt a School Safety Plan, to be reviewed and updated by March 1 of
every year, which shall include identification of appropriate strategies and programs that will
provide or maintain a high level of school safety and address the Charter School’s procedures
for complying with applicable laws related to school safety, including the development of all of
the following pursuant to Education Code Section 32282(a)(2)(A)-(J):
e child abuse reporting procedures
e routine and emergency disaster procedures
e policies for students who committed an act under Education Code Section 48915 and
other Charter School-designated serious acts leading to suspension, expulsion, or
mandatory expulsion recommendations
e procedures to notify teachers of dangerous students pursuant to Education Code
Section 49079
a discrimination and harassment policy consistent with Education Code Section 200
provisions of any school wide dress code that prohibits students from wearing
“gang-related apparel,” if applicable
e procedures for safe ingress and egress of pupils, parents, and employees to and from
the Charter School
a safe and orderly environment conducive to learning
the rules and procedures on school discipline adopted pursuant to Education Code
Sections 35291, 35291.5, 47605, and 47605.6
e procedures for conducting tactical responses to criminal incidents
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PSCS adheres to an Emergency Preparedness Handbook developed specifically for the needs of
the school site. This handbook will include, but not be limited to the following responses: fire,
bomb threat, flood, earthquake, crash, intrusion, pandemics, hostage situations, or any other
disaster. The purpose of the Handbook is to be prepared to handle any emergency with the
safety of students and staff as our top priority. The Handbook will be reviewed and updated
annually.

PSCS meets state and federal standards for dealing with blood borne pathogens and other
potentially infectious materials in the workplace. The Board shall establish a written “Exposure
Control Plan” designed to protect employees from possible infection due to contact with
blood-borne viruses, including human immunodeficiency virus (HIV) and hepatitis B virus (HBV).
Whenever exposed to blood or other body fluids through injury or accident, students and staff
should follow the latest medical protocol for disinfecting procedures.

PSCS maintains a drug and alcohol and smoke-free environment.

PSCS will provide an information sheet regarding type 2 diabetes to the parent or guardian of
incoming 7th grade students, pursuant to Education Code Section 49452.7. The information
sheet shall include, but not be limited to, all of the following:

a) A description of type 2 diabetes.

b) A description of the risk factors and warning signs associated with type 2 diabetes.

c) Arecommendation that students displaying or possibly suffering from risk factors or
warning signs associated with type 2 diabetes should be screened for type 2 diabetes.

d) A description of treatments and prevention methods of type 2 diabetes.

e) A description of the different types of diabetes screening tests available.

PSCS staff receive training on CPR, sexual harassment, and other safety related issues annually
as required by position.

In accordance with EC Section 47610, PSCS’ school facility is certified by the City of Chula Vista
to be in compliance with all regulations for schools including ADA. PSCS will assess potential

and current school buildings for structural safety, using the existing state, county and city
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standards. PSCS, at its own cost and expense, will be responsible for obtaining appropriate
permits from the local public entity with jurisdiction over the issuance of such permits,
including building permits, occupancy permits, fire/life safety inspections and conditional use
permits, all as may be required to ensure a safe school and facilities for staff and students. PSCS
will obtain a Certificate of Occupancy prior to the start of school.

PSCS conducts monthly fire drills for staff and students. Additionally, PSCS tests sprinkler
systems, fire extinguishers, and fire alarms annually to ensure they are maintained.

Pacific Springs has an entire Risk Management Department and other qualified staff members
who work specifically on managing risk. The charter works closely with external agencies for
best practices and implements them charter-wide.

For more information on any policies, including health and safety policies, visit:

https://springscs.org/about-us/governing-boards/pacific-springs/pacific-springs-board-policies

PSCS provides a school that is free from sexual harassment, as well as any harassment based
upon the actul or perceived characteristics of race, religion, creed, color, gender, gender
identity, gender expression, nationality, national origin, ancestry, ethnic group identification,
generic information, age, medical condition, marital status, sexual orientation, sex and
pregnancy, physical or mental disability, childbirth or related medical conditions, military and
veteran status, denial of family and medical care leave, or on the basis of a person’s association
with a person or group with one or more of these actual or perceived characteristics, or any
other basis protected by federal, state, local law, ordinance or regulation. The charter will
develop a comprehensive policy to prevent and immediately remediate any concerns about
sexual discrimination or harassment at the Charter School (including employee to employee,
employee to student, and student to employee misconduct). Misconduct of this nature is very
serious and will be addressed in accordance with the charter’s sexual harassment policy. A
copy of the policy shall be provided as part of any orientation program conducted for new and
continuing pupils at the beginning of each quarter, semester, or summer session, as applicable,
and to each faculty member, all members of the administrative staff, and all members of the
support staff at the beginning of the first quarter or semester of the school year, or at the time
that there is a new employee hired The Charter School shall create a poster that notifies
students of the applicable policy on sexual harassment in accordance with Education Code
Section 231.6, and shall prominently and conspicuously display the poster in each bathroom
and locker room at the schoolsite and in public areas at the schoolsite that are accessible to,
and commonly frequented by, pupils.
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The Charter School shall adopt procedures for preventing acts of bullying, including
cyberbullying. The Charter School shall annually make available the online training module
developed by the CDE pursuant to Education Code Section 32283.5(a) to certificated school site
employees and all other school site employees who have regular interaction with children.
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Element G: Student Population Balance

Governing Law: The means by which the charter school will achieve a balance of racial and ethnic
pupils, special education pupils, and English learner pupils, including redesignated fluent English
proficient pupils, as defined by the evaluation rubrics in Section 52064.5, that is reflective of the general
population residing within the territorial jurisdiction of the district to which the charter petition is
submitted. Upon renewal, for a charter school not deemed to be a local educational agency for
purposes of special education pursuant to Section 47641, the chartering authority may consider the
effect of school placements made by the chartering authority in providing a free and appropriate public
education as required by the federal Individuals with Disabilities Education Act (Public Law 101-476), on
the balance of pupils with disabilities at the charter school. Education Code Section 47605(c)(5)(G).

The charter shall actively seek a student population that matches the racial, ethnic, special education,
and English learner backgrounds of the general population residing within the territorial jurisdiction of
the District. The charter will implement an open enrollment policy and active recruitment strategies to
target the under-represented student populations generally reflective of the District’s population.
Recruitment efforts of PSCS will include but not be limited to the following:

1. Development of promotional and information materials that appeal to the racial and ethnic,
special education, and English learner groups represented in the District and San Diego
County.

2. Distribution of promotional and informational materials to a broad variety of community
groups and agencies.

3. Outreach meetings for prospective students and parents.
Outreach

Springs maintains an outreach program designed to educate and inform potential students and their
families about our various instructional programs and to ensure that all San Diego County residents are
given an equal opportunity to enroll their children.

The outreach program will include, but not be limited to:

e Attendance and participation at local events and activities to promote the school and to meet
prospective students and their families

e The development of promotional materials, such as brochures, flyers, advertisements and
media press kits that appeal to the racial and ethnic groups represented in San Diego County

103



e Visits to local preschools, community centers, religious organizations, Chambers of Commerce
and community organizations to publicize the school

e Distribution of promotional material to local businesses, libraries, and community organizations

e Cultivation of a media presence by inviting local television and print media to visit our locations
and learn about the instructional programs

e Open house and school tour visits on a regular, on-going basis to offer opportunities for
prospective students and their families to learn more about the location, programs, culture,
curriculum, mission and vision of Springs

e Social media presence on all relevant sites, including not only outreach, but educational
information

e Full website with information and videos about Pacific Springs overall, programs offered, and
activities for students/parents

e Open Board meetings which are publicized to welcome community input

e Advertising and Public Service Announcements in local communities which include shopping
cart ads, movie theater ads, television and radio commercials, and the like

The Charter will document its outreach efforts and results and utilize this information to refine its
outreach efforts to achieve racial, socio-economic and ethnic balance of its student population. In
outreach efforts, the Charter will not substantially undermine existing school district services,
academic offerings, or programmatic offerings.
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Element H: Admission Policies and Procedures

Governing Law: Admission policies and procedures, consistent with [Education Code Section 47605]
subdivision (e). Education Code Section 47605(c)(5)(H).

The charter actively recruits a diverse student population from San Diego County and surrounding
contiguous counties eligible for enroliment under state law. The Charter School will be nonsectarian in
its programs, admission policies, and all other operations, and will not charge tuition.

PSCS shall admit all pupils who wish to attend the charter school. No test or assessment shall be
administered to students prior to acceptance and enrollment into the charter school. The charter will
comply with all laws establishing minimum and maximum age for public school attendance in charter
schools. Admission, except in the case of a public random drawing, shall not be determined by the
place of residence of the pupil or his or her parent or legal guardian within the state, unless required
by Education Code Section 51747.3. In accordance with Education Code Sections 49011 and
47605(e)(2)(B)(iv), admission preferences shall not require mandatory parental volunteer hours as a
criterion for admission or continued enrollment.

In accordance with Education Code Section 47605(e)(4)(A), the Charter School shall not discourage a
pupil from enrolling or seeking to enroll in the charter school for any reason, including, but not limited
to, academic performance of the pupil or because the pupil exhibits any of the characteristics
described in Education Code Section 47605(e)(2)(B)(iii), including pupils with disabilities, academically
low-achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who
are economically disadvantaged, as determined by eligibility for any free or reduced-price meal
program, foster youth, or pupils based on nationality, race, ethnicity, or sexual orientation. Similarly, in
accordance with Section 47605(e)(4)(C), the Charter School shall not encourage a pupil currently
attending the Charter School to disenroll from the Charter School or transfer to another school for any
reason, including, but not limited to the academic performance of the pupil or because the pupil
exhibits any of the characteristics described in Education Code Section 47605(e)(2)(B)(iii), as listed
above.

Pursuant to Education Code Section 47605(e)(4)(D), the Charter School shall post a notice developed
by the CDE on the Charter School website, outlining the requirements of Section 47605(e)(4), and
make this notice available to parents.

Students admitted to the charter must understand and value the school’s mission and be committed to
the school’s instructional and operational philosophy. Admission to the charter shall be open to any
resident of San Diego County or the contiguous counties. Prospective students and their parents will be
briefed regarding PSCS’s instructional and operational philosophy and will be informed of any
student-related policies. The charter has established an annual recruiting and admissions cycle which
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shall include: (1) outreach and marketing, (2) orientation sessions for parents and students, (3) an
admissions application period, (4) an admissions lottery if necessary, and (5) enrollment.

The nature of Personalized Learning allows for a great deal of flexibility in time management and
instructional options without regular teacher supervision. Students who enroll in Personalized Learning
must be properly motivated and have adequate home supervision. To ensure that students and
parents clearly understand these requirements, all prospective students will undergo a pre-enrollment
application and orientation process.

PSCS may enroll students from a wide geographic area that includes San Diego, Orange, Riverside, and
Imperial Counties. Applications will be accepted during a publicly advertised open application period
each year for enrollment in the following school year. Following the open enroliment period each year,
applications shall be counted to determine whether any grade level has received more applications
than availability. In the event that the number of students who wish to attend PSCS exceeds the
charter school’s capacity, a public random lottery will be used to determine those selected to attend,
with the exception of existing students, who are guaranteed admission in the following school year.
Admission preference in the case of a public random drawing shall be granted in the following order:

1) Foster and Homeless students

2) Siblings of currently enrolled students

3) Children of Pacific Springs staff members

4) Students currently enrolled in another Springs program

5) Students who are in Chula Vista Elementary School District and/or Sweetwater High School
District boundaries

6) Other residents of San Diego County (outside district boundaries)

7) Residents of contiguous counties

The charter school is not required to expand enrollment to meet pupil demand. The current
enrollment application can be found on the school website at https://springscs.org/apply.

The school’s board-approved attendance calendar can be found on the school website at
https://springscs.org/about-us/board-approved-attendance-calenders (also see Appendix J).

The lottery will be led by the superintendent or designee. The lottery will be open to the public;
however, families are not required to be present at the time of the drawing to be eligible for
admission.

Numbers, each representing an application submitted to the charter, will be placed on cards that
are of equal size and shape. The cards will indicate if the applying student has any siblings that are
applying for admission the same year. The name on each card will be read as it is placed into a
container or lottery device that will randomly mix the cards. The person leading the lottery will
draw the cards one at a time at random and read the name on the card. As each card is pulled it
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will be posted visibly on a display in the order it was chosen. Names will be given a numerical
ranking based on the order they were chosen. The drawing will continue until all cards have been
drawn and all names have been assigned a numerical ranking. These rankings will be recorded in
an electronic database that will be double-checked by the lottery official.

Separate lotteries shall be conducted for each grade and program in which there are fewer
vacancies than pupils interested in attending. All lotteries shall take place on the same day in a
single location. Lotteries will be conducted in ascending order beginning with the lowest
applicable grade level. Due to preference given to siblings of PSCS students, if a card is drawn that
indicates a sibling (of any grade) is also applying, the sibling will also be assigned the next available
numerical ranking for the appropriate grade level.

If an applicant drawn during the process described above has a sibling(s) who has (have) also
applied for admission during the current enrollment period and for the same grade level, that
sibling(s) will be offered the next available slot(s) or if no such slot(s) remain they will be placed in
the first available slot(s) on the appropriate waiting list. If maximum capacity has been reached in
a particular grade level and the applicant drawn in the lottery has a twin, triplet, or other siblings
of a multiple birth that has also submitted a timely application, enrollment shall be determined on
a case-by-case basis as determined by the superintendent. If an applicant drawn during the
process described above has a sibling(s) who has (have) also applied for admission during the
current enrollment period and for a different grade level which has already been assigned slots,
that sibling(s) will be offered an open slot, if available, or placed in the first available slot(s) on the
appropriate waiting list. If an applicant drawn during the process described above has a sibling(s)
who has (have) also applied for admission during the current enrollment period and for a different
grade level which has not yet been assigned slots, that sibling(s) will be given sibling preference (as
defined above) at the time of assighment of slots for their grade level.

Once maximum enrollment is reached, the remaining names will be placed on a waiting list in the
order received. If vacancies occur during the school year, the vacancies may be filled according to
the waiting list, which will be prioritized in the same manner described in the previous section
according to rank on the list of preferences.

Families will be immediately notified by phone call or email of their placement on the waiting list
within two (2) weeks of the lottery. Families may call the main office to track their status on the
waiting list.

Students who are not offered seats for the academic school year for which the lottery was held
will remain on the waiting list until the end of that academic school year unless otherwise
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requested in writing by the parent to be removed. Students who remain on the waiting list at the
end of the academic year will be required to enter the lottery again for the next school year.

The charter and the County mutually agree that the preferences in the public random drawing as
listed above are consistent with Education Code Section 47605(e)(2) and applicable federal law
and non-regulatory guidance.

Students otherwise eligible for enrollment will not be denied admission due to ethnicity,
nationality, race, gender, gender expression, gender identity, disability, religion, sexual
orientation, or upon any of the characteristics listed in Education Code Section 220, including
immigration status. Further, students with exceptional needs may not be denied admission to the
charter solely due to missing copies of IEP or 504 plans, or due to the nature, extent, or severity of
his or her disability or due to the student’s request for, or actual need for, special education
services.

At the conclusion of the public random drawing, all students who were not granted admission due
to capacity shall be given the option to put their name on a wait list according to their draw in the
lottery. This wait list will allow students the option of enroliment in the case of an opening during
the current school year. In no circumstance will a waitlist carry over to the following school year.

Prior to admission, all parents must sign a parent/student contract regarding PSCS outcomes,
philosophy, program, and any other applicable requirements. Continued enroliment for all
students depends upon fulfilling the terms of the parent/student contract.

Students who are enrolled in the charter may not be concurrently enrolled in a private school.

All transfers of student records will be made in compliance with the Family Educational Rights and
Privacy Act (“FERPA”) 20 U.S.S. §1232g. The Charter will not request a pupil’s cumulative records,
nor require a parent /guardian/pupil to submit cumulative records to the charter school before
enrollment.
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Element I: Audit of Financial Operations

Governing Law: The manner in which annual, independent, financial audits shall be conducted, which
shall employ generally accepted accounting principles, and the manner in which audit exceptions and
deficiencies shall be resolved to the satisfaction of the chartering authority. Education Code Section
47605(c)(5)(1).

An annual independent financial audit of the books and records of the Charter School is conducted as
required by Education Code Sections 47605(c)(5)(l) and 47605(m). The books and records of the
Charter School financial records are kept in accordance with generally accepted accounting principles,
and as required by applicable law, the audit employs generally accepted accounting procedures.

Audit Scope

The HSCS, Inc. Board of Directors will contract with an independent auditor experienced in charter
school finance to conduct an annual audit of PSCS’s financial affairs. The auditor will have at a
minimum, a CPA and educational institution audit experience, and be approved by the California
Department of Education to conduct audits for LEAs. The audit will verify the accuracy of PSCS’s
financial statements and reporting practices. The audit will be conducted in accordance with generally
accepted accounting principles applicable to public schools and in compliance with the audit provisions
of the California Code of Regulations governing audits of charter schools as published in the State
Controller’s K-12 Audit Guide. To the extent required under applicable federal law, the audit scope will
be expanded to include items and processes specified in applicable Office of Management and Budget
Circulars.

Deficiencies or Exceptions

The Board of Directors will review any audit exceptions or deficiencies and determine the means for
resolving any such exceptions or deficiencies. The Board will submit a report to the County describing
how the exception and deficiencies have been or will be resolved to the satisfaction of the County
along with an anticipated timeline for the same. Audit exceptions must be resolved to the satisfaction
of the County.

Availability & Timelines

Audit reports will be completed and available for review by the school members and the public and
submitted to the County Superintendent of Schools, the California Department of Education, and the
State Controller’s Office by December 15 of each year. Procedures and/or processes that caused the
exceptions and/or deficiencies will be modified to meet the auditor’s specifications and such
modifications will be sent to the Board of Directors within three (3) months of the auditor’s report.
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Audit appeals or requests for summary review shall be submitted to the Education Audit Appeals Panel
(EAAP) in accordance with applicable law.

The charter shall comply with the provisions of Education Code 47604.3 regarding financial reporting
and accountability. In addition, as outlined in Education Code Section 47604.3, PSCS shall promptly
respond to all reasonable inquiries, including but not limited to inquiries regarding its financial records,
from its chartering authority or from the Superintendent of Public Instruction, and shall consult with
the chartering authority or the Superintendent of Public Instruction regarding any inquiries.

The Charter follows all legal guidelines and best practices involving personnel transaction, accounting,
and payroll processes. The charter is well-known for having expertise in all areas of business practices.
See page 16 (page where Tanya's write up is) for further information regarding our Assistant
Superintendent of Business's qualifications. Further visit
https://springscs.org/about-us/governing-boards/pacific-springs/pacific-springs-board-policies for all
adopted business Board policies as well as the Independent Study policy (5006.1). All processes
requested have been sent previously to SDCOE and any others needed are available from the charter's
staff, upon request.

The charter collects work samples per independent study guidelines and follows best practises in all
audit areas. Apportionment credit is claimed for independent study only to the extent of the time
value of pupil or student work products, as personally judged in each instance by a certified teacher
per EC 51747.5(b). See Appendix DD for the Charter’s Independent Study Board Policy and Appendix Q
for the Student Agreement (Master Agreement).

As the charter is a non-profit, 501c3 organization, all fiscal reports that are required are completed by
set deadlines.
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Element J: Suspension, Expulsion, and Student Disciplinary

Procedures

Governing Law: The procedures by which pupils can be suspended or expelled from the charter school
for disciplinary reasons or otherwise involuntarily removed from the charter school for any reason.
These procedures, at a minimum, shall include an explanation of how the charter school will comply
with federal and state constitutional procedural and substantive due process requirements that is
consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the
pupil and, if the pupil denies the charges, an explanation of the evidence that supports the charges
and an opportunity for the pupil to present the pupil’s side of the story.

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the
following:

(1) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s
basic rights.

(ll) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at
which the pupil has a fair opportunity to present testimony, evidence, and witnesses and confront
and cross-examine adverse witnesses, and at which the pupil has the right to bring legal counsel
or an advocate.

(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for
any reason unless the parent or guardian of the pupil has been provided written notice of intent to
remove the pupil no less than five school days before the effective date of the action. The written
notice shall be in the native language of the pupil or the pupil’s parent or guardian or, if the pupil is a
foster child or youth or a homeless child or youth, the pupil’s educational rights holder, and shall
inform the pupil, the pupil’s parent or guardian, or the pupil’s educational rights holder of the right to
initiate the procedures specified in clause (ii) before the effective date of the action. If the pupil’s
parent, guardian, or educational rights holder initiates the procedures specified in clause (ii), the pupil
shall remain enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or
terminated, but does not include suspensions specified in clauses (i) and (ii).—California Education
Code Section 47605(c)(5)(J)

This Student Suspension and Expulsion Policy (hereafter “Policy”) has been established in order to
promote learning and protect the safety and well-being of all students at Pacific Springs Charter School
(see Appendix AA). When the Policy is violated, it may be necessary to suspend or expel a student from
regular classroom instruction. This policy shall serve as the charter’s policy and procedures for student
suspension and expulsion, and it may be amended from time to time to mirror changes to the
suspension and expulsion offenses applicable to school districts in Education Code Section 48900
without the need to amend the charter so long as the amendments conform to legal requirements.
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Changes to suspension or expulsion procedures may be material revisions and need to be reviewed by
SDCOE.

Charter staff shall enforce disciplinary rules and procedures fairly and consistently among all students.
This Policy and its procedures will be printed and distributed as part of the Student Handbook and will
clearly describe discipline expectations.

Discipline includes, but is not limited to, advising and counseling students, conferring with
parents/guardians, detention during and after school hours, use of alternative educational
environments, suspension, and expulsion. It is the intent of PSCS to administer even-handed discipline
and use alternative means of discipline that are “age appropriate and designed to address and correct
the pupil’s specific misbehavior” in lieu of suspension and expulsion (AB 1729). Alternative means of
discipline include but are not limited to, conferences between school personnel, parents, and the
pupil, study teams, and participation in a restorative justice program, among others (AB 1729).

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal
punishment includes the willful infliction of, or willfully causing the infliction of, physical pain on a
student. For purposes of the Policy, corporal punishment does not include an employee's use of force
that is reasonable and necessary to protect the employee, students, staff, or other persons or to
prevent damage to school property.

The charter administration shall ensure that students and their parents/guardians are notified in
writing upon enrollment of all discipline and involuntary removal policies and procedures. The notice
shall state that these Policy and Administrative Procedures are available on request from the
Administration Office.

Suspended or expelled students shall be excluded from all school and school-related activities unless
otherwise agreed during the period of suspension or expulsion.

A student identified as an individual with disabilities or for whom the Charter School has a basis of
knowledge of a suspected disability pursuant to the Individuals with Disabilities Education
Improvement Act of 2004 (“IDEA”) or who is qualified for services under Section 504 of the
Rehabilitation Act of 1973 (“Section 504”) is subject to the same grounds for suspension and expulsion
and is accorded the same due process procedures applicable to general education students except
when federal and state law mandates additional or different procedures. The Charter School will follow
all applicable federal and state laws including but not limited to the California Education Code, when
imposing any form of discipline on a student identified as an individual with disabilities or for whom
the Charter School has a basis of knowledge of a suspected disability or who is otherwise qualified for
such services or protections in according due process to such students.

No student shall be involuntarily removed by the Charter School for any reason unless the parent or
guardian of the student has been provided written notice of intent to remove the student no less than
five schooldays before the effective date of the action. The written notice shall be in the native
language of the student or the student’s parent or guardian or, if the student is a foster child or youth
or a homeless child or youth, the student’s educational rights holder, and shall inform him or her of the
basis for which the pupil is being involuntarily removed and his or her right to request a hearing to
challenge the involuntary removal. If a parent, guardian, or educational rights holder requests a
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hearing, the Charter School shall utilize the same hearing procedures specified below for expulsions,
before the effective date of the action to involuntarily remove the student. If the student’s parent,
guardian, or educational rights holder requests a hearing, the student shall remain enrolled and shall
not be removed until the Charter School issues a final decision. As used herein, “involuntarily
removed” includes disenrolled, dismissed, transferred, or terminated, but does not include removals
for misconduct which may be grounds for suspension or expulsion as enumerated below. Students
may be involuntarily removed for reasons including, but not limited to, failure to comply with the
terms of the student’s independent study Master Agreement pursuant to Education Code Section
51747(c)(4).

A student may be suspended or expelled for prohibited misconduct if the act is related to
school activity or school attendance occurring at any time including but not limited to: a) while
on school grounds; b) while going to or coming from school; c) during the lunch period, whether
on or off the school campus; d) during, going to, or coming from a school-sponsored activity.

1) Discretionary Suspension Offenses

Students may be suspended for any of the following acts when it is determined the

pupil:

a) Caused, attempted to cause, or threatened to cause physical injury to another
person.

b) Willfully used force of violence upon the person of another, except self-defense.

c) Unlawfully possessed, used, or otherwise furnished, or was under the influence
of any controlled substance, as defined in Health and Safety Code Sections
11053-11058, alcoholic beverage or intoxicant.

d) Committed or attempted to commit robbery or extortion.

e) Caused or attempted to cause damage to school property or private property,
which includes but is not limited to, electronic files and databases

f) Stole or attempted to steal school property or private property or private
property, which includes but is not limited to, electronic files and databases.

g) Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel.

h) Committed an obscene act or engaged in habitual profanity or vulgarity.

113



j)

k)

t)

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.

Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, other school officials, or other school
personnel engaged in the performance of their duties. This section shall apply to
pupils in any of grades 9 to 12, inclusive.

Knowingly received stolen school property or private property, which includes
but is not limited to electronic files and databases.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable
person to conclude that the replica is a firearm.

Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness and/or retaliating against that student for being a
witness.

Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription
drug Soma.

Engaged in, or attempted to engage in hazing.

Made terrorist threats against school officials and/or school property, which
includes but is not limited to, electronic files and databases.

Committed sexual harassment, as defined in Education Code Section 212.5. This
section shall apply to students in any of grades 4 to 12, inclusive.

Caused, attempted to cause, threaten to cause or participated in an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education Code. This
section shall apply to pupils in any of grades 4 to 12, inclusive.

Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materially disrupting class work, creating
substantial disorder and invading the rights of either school personnel or
volunteers and/or student(s) by creating an intimidating or hostile educational
environment. This section shall apply to pupils in any of grades 4 to 12, inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.

e Bullying: At PSCS, we want each of our students to be safe, respected and
enjoy a positive environment at school. Our policies strictly prohibit
bullying or any other form of harassment of our students, staff or other
persons affiliated with our school. We are proactive in preventing this
unlawful behavior, including providing preventative education for our
students and staff, offering a quick response to reports of bullying and
harassment, making available school counseling to any students involved
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and initiating appropriate school investigative and disciplinary actions as
state law directs. We define bullying as extreme or continuous actions
directed toward one or more students with the result or expected result
of causing a reasonable student to fear personal harm, or harm to the
student’s property, or harm to the student’s physical, mental or academic
well-being or interference with the student’s access to service, activities
or privileges of the school.

e Cyberbullying and Cyber Sexual Bullying: Cyber bullying is bullying
through any electronic medium, such as emailing, texting, imaging or
social networking. We are committed to working with parents, law
enforcement officers and school officials to discourage cyberbullying and
cyber sexual bully, and to provide a quick response should such behavior
occur. Our policies strictly prohibit any form of bullying defined in
Education Code Section 48900(r), and we expect our students and
anyone else affiliated with the school to comply with these policies.

u) A pupil who aids and abets, as defined in Section 31 of the Penal Code, the

infliction or attempted infliction of physical injury to another person may be
subject to suspension, but not expulsion, except that a pupil who has been
adjudged by a juvenile court to have committed, as an aider and abettor, a crime
of physical violence in which the victim suffered great bodily injury or serious
bodily injury shall be subject to discipline pursuant to subdivision (1)(a)-(b).

v) Possessed, sold, or otherwise furnished any knife unless, in the case of possession

of any object of this type, the student had obtained written permission to
possess the item from a certificated school employee, with the Superintendent
or designee’s concurrence.

2) Non-Discretionary Suspension Offenses

Students must be suspended and recommended for expulsion for any of the following
acts when it is determined the pupil:

a)

b)

c)

d)

Possessed, sold, or otherwise furnished any firearm, explosive, or other
dangerous object unless, in the case of possession of any object of this type, the
student had obtained written permission to possess the item from a certificated
school employee, with the Superintendent or designee’s concurrence.

Brandished a knife at another person.

Unlawfully sold a controlled substance listed in Health and Safety Code Section
11053, et seq.

Committed or attempted to commit a sexual assault or committed a sexual
battery as defined in Education Code Section 48900(n).
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3) Discretionary Expellable Offenses

Students may be recommended for expulsion for any of the following acts when it is
determined the pupil:

a)

b)

d)

e)

f)

g)

h)

j)

k)

Caused, attempted to cause, or threatened to cause physical injury to another
person.

Willfully used force or violence upon the person of another, except self-defense.

Unlawfully possessed, used, or otherwise furnished, or was under the influence
of any controlled substance, as defined in Health and Safety Code Sections
11053-11058, alcoholic beverage, or intoxicant of any kind.

Committed or attempted to commit robbery or extortion.

Caused or attempted to cause damage to school property or private property,
which includes but is not limited to, electronic files and databases.

Stole or attempted to steal school property or private property, which includes
but is not limited to, electronic files and databases.

Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit
the use of his or her own prescription products by a pupil.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.

Knowingly received stolen school property or private property, which includes
but is not limited to, electronic files and databases.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable
person to conclude that the replica is a firearm.

Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness and/or retaliating against that student for being a
withess.

m) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription

drug Soma.
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p)

a)

s)

Engaged in, or attempted to engage in hazing.

Made terroristic threats against school officials and/or school property, which
includes but is not limited to, electronic files and databases.

Committed sexual harassment, as defined in Education Code Section 212.5. This
section shall apply to pupils in any of grades 4 to 12, inclusive.

Caused, attempted to cause, threatened to cause or participated in an act of
hate violence, as defined in subdivision (e) of Section 233 of the Education Code.
This section shall apply to pupils in any of grades 4 to 12, inclusive.

Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materially disrupting class work, creating
substantial disorder and invading the rights of either school personnel or
volunteers and/or student(s) by creating an intimidating or hostile educational
environment. This section shall apply to pupils in any of grades 4 to 12, inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.

e Bullying: At PSCS, we want each of our students to be safe, respected and
enjoy a positive environment at school. Our policies strictly prohibit
bullying or any other form of harassment of our students, staff or other
persons affiliated with our school. We are proactive in preventing this
unlawful behavior, including providing preventative education for our
students and staff, offering a quick response to reports of bullying and
harassment, making available school counseling to any students involved
and initiating appropriate school investigative and disciplinary actions as
state law directs. We define bullying as extreme or continuous actions
directed toward one or more students with the result or expected result
of causing a reasonable student to fear personal harm, or harm to the
student’s property, or harm to the student’s physical, mental or academic
well-being or interference with the student’s access to service, activities
or privileges of the school.

e Cyber Bullying and Cyber Sexual Bullying: Cyber bullying is bullying
through any electronic medium, such as emailing, texting, imaging or
social networking. We are committed to working with parents, law
enforcement officers and school officials to discourage cyber bullying and
cyber sexual bullying, and to provide a quick response should such
behavior occur. Our policies strictly prohibit any form of bullying, and we
expect our students and anyone else affiliated with the school to comply
with these policies.
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t) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the
infliction or attempted infliction of physical injury to another person may be
subject to suspension, but not expulsion, except that a pupil who has been
adjudged by a juvenile court to have committed, as an aider and abettor, a crime
of physical violence in which the victim suffered great bodily injury or serious
bodily injury shall be subject to discipline pursuant to subdivision (3)(a)-(b).

u) Possessed, sold, or otherwise furnished any knife unless, in the case of
possession of any object of this type, the student had obtained written
permission to possess the item from a certificated school employee, with the
Superintendent or designee’s concurrence.

4) Non-Discretionary Expellable Offenses

Students must be expelled for any of the following acts when it is determined pursuant
to the procedures below that the pupil:

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other
dangerous object Unless, in the case of possession of any object of this type, the
student had obtained written permission to possess the item from a certificated
school employee, with the Superintendent or designee’s concurrence.

b) Brandished a knife at another person.

¢) Unlawfully sold a controlled substance listed in Health and Safety Code Section
11053, et seq.

d) Committed or attempted to commit a sexual assault or committed a sexual
battery as defined in Education Code Section 48900(n).

If it is determined by the Administrative Panel and/or Board of Directors that a student
has brought a firearm or destructive device, as defined in Section 921 of Title 18 of the
United States Code, on to campus or to have possessed a firearm or dangerous device
on campus, the student shall be expelled for one year, pursuant to the Federal Gun Free
Schools Act of 1994. In such instances, the pupil shall be provided due process rights of
notice and a hearing as required in this policy.

The term “firearm” means (A) any weapon (including a starter gun) which will or is
designed to or may readily be converted to expel a projectile by the action of an
explosive; (B) the frame or receiver of any such weapon; (C) any firearm muffler or
firearm silencer; or (D) any destructive device. Such term does not include an antique
firearm.

The term “destructive device” means (A) any explosive, incendiary, or poison gas,
including but not limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge
of more than four ounces, (iv) missile having an explosive or incendiary charge of more
than one-quarter ounce, (v) mine, or (vi) device similar to any of the devices described
in the preceding clauses.
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Suspensions shall be initiated according to the following procedures:

1)

2)

3)

Conference

Suspension shall be preceded, if possible, by a conference conducted by the
Superintendent or the Superintendent’s designee with the student and his or her parent
and, whenever practical, the teacher, supervisor or Charter School employee who
referred the student to the Superintendent or designee.

The conference may be omitted if the Superintendent or designee determines that an
emergency situation exists. An “emergency situation” involves a clear and present
danger to the lives, safety or health of students or Charter School personnel. If a student
is suspended without this conference, both the parent/guardian and student shall be
notified of the student’s right to return to school for the purpose of a conference.

At the conference, the pupil shall be informed of the reason for the disciplinary action
and the evidence against him or her. The student shall be given the opportunity to
present a rebuttal or his or her version and evidence in his or her defense, in accordance
with Education Code Section 47605(c)(5)(J)(i). This conference shall be held within two
(2) school days, unless the pupil waives this right or is physically unable to attend for any
reason including, but not limited to, incarceration or hospitalization. No penalties may
be imposed on a pupil for failure of the pupil’s parent or guardian to attend a
conference with Charter School officials. Reinstatement of the suspended pupil shall not
be contingent upon attendance by the pupil’s parent or guardian at the conference.

Notice to Parents/Guardians

At the time of the suspension, an administrator or designee shall make a reasonable
effort to contact the parent/guardian by telephone or in person. Whenever a student is
suspended, the parent/guardian shall be notified in writing of the suspension and the
date of return following suspension. This notice shall state the specific offense
committed by the student. In addition, the notice may also state the date and time
when the student may return to school. If Charter School officials wish to ask the
parent/guardian to confer regarding matters pertinent to the suspension, the notice
may request that the parent/guardian respond to such requests without delay.

Homework Assignments During Suspension

In accordance with Education Code Section 47606.2(a), upon the request of a parent, a
legal guardian or other person holding the right to make education decisions for the
pupil, or the affected pupil, a teacher shall provide to a pupil in any of grades 1 to 12,
inclusive, who has been suspended from school for two or more schooldays, the
homework that the pupil would otherwise have been assigned.

In accordance with Education Code Section 47606.2(b), if a homework assignment that
is requested pursuant to Section 47606.2(a) and turned into the teacher by the pupil
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either upon the pupil’s return to school from suspension or within the timeframe
originally prescribed by the teacher, whichever is later, is not graded before the end of
the academic term, that assignment shall not be included in the calculation of the
pupil’s overall grade in the class.

4) Suspension Time Limits/Recommendation for Expulsion

Suspensions, when not including a recommendation for expulsion, shall not exceed five
(5) consecutive school days per suspension. Upon a recommendation of Expulsion by
the Superintendent or Superintendent’s designee, the pupil and the pupil’s guardian or
representative will be invited to a conference to determine if the suspension for the
pupil should be extended pending an expulsion hearing. In such instances when the
Charter School has determined a suspension period shall be extended, such extension
shall be made only after a conference is held with the pupil or the pupil’s parents, unless
the pupil and the pupil’s parents fail to attend the conference.

This determination will be made by the Superintendent or designee upon either of the
following: 1) the pupil’s presence will be disruptive to the education process; or 2) the
pupil poses a threat or danger to others. Upon either determination, the pupil’s
suspension will be extended pending the results of an expulsion hearing.

As required by Education Code Section 47605(c)(5)(J)(ii), students recommended for expulsion
are entitled to a hearing adjudicated by a neutral officer to determine whether the student
should be expelled. The procedures herein provide for such a hearing and the notice of said
hearing, as required by law.

A student may be expelled upon the recommendation of a neutral and impartial Administrative
Panel. The Administrative Panel shall consist of at least three members who are certificated and
neither a teacher of the pupil nor a Board member of the Charter School’s governing board. The
Administrative Panel may be comprised of educators within the Springs community, in local
charter schools, or in local school districts. Each entity shall be presided over by a designated
neutral hearing chairperson. The Administrative Panel may recommend expulsion of any
student found to have committed an expellable offense, and the neutral and impartial Board of
Directors shall make the final determination.

Students recommended for expulsion are entitled to a hearing to determine whether the
student should be expelled. Unless postponed for good cause, the hearing shall be held within
thirty (30) school days after the Superintendent or designee determines that the Pupil has
committed an expellable offense.

In the event an Administrative Panel hears the case, it will make a recommendation to the
Board for a final decision whether to expel. The hearing shall be held in closed session
(complying with all pupil confidentiality rules under FERPA) unless the Pupil makes a written
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request for a public hearing in open session three (3) days prior to the date of the scheduled
hearing.

Written notice of the hearing shall be forwarded to the student and the student’s
parent/guardian at least ten (10) calendar days before the date of the hearing.

1)

2)

3)

Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including
electronic recording, as long as a reasonably accurate and complete written
transcription of the proceedings can be made.

Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be
admitted and used as proof only if it is the kind of evidence on which reasonable
persons can rely in the conduct of serious affairs. A recommendation by the
Administrative Panel to expel must be supported by substantial evidence that the
student committed an expellable offense. Findings of fact shall be based solely on the
evidence at the hearing. While hearsay evidence is admissible, no decision to expel shall
be based solely on hearsay. Sworn declarations may be admitted as testimony from
witnesses of whom the Board, Panel or designee determines that disclosure of their
identity or testimony at the hearing may subject them to an unreasonable risk of
physical or psychological harm.

If, due to a written request by the expelled pupil, the hearing is held at a public meeting,
and the charge is committing or attempting to commit a sexual assault or committing a
sexual battery as defined in Education Code Section 48900, a complaining witness shall
have the right to have his or her testimony heard in a session closed to the public.

The decision of the Administrative Panel shall be in the form of written findings of fact
and a written recommendation to the Board who will make a final determination
regarding the expulsion. The final decision by the Board shall be made within ten (10)
school days following the conclusion of the hearing. The Decision of the Board is final.

If the Administrative Panel decides not to recommend expulsion, the pupil shall
immediately be returned to his/her educational program.

Weritten Notice to Expel

The Superintendent or designee, following a decision of the Board to expel, shall send
written notice of the decision to expel, including the Board’s adopted findings of fact, to
the student or parent/guardian. This notice shall also include the following: (a) Notice of
the specific offense committed by the student; and (b) Notice of the student’s or
parent/guardian’s obligation to inform any new district in which the student seeks to
enroll of the student’s status with the Charter School.

The Superintendent or designee shall send a copy of the written notice of the decision
to expel to the authorizer. This notice shall include the following: (a) The student’s
name; and (b) The specific expellable offense committed by the student.
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4)

5)

6)

7)

8)

As indicated in the Affirmation and Assurances section, above, the Charter School shall
notify the superintendent of the school district of the pupil’s last known address within
30 days if a pupil is expelled or leaves the charter without graduating or completing the
school year for any reason and shall, upon request, provide that school district with a
copy of the cumulative record of the pupil, including a transcript of grades or report
card, and health information.

Disciplinary Records

The Charter School shall maintain records of all student suspensions and expulsions at
the Charter School. Such records shall be made available to the authorizer upon request.

Right to Appeal

The student or the parent/guardian is entitled to file an appeal of the decision for an
expulsion or a suspended expulsion to the Governing Board of Pacific Springs Charter
School . The appeal must be filed within 30 calendar days following the decision to expel
the student.

Expelled Pupils/Alternative Education

Parents/guardians of pupils who are expelled shall be responsible for seeking alternative
education programs including, but not limited to, programs within the County or their
school district of residence. The Charter School shall work cooperatively with
parents/guardians as requested by parents/guardians or by the school district of
residence to assist with locating alternative placements during expulsion.

Rehabilitation Plans

Students who are expelled from the Charter School shall be given a rehabilitation plan
upon expulsion as developed by the Board at the time of the expulsion order, which
may include, but is not limited to, periodic review as well as assessment at the time of
review for readmission. The rehabilitation plan should include a date not later than one
year from the date of expulsion when the pupil may reapply to the Charter School for
readmission.

Readmission

The decision to readmit a pupil or to admit a previously expelled pupil from another
school district or charter school shall be in the sole discretion of the Board following a
meeting with the Superintendent or designee and the pupil and guardian or
representative to determine whether the pupil has successfully completed the
rehabilitation plan and to determine whether the pupil poses a threat to others or will
be disruptive to the school environment. The Superintendent or designee shall make a
recommendation to the Board following the meeting regarding his or her
determination. The Board shall then make a final decision regarding readmission during
the closed session of a public meeting, reporting out any action taken during closed
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9)

session consistent with the requirements of the Brown Act. The pupil’s readmission is
also contingent upon the Charter School’s capacity at the time the student seeks
readmission.

Notification to Teachers

The Charter School shall notify teachers of each pupil who has engaged in or is
reasonably suspected to have engaged in any of the acts listed in Education Code
Section 49079 and the corresponding enumerated offenses set forth above.

The Charter School will follow these procedures for the consideration of suspension and
expulsion of students with disabilities.

1)

2)

3)

Notification of SELPA

The Charter School shall immediately notify the SELPA and coordinate the procedures in
this policy with the SELPA of the discipline of any student with a disability or student
that the Charter School or the SELPA would be deemed to have knowledge that the
student had a disability.

Services During Suspension

Students suspended for more than ten (10) school days in a school year shall continue to
receive services so as to enable the student to continue to participate in the general
education curriculum, although in another setting (which could constitute a change of
placement and the student’s IEP would reflect this change), and to progress toward
meeting the goals set out in the child’s IEP/504 Plan; and receive, as appropriate, a
functional behavioral assessment and behavioral intervention services and
modifications, that are designed to address the behavior violation so that it does not
recur. These services may be provided in an interim alternative educational setting.

Procedural Safeguards/Manifestation Determination

Within ten (10) school days of a recommendation for expulsion or any decision to
change the placement of a child with a disability because of a violation of a code of
student conduct, the Charter School, the parent, and relevant members of the IEP/504
Team shall review all relevant information in the student’s file, including the child’s
IEP/504 Plan, any teacher observations, and any relevant information provided by the
parents to determine:

a. If the conduct in question was caused by, or had a direct and substantial
relationship to, the child’s disability; or
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4)

b. If the conduct in question was the direct result of the local educational agency’s
failure to implement the IEP/504 Plan.

If the Charter School, the parent, and relevant members of the IEP/504 Team determine
that either of the above is applicable for the child, the conduct shall be determined to
be a manifestation of the child’s disability.

If the Charter School, the parent, and relevant members of the IEP/504 Team make the
determination that the conduct was a manifestation of the child’s disability, the IEP/504
Team shall:

a. Conduct a functional behavioral assessment and implement a behavioral
intervention plan for such child, provided that the Charter School had not
conducted such assessment prior to such determination before the behavior
that resulted in a change in placement;

b. If a behavioral intervention plan has been developed, review the behavioral
intervention plan if the child already has such a behavioral intervention plan, and
modify it, as necessary, to address the behavior; and

c. Return the child to the placement from which the child was removed, unless the
parent and the Charter School agree to a change of placement as part of the
modification of the behavioral intervention plan.

If the Charter School, the parent, and relevant members of the IEP/504 Team determine
that the behavior was not a manifestation of the student’s disability and that the
conduct in question was not a direct result of the failure to implement the IEP/504 Plan,
then the Charter School may apply the relevant disciplinary procedures to children with
disabilities in the same manner and for the same duration as the procedures would be
applied to students without disabilities.

Due Process Appeals

The parent of a child with a disability who disagrees with any decision regarding
placement, or the manifestation determination, or the Charter School believes that
maintaining the current placement of the child is substantially likely to result in injury to
the child or to others, may request an expedited administrative hearing through the
Special Education Unit of the Office of Administrative Hearings or by utilizing the dispute
provisions of the 504 Policy and Procedures.

When an appeal relating to the placement of the student or the manifestation
determination has been requested by either the parent or the Charter School, the
student shall remain in the interim alternative educational setting pending the decision
of the hearing officer in accordance with state and federal law, including 20 U.S.C.
Section 1415(k) until the expiration of the forty-five (45) day time period provided for in
an interim alternative educational setting, unless the parent and the Charter School
agree otherwise.
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5)

6)

7)

In accordance with 20 U.S.C. Section 1415(k)(3), if a parent/guardian disagrees with any
decision regarding placement, or the manifestation determination, or if the Charter
School believes that maintaining the current placement of the child is substantially likely
to result in injury to the child or to others, the parent/guardian or Charter School may
request a hearing.

In such an appeal, a hearing officer may: (1) return a child with a disability to the
placement from which the child was removed; or (2) order a change in placement of a
child with a disability to an appropriate interim alternative educational setting for not
more than 45 school days if the hearing officer determines that maintaining the current
placement of such child is substantially likely to result in injury to the child or to others.

Special Circumstances

Charter School personnel may consider any unique circumstances on a case-by-case
basis when determining whether to order a change in placement for a child with a
disability who violates a code of student conduct.

The Superintendent or designee may remove a student to an interim alternative
educational setting for not more than forty-five (45) school days without regard to
whether the behavior is determined to be a manifestation of the student’s disability in
cases where a student:

a. Carries or possesses a weapon, as defined in 18 U.S.C. Section 930, to or at
school, on school premises, or to or at a school function;

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a
controlled substance, while at school, on school premises, or at a school
function; or

c. Has inflicted serious bodily injury, as defined by 20 U.S.C. Section 1415(k)(7)(D),
upon a person while at school, on school premises, or at a school function.

Interim Alternative Educational Setting

The student’s interim alternative educational setting shall be determined by the
student’s IEP/504 Team.

Procedures for Students Not Yet Eligible for Special Education Services

A student who has not been identified as an individual with disabilities pursuant to IDEA
and who has violated the Charter School’s disciplinary procedures may assert the
procedural safeguards granted under this administrative regulation only if the Charter
School had knowledge that the student was disabled before the behavior occurred.
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The Charter School shall be deemed to have knowledge that the student had a disability
if one of the following conditions exists:

a. The parent/guardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that prevents a
written statement, to Charter School supervisory or administrative personnel, or
to one of the child’s teachers, that the student is in need of special education or
related services.

b. The parent has requested an evaluation of the child.

c. The child’s teacher, or other Charter School personnel, has expressed specific
concerns about a pattern of behavior demonstrated by the child, directly to the
director of special education or to other Charter School supervisory personnel.

If the Charter School knew or should have known the student had a disability under any
of the three (3) circumstances described above, the student may assert any of the
protections available to IDEA-eligible children with disabilities, including the right to
stay-put.

If the Charter School had no basis for knowledge of the student’s disability, it shall
proceed with the proposed discipline. The Charter School shall conduct an expedited
evaluation if requested by the parents; however the student shall remain in the
education placement determined by the Charter School pending the results of the
evaluation.

The Charter School shall not be deemed to have knowledge that the student had a

disability if the parent has not allowed an evaluation, refused services, or if the student
has been evaluated and determined to not be eligible.
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Element K: Retirement Systems

Governing Law: The manner by which staff members of the charter schools will be covered by the State
Teachers’ Retirement System, the Public Employees’ Retirement System, or federal social security.
Education Code Section 47605(c)(5)(K).

Eligible employees of the charter shall participate in the State Teachers Retirement System (STRS),
Public Employees Retirement System (PERS), and/or Social Security depending upon eligibility with the
corresponding agency. In the event that PERS is not available to charter classified employees, such
employees will be covered by Social Security. The HSCS, Inc. Board of Directors reserves the right to
offer its employees additional retirement options such as a 403(b) or 401(k) program. Eligibility of new
employees in a particular retirement program will be determined by the PSCS Human Resources
Department as part of the new hire process. The PSCS Human Resources Department shall be
responsible for ensuring that appropriate arrangements for retirement coverage have been made. A
complete list of the positions covered under each system resides in the PSCS Human Resources
Department and are available for inspection by the County.
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Element L: Public School Attendance Alternatives

Governing Law: The public school attendance alternatives for pupils residing within the school district
who choose not to attend charter schools. Education Code Section 47605(c)(5)(L).

Attendance at the charter is entirely voluntary on the part of the students who enroll and no student
may be required to attend PSCS. If a student chooses not to attend the charter, they have the option of
attending a public school in their district of residence or other educational alternatives. Parents and
guardians of each student enrolled in the charter will be informed on admissions forms that the
students have no right to admission in a particular school of a local education agency as a consequence
of enrollment in PSCS, except to the extent that such a right is extended by the local education agency.
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Element M: Return Rights of District Employees

Governing Law: The rights of an employee of the school district upon leaving the employment of the
school district to work in a charter school, and of any rights of return to the school district after
employment at a charter school. Education Code Section 47605(c)(5)(M).

No public school district employee shall be required to work at PSCS. Persons employed by PSCS are
not considered employees of the District for any purpose whatsoever. Employees of the District who
resign from employment to work at PSCS and who later wish to return to the District shall be treated
the same as any other former the District employee seeking reemployment and will have no automatic
rights of return to the District after employment by PSCS unless specifically granted by the District
through a leave of absence or other agreement. Charter School employees shall have any right upon
leaving the District to work in the Charter School that the District may specify, any rights of return to
employment in a school district after employment in the Charter School that the District may specify,
and any other rights upon leaving employment to work in the Charter School that the District
determines to be reasonable and not in conflict with any law.

Charter staff have the ability to transfer sick leave to and from the charter and another LEA. Any
vacation leave is paid out at the time of termination of employment from the charter. As a public
independent LEA (like a district), employees will continue to earn service credit in the district while
employed at charter.

This charter has no collective bargaining contracts.
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Element N: Dispute Resolution Related to Charter Provisions

Governing Law: The procedures to be followed by the charter school and the chartering authority to
resolve disputes relating to provisions of the charter. Education Code Section 47605(c)(5)(N).

Any dispute between the charter and the County (collectively "the Parties") shall be resolved in
accordance with the following procedure. The term dispute means any alleged violation,
misinterpretation, or misapplication of a specific provision of this Charter or the MOU between the
Parties which does not constitute a severe and imminent threat to the health and safety of pupils.

In the event of a dispute between the charter and the County, PSCS staff, employees, and HSCS, Inc.
Board Directors and the County agree to first frame the issue in written format (“dispute statement”)
and to refer the issue to the County Superintendent and Superintendent of the Charter School, or their
respective designees. In the event that the County Board of Education believes that the dispute relates
to an issue that could lead to revocation of the charter in accordance with Education Code Section
47607, PSCS requests that this shall be noted in the written dispute statement, although it recognizes it
cannot legally bind the County to do so. However, participation in the dispute resolution procedures
outlined in this section shall not be interpreted to impede or act as a pre-requisite to the County’s
ability to proceed with revocation in accordance with Education Code Section 47607 and its
implementing regulations.

The Charter School Superintendent and County Superintendent, or their respective designees, shall
informally meet and confer in a timely fashion to attempt to resolve the dispute, not later than five (5)
business days from receipt of the dispute statement. In the event that this informal meeting fails to
resolve the dispute, both parties shall identify two Board members from their respective boards who
shall jointly meet with the County Superintendent and the Superintendent of the Charter School, or
their respective designees and attempt to resolve the dispute within fifteen (15) business days from
receipt of the dispute statement.

If the Parties are unable to reach agreement, the dispute may be referred to nonbinding mediation
before a single neutral mediator. A request for mediation shall be in writing and must be received by
the Parties no later than fourteen (14) calendar days from the date the Parties last met to discuss the
dispute and attempted to reach an agreement. A request for mediation shall succinctly state the
nature of the dispute and the relevant provisions of the Charter and/or MOU. The mediator shall be
selected by mutual agreement from a list of mediators provided by the American Arbitration
Association or other mutually acceptable alternative dispute resolution service. The mediation shall
commence within thirty (30) calendar days from the date of receipt of the request for mediation unless
extended by mutual agreement for the convenience of the parties and/or mediator. The costs of
mediation shall be shared equally by all of the Parties. The cost to PSCS for the dispute resolution
process will be paid for through unrestricted dollars. No party shall commence any action in
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connection with a dispute under this Charter or an MOU without exhausting this dispute resolution
procedure.

If the mediation result is not mutually agreeable, both Parties will have been deemed to have
"exhausted their administrative remedies" and may pursue other legal options for resolution. All
timelines and procedures in this section may be revised upon mutual written agreement of the County
and the Charter School.

PSCS is aware that the County’s Board of Education’s discretion to revoke the Charter is not proscribed
by the requirement to participate in the dispute resolution process. Additionally, the charter will
ensure that parties involved will sign a privacy disclosure form agreeing that no comments will be
made publicly during the dispute resolution process, adhering to state and federal laws governing
mediation and conflict resolution.

The charter shall maintain a Uniform Complaint Policy and Procedure, as required by law, to be used
for claims falling under the UCP’s jurisdiction. All internal disputes related to the charter’s operations
will be addressed through general complaint procedures. Parents, students, Board members,
volunteers, and staff at PSCS will be provided with a copy of the charter’s policies and internal dispute
resolution process. The County will promptly refer all disputes not related to a possible violation of the
Charter or law to PSCS.
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Element O: Charter School Closure and Disposition of Assets

Governing Law: The procedures to be used if the charter school closes. The procedures shall ensure a

final audit of the charter school to determine the disposition of all assets and liabilities of the charter
school, including plans for disposing of any net assets and for the maintenance and transfer of pupil
records. Education Code Section 47605(c)(5)(0).

In the event that PSCS decides to cease operations, the following procedures will ensue:

1.

The HSCS, Inc. Board of Directors shall adopt resolutions electing to close the charter
school. The resolution shall identify the reason for closure. The Superintendent, or another
individual selected by the Board, will be responsible for closure-related activities.

PSCS will promptly notify parents and students of PSCS, the County, the Charter School’s
SELPA, the retirement systems in which PSCS’s employees participate (e.g., Public
Employees’ Retirement System, State Teachers’ Retirement System, and Federal Social
Security), and the California Department of Education of the closure as well as the effective
date of the closure. This notice will also include the name(s) of and contact information for
the person(s) to whom reasonable inquiries may be made regarding the closure; the pupils’
school districts of residence; and the manner in which parents/guardians may obtain copies
of pupil records, including specific information on completed courses and credits that meet
graduation requirements. Please see Appendix CC for graduation requirements.

PSCS will ensure that the notification to the parents and students of PSCS of the closure
provides information to assist parents and students in locating suitable alternative
programs. This notice will be provided promptly following the Board’s decision to close
PSCS.

PSCS will also develop a list of pupils in each grade level and the classes they have
completed, together with information on the pupils’ district of residence, which they will
provide to the entity responsible for closure-related activities.

As applicable, PSCS will provide parents, students, and the County with copies of all
appropriate student records and will otherwise assist students in transferring to their next
school. All transfers of student records will be made in compliance with the Family
Educational Rights and Privacy Act (“FERPA”) 20 U.S.S. §1232g. PSCS will ask the County to
store original records of PSCS students. All PSCS student records will be transferred to the
County upon closure. If the County will not or cannot store the records, the Charter School
shall work with the County to determine a suitable alternative location for storage.
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6.

10.

11.

All state assessment results, special education records, and personnel records will be
transferred to and maintained by the entity responsible for closure-related activities in
accordance with applicable law.

As soon as reasonably practical, PSCS will prepare final financial records. PSCS will also have
an independent audit completed within six months after closure. PSCS will pay for the final
audit. The audit will be prepared by a qualified Certified Public Accountant and selected by
PSCS and will be provided to the County promptly upon its completion. The final audit will
include an accounting of all financial assets, including cash and accounts receivable and an
inventory of property, equipment, and other items of material value, an accounting of the
liabilities, including accounts payable and any reduction in apportionments as a result of
audit findings or other investigations, loans, and unpaid staff compensation, and an
assessment of the disposition of any restricted funds received by or due to PSCS.

PSCS will complete and file and annual reports required pursuant to Education Code section
47604.33.

On closure of PSCS, all assets of PSCS, including but not limited to all leaseholds, personal
property, intellectual property, and all ADA apportionments and other revenues generated
by students attending PSCS, remain the sole property of the nonprofit public benefit
corporation. Upon the dissolution of the nonprofit public benefit corporation, all net assets
shall be distributed to another public school that satisfies the requirement of paragraphs (a)
through (e) of Section Ill. A of Notice 2015-07 issued by the Internal Revenue Service and
the Treasury Department entitled “Relief for Certain Participants in section 414(d) Plans” or
any final regulations implementing 26 U.S.C. Section 414(d) or to a State, political
subdivision of a State, or agency or instrumentality thereof. Any assets acquired from the
County or the County property will be promptly returned upon PSCS closure to the County.
The distribution shall include return of any grant funds and restricted categorical funds to
their source in accordance with the terms of the grant or state and federal law, as
appropriate, which may include submission of final expenditure reports for entitlement
grants and the filing of any required Final Expenditure Reports and Final Performance
Reports, as well as the return of any donated materials and property in accordance with any
conditions established when the donation of such materials or property was accepted.

On closure, PSCS shall remain solely responsible for all liabilities arising from the operation
of the Charter School.

As PSCS is operated by a nonprofit public benefit corporation, should the corporation
dissolve with the closure of the Charter School, the Board will follow the procedures set
forth in the California Corporations Code for the dissolution of a nonprofit public benefit
corporation and file all necessary filings with the appropriate state and federal agencies.
The sole statutory member has the right to vote on any election to dissolve the nonprofit
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public benefit corporation and to vote on the disposition of all or substantially all of the
nonprofit public benefit corporation’s assets.

12. As specified in the PSCS budget, PSCS will utilize the reserve fund to undertake any
expenses associated with the closure procedures identified above.

The HSCS, Inc. Board of Directors will designate a school employee(s) to remain on the payroll of the
charter school beyond the charter school’s closing for the purpose of overseeing the transfer of
student records and distribution of assets, as well as matters directly related to the closure procedures.
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Additional Considerations

A. Revision/Amendments of the Charter

This Charter may be amended by the written mutual agreement of the HSCS, Inc. Board of
Directors and the County. Material revisions to the charter may be made only with the County
Board’s approval and shall be governed by Education Code Section 47607 and the same
standards and criteria that apply to new charter petitions as set forth in Education Code Section
47605.

Any material revision to the charter must be presented to the County for approval.

In the event of changes to state law or regulations applicable to charter schools enacted
subsequent to granting this charter that are inconsistent with the terms of this charter, the
parties agree to amend this charter and any applicable MOU provisions to accord with any such
changes.

. Term of the Charter

The term of this charter shall be five years commencing July 1, 2021 through June 30, 2026 and
may be renewed for subsequent five or seven-year terms by the County Board of Education.

Revoking the Charter

The County Board of Education may pursue revocation of the charter pursuant to Education
Code Section 47607 and its implementing regulations if any of the following apply:

1. PSCS committed a material violation of any of the conditions, standards, or procedures
set forth in the charter or MOU.

2. PSCS failed to meet or pursue any of the pupil outcomes identified in the charter.

3. PSCS failed to meet generally accepted accounting principles or engaged in fiscal
mismanagement.

4. PSCS violated any provision of law.

. Administrative Services

Governing Law: The manner in which administrative services of the charter school are to be
provided. Education Code Section 47605(h).

Details of any business or administrative services, special education services, costs, and funding
between the County and PSCS are detailed in a separate MOU.

139



The HSCS, Inc. Board of Directors reserves the right to contract for a back-office provider at
any time pursuant to the needs of PSCS and budget considerations as determined by the Board.

Pursuant to California law, the authorizer will be required to provide oversight and
performance monitoring services, including monitoring school and student performance data,
reviewing the school’s audit reports, performing annual site visits, engaging in any necessary
dispute resolution processes, and considering charter amendment and renewal requests. In
accordance with Education Code Section 47613(a), the County may charge for the actual costs
of supervisorial oversight of PSCS not to exceed one (1) percent of the revenue of the charter
school. Pursuant to Education Code Section 47613(f), “revenue of the charter school” is defined
as the amount received in the current fiscal year from the local control funding formula
calculated pursuant to Education Code Section 42238.02, as implemented by Education Code
Section 42238.03.

PSCS agrees to and submits to the right of the County to make random visits and inspections in
order to carry out its statutorily required oversight in accordance with Education Code Sections
47604.32 and 47607.

Governing Law: The facilities to be utilized by the charter school. The description of the facilities
to be used by the charter school shall specify where the charter school intends to locate.
Education Code Section 47605(h).

PSCS has a location at 1615 Mater Dei Dr, Chula Vista, CA 91913. The facility is leased, and the
County authorizer has a copy of the lease.

PSCS shall operate its primary Administrative Offices at 27740 Jefferson Avenue, Temecula, CA
92590. PSCS also rents occasional temporary space for events and activities. The charter has no
need for authorizer-owned facilities at this time.

PSCS will request (in writing) approval for new resource centers which will be subject to the
approval of the SDCOE. Before the opening of a resource center, the SDCOE will receive a copy
of the lease agreement and operating permit.

Should PSCS propose to establish operations at one or more additional site(s), it shall request a
material revision to the charter and notify the County of the additional location(s).

Governing Law: The petitioner or petitioners also shall be required to provide financial
statements that include a proposed first year operational budget, including startup costs, and
cash flow and financial projections for the first three years of operation. Education Code Section
47605(h).

140



See Appendix | for the Charter’s budget. PSCS shall provide reports to the County as follows as
required by Education Code Section 47604.33, and may provide additional fiscal reports as
requested by the County:

1. BylJuly 1, a preliminary budget for the current fiscal year.

2. By luly 1, an annual update (LCAP) required pursuant to Education Code Section
47606.5.

3. By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 15, a copy of the Charter School’s
annual, independent financial audit report for the preceding fiscal year shall be
delivered to the State Controller, California Department of Education and County
Superintendent of Schools.

4. By March 15, a second interim financial report for the current fiscal year reflecting
changes through January 31.

5. By September 15, a final unaudited report for the full prior year. The report submitted
to the County shall include an annual statement of all the Charter School’s receipts and
expenditures for the preceding fiscal year.

PSCS shall acquire and finance general liability, workers compensation, and other necessary
insurance of the types and in the amounts required for an enterprise of similar purpose and
circumstance. Coverage amounts will be based on recommendations provided by the SDCOE
and PSCS’s insurer. The SDCOE Board of Education shall be named as an additional insured on
all policies of PSCS. Prior to opening, PSCS will provide evidence of the above insurance
coverage to the SDCOE.

Governing Law: Potential civil liability effects, if any, upon the charter school and upon the
school district. Education Code Section 47605(h).

PSCS shall be operated by HSCS, Inc. as a California non-profit public benefit corporation. This
corporation is organized and operated exclusively for charitable purposes within the meaning
of Section 501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code
Section 23701(d).

Pursuant to Education Code Section 47604(d), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
obligations of the charter school or for claims arising from the performance of acts, errors or
omissions by the charter school if the authority has complied with all oversight responsibilities
required by law. PSCS shall work diligently to assist the County in meeting any and all oversight
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obligations under the law, including monthly meetings, reporting, or other County-requested
protocol to ensure the County shall not be liable for the operation of PSCS.

Further, PSCS and the County have entered into a memorandum of understanding, wherein
PSCS shall indemnify the County for the actions of PSCS under this charter.

The corporate bylaws of HSCS, Inc. shall provide for indemnification of the HSCS, Inc. Board,
officers, agents, and employees, and PSCS will purchase general liability insurance, Board
Members and Officers insurance, and fidelity bonding to secure against financial risks.

As stated above, insurance amounts will be determined by recommendation of the County and
PSCS’s insurance company for schools of similar size, location, and student population. The
SDCOE shall be named an additional insured on the general liability insurance of PSCS.

The HSCS, Inc. Board will institute appropriate risk management practices as discussed herein,
including screening of employees, establishing codes of conduct for students, and dispute
resolution.

The Charter does not plan to request to purchase support services from the authorizer.
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Kathleen Hermsmeyer Ed.D.

27740 Jetferson Avenue, Temecula, CA 92590
(951) 252-8800 (W)
(760) 716-7112 (C)

Dr. Kathleen Hermsmeyer has served as superintendent of California’s largest
charter school, River Springs Charter School, since 2005. Since 2013, five new
schools were added under her direction, Pacific Springs, Vista Springs, Empire
Springs, Harbor Springs and Citrus Springs Charter Schools. She has worked in
education for the past 32 years. Prior to her leadership with charter schools, she

served as a language arts specialist with the Stockton Unified School District and
education specialist at Horizon Instructional Systems Charter School. She has also served as an

adjunct faculty at Chapman, St Mary’s College and the University of the Pacific.

Dr. Hermsmeyer earned her bachelor’s degree in Liberal Studies and a master’s degree in computer
based education from California Polytechnic State University at San Luis Obispo. She earned her
doctorate degree in curriculum and instruction with a minor in educational administration from the
University of the Pacific. She holds a clear administrative credential, as well as a clear multiple subject
and cross-cultural language and academic development credential.

Dr. Hermsmeyer is passionate about preparing students to enter the changing global community

through personalized learning, real-wotld applications and rigorous mastery-based instruction.

Career Experience

Vista Springs Charter School and Pacific Springs Charter School July 2018 to present

Business Park Drive, Temecula, CA

Superintendent
*Received and developed a site-based charter school, authorized by the state of California, in Vista
California. Also received and developed a hybrid non-classtoom based charter school, authorized by
San Diego County, in Chula Vista, California.
*Enrolled and served over 600 students at these two locations, providing a project-based,
personalized learning classroom experience for grades K-12

*Managed a budget in excess of 5.4 million dollars

Citrus Springs Charter School July 2016 to present
Business Park Drive, Temecula, CA
Superintendent
*Received and developed a site-based charter school, in Santa Ana California, to serve as a "sister
school" to River Springs Chatter (below)
*Enrolled and served over 230 students at one location providing a project-based, personalized
learning classroom experience for grades K-12

*Managed a budget in excess of 1.8 million dollars



Harbor Springs & Empire Springs Charter Schools July 2013 to Present
Business Park Drive, Temecula, CA
Superintendent
*Received and developed two additional non-classroom based charter schools, one in San Bernardino
County and one in San Diego County, to serve as "sister schools" to River Springs Charter (below)
*Enrolled and served over 1600 students between the two schools
*Managed a budget in excess of 14 million dollars.

*Developed and opened 4 student classroom locations throughout Southern California

River Springs Charter School July 2006 to Present
Business Park Drive, Temecula, CA
Executive Director/ Superintendent
*Received and developed a non-classroom charter school program sponsored through Riverside
County Office of Education.
*Built program of 6300 K-12th grade students which provides independent study, classroom-based
learning and community-based learning activities.
*Managed a budget in excess of 5 million dollars.
*Created mission-driven programs that provide students with voice and choice and the skills to learn
independently
*Created interactive, choice-driven online curriculum for independent study students

*Developed and opened 12 student classroom locations throughout Southern California

Eagles Peak Charter School July 2000 to January 2007
Vale Terrace Drive, Vista, CA
Executive Director
*Built and developed Southern California’s largest non-classroom based charter school
(approximately 4,000 students).
*Oversaw a budget in excess of 23 million dollars.
*Managed all departments throughout the school.

*Developed a wide variety of “site-based” support programs.

Horizon Instructional Systems July 1998 to 2000

3rd Street, Lincoln, CA

Eduncation Specialist
*Mentored parents who homeschooled their children, and worked with high school students who
chose to obtain their diplomas via independent study. Duties included assigning and grading work,
ordering curriculum materials, setting and recording goals and objectives and assessing student

progress.

Sacramento City College March 1997 to 2000
Freeport Blvd, Sacramento, CA
Adjunct Faculty, Communication Information Systems

*Taught a variety of computer classes including Beginning and Intermediate Microsoft Access,

Microsoft Word, Beginning and Intermediate Microsoft Excel and Windows 95.



Chapman University October 1997 to 2000
Sacramento, CA
Adjunct Faculty
*Taught graduate courses on multiculturalism, Ed 570, entitled “Voice, Diversity, Equity and Social
Justice.”

*Taught graduate courses in computers, Ed 551, entitled, “Microcomputers for educators.”

University of the Pacific September 1995 to

1998

Stockton, CA

Adjunct Faculty, School of Education
*Taught Pre-K to 12th grade fieldwork course *CURR 87) Summer *97, *98, ’99 and 2000
Graduate Assistant for the School of Education
*Provided inservice computer training and technical support for faculty and staff (Fall, 1997)
*Supported and scheduled fieldwork students in their public school assignments (1995-1997)
*Assisted two professors with research on fieldwork students (1995-1997)

National University January 1997
Sacramento, CA
Adjunct Faculty
*Taught one month graduate course required for all multiple subject credential candidates, “Teaching

Math and Science in the CLAD Elementary Classtoom”

St. Mary’s College January 1996 to August 1996
Moraga, CA
Lecturer/ Supervisor for CL.AD Student Teachers

*Taught two summer school sessions of “Microcomputers for Elementary School Teachers”

*Scripted, evaluated and supported CLAD student teachers during their full-time student teaching

Stockton Unified School District/Monroe Elementary School September 1993 to August 1995
701 N. Madison St., Stockton, CA
Langnage Arts Resonrce Specialist

*Assisted teachers in planning and implementing their reading/language arts programs

*Provided oral language support for ESL students

*Led support groups for children in crisis using the “Rainbows” curriculum

*Began a community involvement project focused on building a love of reading

Southbank International School September 1991 to June 1993
36-38 Kensington Patk Rd., London
Grade K/ 1 teacher and computer resource teacher K-6 (9/92-6/93)

*Taught children from all over the world using many ESL techniques

*Presented workshops on various topics for the International School Association

*Wrote computer curriculum for grades K-6

*Produced creative arts programs for parents and guests which included song, dance and drama

*Taught computing to all classes K-6; Coordinated K-6 computers and network



Computer Teacher grades 4-12, Science Teacher grade 7 (9/91-6/92)
*Taught all aspects of computing, including IGCSE level
*Taught general science using all lab apparatus and equipment
*PFounded and supervised a school newspaper, produced on the computer

*Cooperated with teachers from other subject areas to provide an integrated program

Stockton Unified School District September 1988 to August 1991
701 N. Madison St., Stockton, CA

Monroe Elementary School (9/89-6/91)
First Grade Teacher

*Used a “whole-language” literature-based approach to teach all subjects

*Piloted a semantic-based phonics program with great success

*Aided in the installation of the new computer system and in-service of teachers on the computer

Roosevelt Elementary School (9/88-6/89)
Fourth Grade Teacher
*Used cooperative learning to enhance student involvement

*Implemented Fred Jones’ Positive Classroom Discipline after receiving training by Fred Jones

Professional Honors & Education-Related Experience
*Research consultant for Lodi Unified School District (see attached)
*Book review published in Educational Studies, Summer 1996 edition
*Traveled to Japan as Stockton’s Exchange Teacher to Shimizu, Japan in June, 1994
*California Teacher’s Society
*Alpha Chi Omega Society
(Public Relations Chairman, Song and Spirit Leader)

Education

University of the Pacific Received Ed.D. in June, 2000
Stockton, CA
Doctorate in Curriculum and Instruction, minor in Educational Administration
Dissertation: Training Low-Income Parents of First Grade Students in Paired Reading: The Effects
on Reading Fluency and Attitudes Toward Reading School.

California Polytechnic State University, San Luis Obispo
San Luis Obispo, CA

Master of Arts in Computer-Based Education
Received June, 1991. GPA 3.83 Bachelor of Arts in Liberal Studies
Received June, 1987. GPA 3.65 — Cum Laude

California Multiple Subject Credential
Clear status attained June, 1991



Language Development Specialist Certificate
Received June, 1994

Administrative Services Credential
Received June, 2005



LCAP Year (select from 2017-18, 2018-19, 2019-20)

2019-20

Local Control
on e Addendum: General instructions & regulatory requirements.
Acco u nta bl I Ity P I a n Appendix A: Priorities 5 and 6 Rate Calculations

Appendix B: Guiding Questions: Use as prompts (not limits)

a n d An n u a I U pd ate California School Dashboard: Essential data to support completion of

this LCAP. Please analyze the LEA’s full data set; specific links to the

( LCA P) Te m p I ate rubrics are also provided within the template.

LEA Name Contact Name and Title Email and Phone
Pacific Springs Charter School Amy.podratz@springscs.org 951-225-7721
Assistant Superintendent, Amy.podratz@springscs.org

Administrative Operations

2017-20 Plan Summary

The Story

Describe the students and community and how the LEA serves them.

Our Mission

Our mission is to empower students by fostering their innate curiosity, engaging their parents, and promoting optimum
learning by collaboratively developing a personalized learning program for each student. The school vision for student
success is evident throughout the LCAP and focuses specifically on the school pillar of personalized learning. This is
evident throughout goal 6: “Continue to support parent choice and personalized learning.” Student empowerment and
optimum learning is evidenced in all goals as we continue to expand focused services, supports, and opportunities for all
students.

Our Philosophy
The school was created by and is operated by parents. We understand that every child is on a personalized educational
journey. Our talented teachers work hard to incorporate a rich diversity of skills development, curriculum, and
extracurricular activity into each day. Our staff works hard to direct resources where our students need them most. As a
charter school, we are part of the solution to a better education system. We value

e Parent choice and involvement

e Using the community as the classroom

® Fostering a child’s innate creativity

e Collaborating to achieve goals

® Building relationships

® Personalizing learning

The following infographic was used to give a snapshot to stakeholders about the Springs network by attaching
it to the beginning of the survey:
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The Pacific Springs Community

Pacific Springs Charter School (PSCS) is authorized by the San Diego County Office of Education and began serving
students in August 2018. During the 2018-19 school year, the charter was granted initial WASC accreditation for grades
TK-12. The first graduating class will commence in June 2018. PSCS serves students residing in San Diego, with
authorization to serve students in the contiguous counties. Of over the 440 students served by PSCS all reside in San
Diego County (100%).

San Diego County has the second largest population in California with over three million residents. According to 2017
census data, the reported ethnic majority is predominantly split between white (45%) and Hispanic/Latino (34%) with
additional populations of Asian (13%) and African American (6%). The median household income is $70,588. Education
levels of residents over the age of twenty-five who hold a bachelor’s degree or higher is at 37.4% countywide.

LCAP Highlights

Identify and briefly summarize the key features of this year’s LCAP.

The 2019-20 LCAP has only changed slightly from last year. Based on stakeholder feedback, the charter is doing well.
When applicable, the CDE Dashboard is used. In all other cases, there are clear, transparent internal metrics used. In all
cases, the goals ensure accountability, precise budget reconciliation, and alighnment with state/local priorities and
achievement data.

The combination of stakeholder feedback and committee recommendations have produced a well-rounded document
that includes goals for all students along with specific goals for qualifying students (unduplicated pupils). While the
charter’s goals are expansive, they are also founded on what’s best for students and aligned with our mission.

¢ In the current document there are a number of changes, the most notable are:

e Goals for qualifying students have been modified (SED/low income, English Learners, and immigrant)

¢ Goals that include maintaining or increasing “change” rates based on the Dashboard are noted

¢ Expected Annual Measurable Outcomes (EMAOQOs) were re-visited

e All actions meet at least one criteria: data-driven decision making, stakeholder feedback, Dashboard needs, and/or
state priority

e If there is little or no data in an area, the charter will still expect the processes/practices to be completed

e All state priorities are listed

¢ All Dashboard data has an aligned goal

e Each goal is research-based or aligned to best practices

o Staff development goal is updated

e Experts in each area assisted in goal development to ensure buy-in and, ultimately, goal-achievement

¢ Where internal data is noted, the charter also included Dashboard data to ensure transparency, as appropriate

e All annual updates were given by experts in that particular area

¢ Budget allocation was completed by the business department in coordination with the annual budget planning and
the LCAP committee

¢ Annual update estimated expenditures were carefully documented throughout the year to ensure clean and
transparent transactions for audit

e All goals are aligned to the charter document
¢ A mid-year progress update is given to the Local Board each December



Review of Performance

Based on a review of performance on the state indicators and local performance indicators included in the California
School Dashboard, progress toward LCAP goals, local self-assessment tools, stakeholder input, or other information,
what progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may
include identifying any specific examples of how past increases or improvements in services for low-income students,
English learners, and foster youth have led to improved performance for these students.

Greatest Progress

The charter has identified multiple areas of greatest progress. They are:
¢ |-Ready is showing good academic growth.
* Suspension/Expulsion rates below county averages.
¢ Attendance rates are well above county averages.
e Student Chromebook distribution has met the charter’s high standards.
* Site security has increased and exceeds the charter’s standards.
e Internship/CTE enrollment has increased.
e Mastery-based CA State Standard (Common Core) courses are being developed on schedule.

e Professional development goals for teachers/administrators have been exceeded.

Referring to the California School Dashboard, identify any state indicator or local performance indicator for which overall
performance was in the “Red” or “Orange” performance category or where the LEA received a “Not Met” or “Not Met
for Two or More Years” rating. Additionally, identify any areas that the LEA has determined need significant
improvement based on review of local performance indicators or other local indicators. What steps is the LEA planning
to take to address these areas with the greatest need for improvement?

Greatest Needs

Dashboard data is not yet available to this program. However, internal data through i-Ready indicates all subgroups are
on-track for meeting yearly growth targets. Though local indicators are not yet viewable on the Dashboard, all
indicators have been met in the charter’s first year of business.

Referring to the California School Dashboard, identify any state indicator for which performance for any student group
was two or more performance levels below the “all student” performance. What steps is the LEA planning to take to
address these performance gaps?

Performance Gaps

Due to the new nature of this program, a dashboard has yet to be calculated. Based on local metrics through i-Ready
diagnostics, all subgroups are on-track for meeting yearly growth targets. Grade level analysis shows grade 3 in ELA and
grades 2 and 3 in math may be areas of opportunity.



Comprehensive Support and Improvement

An LEA with a school or schools identified for comprehensive support and improvement (CSI) under the Every
Student Succeeds Act must respond to the following prompts.

Schools Identified

Identify the schools within the LEA that have been identified for CSI.

None.

Support for Identified Schools

Describe how the LEA supported the identified schools in developing CSI plans that included a school-level needs
assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through the
implementation of the CSl plan.

N/A

Monitoring and Evaluating Effectiveness

Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSI plan to support student
and school improvement.

N/A



Annual Update

LCAP Year Reviewed: 2018-19
Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed.

Goal 1

Teaching and Learning: Maintain high quality, rigorous Common Core State Standards curriculum and instruction to maintain/strengthen California Assessment
of Student Performance and Progress (CAASPP) achievement through research-based practices and teacher training.

State and/or Local Priorities addressed by this goal:

State Priorities: 2, 4

Local Priorities: Aligned with charter document

Annual Measurable Outcomes

Expected Actual
Mastery-based curriculum developed for K-8 and grade 9 Completed, see action A for additional details.
SBAC ELA % met/exceeded: maintain or increase all change rates To be measured once data are available.
SBAC Math % met/exceeded: Maintain or increase all change rates To be measured once data are available. This is the charter’s first year of
operation.
5 staff development/data day trainings per year Completed, see action D for additional details.

Data-driven staff development: Increase current rates for previous red/orange

s Due to the school recently opening, data are not yet available for this goal.
significant subgroups

Teacher assignment report: 100% compliant per independent study guidelines ~ Completed, see action E for additional details.

Actions / Services

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.



Action 1A

Planned
Actions/Services

Based on feedback from users, continue to
refine the Common Core-based curriculum
which incorporates modular units to scaffold
and have modified assignments to support all
students, including struggling students.
Develop Springs' | Can curriculum including
online curriculum, homeschool boxsets and
"Make it-Take it" workshops. Purchase
textbooks, materials, and online subscriptions
to support this goal.

Action 1B

Planned
Actions/Services

ELA - Data-Driven Instruction: Use individual,
significant sub-group, and school-wide
CAASPP data to drive instruction. Using this
data, teachers and administrators will identify
strengths and weaknesses and implement
research-based strategies in order to
maintain/increase overall and significant
subgroup achievement. The following
assessments will be used and inserted into
local level Dashboard to measure
achievement: benchmark exams and

Actual
Actions/Services

Budgeted
Expenditures

Goal Met

Both a 3-8 Math Performance Task course and a 3-8 ELA

Performance Task course were created. These courses contain

released Performance Tasks for students to work on as well as

lessons that support student learning in order to be successful

at the next level.

$6,000
$14,000

The K-8 Fluency course is complete and the school is in planning
for Phonics and Phonemic Awareness courses for K-2 in 2019-
20. A K-8 Writing course is also being developed this summer
for added support.

Mastery courses for K-5 ELA and Math are in the process of
being developed. Homeschool learning centers are adding
Ready Classroom mathematics curriculum to the | CAN Math
courses to better support struggling students.

Actual
Actions/Services

Budgeted
Expenditures

Goal Met

School-wide professional development and Professional Learning
Communities (PLCs) were held for analyzing state and local data
such as CAASPP and i-Ready began in September and continued
monthly for all teachers and administrators to identify
instructional strengths/gaps and identify student needs through
tiered support and interventions. Specific English Language Arts
standards were identified and additional resources pooled to
create effective individualized teaching strategies. English
Learners, Students with Disabilities, and other significant
subgroup data was analyzed through the use of llluminate and i-

$800
$10,000

Estimated Actual
Expenditures

$5,972
$15,049

Estimated Actual
Expenditures

$634
$9,907



Planned
Actions/Services

diagnostic assessments. Each year these will
be reviewed multiple times with teaching staff
to ensure achievement maintenance/growth.
Assessments used will include Illuminate
assessments and i-Ready.

The charter will prioritize subgroups that
measure on Dashboard as red, orange, poorer
than overall, and declining/significantly
declining.

Measure: Dashboard change rates in both
state and internal student data for all students
including student groups identified as not
meeting expected growth/performance

Actual
Actions/Services

Budgeted
Expenditures

Ready. Groups of students were identified based on these data,
and specific instruction and remediation strategies were created.
In addition, three “Data Day” PLC meetings were held
throughout the year to identify key skills and essential
knowledge that students still need with each data day building
off the analysis from the previous. In the spring, Teacher and
principal analysis of CAASPP Interim Assessment (ICA) with
student analysis and goal setting to target instruction prior to the
CAASPP testing window. In addition, monthly "Case Manager
Collaborative" meetings for SpEd teachers were held. Special
Education teachers meet together and review best practices,
student issues, and assist each other. Quarterly meetings with all
case managers to review compliance were also held.

To examine the effectiveness of the above efforts, iReady D1 to
D2 comparison data is included below. The charter will review
the impact on CAASPP results when scores are available in
August 2019 as well as Dashboard data, expected to release in
December 2019.

Pacific Progress Towards i-Ready
Yearly Targets: Reading

All 443 125%
EL 92 127%
SWD 50 217%
SED 183 131%

Estimated Actual
Expenditures
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Action 1C

Planned
Actions/Services

Math - Data-Driven Instruction: Use
individual, significant sub-group, and school-
wide CAASPP data to drive instruction. Using
this data, teachers and administrators will
identify strengths and weaknesses and
implement research-based strategies in order
to maintain/increase overall and significant
subgroup achievement. The following
assessments will be used and inserted into
local level Dashboard to measure
achievement: benchmark exams and
diagnostic assessments. Each year these will
be reviewed multiple times with teaching staff
to ensure achievement maintenance/growth.
Assessments used will include Illuminate
assessments and i-Ready.

Measure: Dashboard change rates in both
state and internal student data for all students
including student groups identified as not
meeting expected growth/performance.

Actual
Actions/Services

Budgeted
Expenditures

Goal Met

School-wide professional development and Professional Learning
Communities (PLCs) were held for analyzing state and local data
such as CAASPP and i-Ready began in September and continued
monthly for all teachers and administrators to identify
instructional strengths/gaps and identify student needs through
tiered support and interventions. Specific English Language Arts
standards were identified and additional resources pooled to
create effective individualized teaching strategies. English
Learners, Students with Disabilities, and other significant
subgroup data was analyzed through the use of llluminate and i-
Ready. Groups of students were identified based on these data,
and specific instruction and remediation strategies were created.
In addition, three “Data Day” PLC meetings were held
throughout the year to identify key skills and essential
knowledge that students still need with each data day building
off the analysis from the previous. In the spring, Teacher and
principal analysis of CAASPP Interim Assessment (ICA) with
student analysis and goal setting to target instruction prior to the
CAASPP testing window. In addition, monthly "Case Manager
Collaborative" meetings for SpEd teachers were held. Special
Education teachers meet together and review best practices,
student issues, and assist each other. Quarterly meetings with all
case managers to review compliance were also held.

See above (1B)

To examine the effectiveness of the above efforts, iReady D1 to
D2 comparison data is included below. The charter will review
the impact on CAASPP results when scores are available in
August 2019 as well as Dashboard data, expected to release in
December 2019.

Estimated
Actual
Expenditures

See above (1B)



Planned Actual Budgeted Estimated
Actions/Services Actions/Services Expenditures Actual
Expenditures

Pacific Progress Towards Math
i-Ready Growth Targets

All 443 94%
EL 92 91%
SWD 50 120%
SED 183 89%
Action 1D
Planned Actual Budgeted Estimated
Actions/Services Actions/Services Expenditures Actual
Expenditures
Goal Met

Develop staff during five staff
development/data day trainings each year.
Agendas will be developed based on the
results of internal and state achievement

We have an annual staff development plan that included five
teacher trainings for 2018-19, in addition to PLC and data day
agendas. Topics included:

data. Staff development will include NGSS e Literacy (TK-2 teachers): Scope and Sequence for

implementation, CCSS mastery based Foundational Reading Skills, Scope and Sequence for $60,000 $59,215

instruction and using student achievement Phonics and Sight Words, World Cafe for Reading $1,000 $1,039

data to drive instruction. Staff will also attend Foundation Teaching Strategies; $17,514
. $20,000 ’

external conferences and workshops. e Math (3-5 teachers): Deeper understanding of SMP,

Deeper understanding of CCSS, 3 Read Protocol,
Performance Tasks;

Measure: Master calendar, agendas, sign-in e NGSS Science (6-8 teachers) phenomenon based

sheets, annual staff development plan instruction, teacher science instruction continuum, cross
cutting concepts;
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Planned
Actions/Services

Action 1E

Planned
Actions/Services

Ensure teachers are credentialed in content
areas, per independent study guidelines.

Measure: teacher assignment report

Analysis — Goal 1

Actual Budgeted
Actions/Services Expenditures

Staff groups also attended several conferences and workshops,
depending on their position. These include CCSA, Aplus
Personalized Learning, UC and CSU counselor conferences,
Learning and the Brain, Get Focused Stay Focused, Educating for
Careers, Safe Schools conference, as well as county office of
education hosted workshops.

Actual Budgeted
Actions/Services Expenditures
Goal Met
100% Compliant. Teacher credentialing reports are run and $2,000

reviewed monthly to ensure ongoing credentialing compliance.

Estimated
Actual
Expenditures

Estimated
Actual
Expenditures

$1,631

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

The overall implementation of the actions/services for this goal were good. All of the actions were fully implemented and all met.

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

11



The overall effectiveness of the actions/services to achieve this goal were great. All actions were met, including nice growth rates for I-Ready.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

There are no material differences.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and
analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

There are no changes to this goal.
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Goal 3

Safety and Culture: Improve student safety and school culture.
State and/or Local Priorities addressed by this goal:

State Priorities: 1, 6

Local Priorities: Aligned with charter document

Annual Measurable Outcomes

Expected Actual
Facility Safety: internal matrix to show 100% of facilities at proficient levels Complete. See Action A for details.

Suspension & Expulsion Rates per Dashboard: decrease suspension &

. Baseline data will be on first dashboard release in the fall of 2019.
expulsion rates per change rate as calculated on Dashboard

Actions / Services

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.
Action 3A

Planned Actual Budgeted Estimated
Actions/Services Actions/Services Expenditures Actual
Expenditures

Goal Met

All school sites are safe and secure. Security levels are

maintained through the implementation of auto-generated

Preventative Maintenance (PM) work orders using Schooldude S0 $500
Systems. PM work orders are auto-generated, quarterly, for each

site. Completion of PM work orders includes; Inspection of the

Building Exterior (access control, fencing/gates, security

Maintain all facilities at proficient security
levels.
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Planned
Actions/Services

Action 3B

Planned
Actions/Services

The whole child will be supported through
various means including: Social/emotional
groups led by counselors, STAR Team
Meetings (including counselors, support staff,
and special education teachers) to support
students with behavioral and social needs,
MTSS specific staff development training
focused on social well-being and supports for
students in and outside the classroom.

Measure: Support efforts will be measured by
a decreased overall suspension rate, as
calculated on the Accountability Dashboard
change rate.

Actual
Actions/Services

equipment) along with the Building Interior (Doors, access
control, security equipment). Repairs and Maintenance of
security components are completed and noted in the PM work
order. Security Window film, exit alarms, and privacy fence
netting have been added to the 'internal evaluation system' this
year. These security components are being installed at admin
and school sites - based on Security funds and structured
judgment.

Actual
Actions/Services

Goal Met

The school completed all planned efforts to address whole child
support. School counselors are leading small groups addressing
social and emotional needs at student centers. STAR Teams are
established and address individual student needs through Tier 3
meetings. Assistant Classroom Educators (ACEs) support teacher
with addressing student needs in the classroom. Teachers
receive monthly MTSS trainings as part of their blended learning
day. Subgroup data is analyzed through the PLC process and the
AIMM process in conjunction with the Assessment team and is
used to refine practices at the classroom and district level.

School will collect, analyze, and monitor suspension and
expulsion data, in comparison to the county, when publically
available.

Budgeted
Expenditures

Budgeted
Expenditures

$27,000

Estimated
Actual
Expenditures

Estimated
Actual
Expenditures

$30,000
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Analysis — Goal 3

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.
Describe the overall implementation of the actions/services to achieve the articulated goal.

The overall implementation of the actions/services for this goal were implemented. However, the site is fully secure and did not need any further security in this
fiscal year.

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

The overall effectiveness of the actions/services to achieve this goal were good. The goal was met.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

There are no material differences.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and
analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

There are no changes to this goal.
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Goal 4

Technology: Increase course access and student engagement by utilizing 21st-century tools, resources, and materials.
State and/or Local Priorities addressed by this goal:

State Priorities: 1,6, 8

Local Priorities: Aligned with charter document

Annual Measurable Outcomes

Expected Actual

Staff/student survey data and inventory system: 12:1 Chromebook ratios on-

site; 1:1 Chromebooks in Homeschool Completed, see Action A for additional details.

Maintain/revise course content in Canvas Completed, see Action B for additional details.

Staff development feedback: Train staff on two tech tools as a part of large,

- Completed, see Action C for additional details.
mandated group activity

Actions / Services

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 4A
Planned Actual Budgeted Estimated
Actions/Services Actions/Services Expenditures Actual
Expenditures
In an effort to increase technology readiness, Goal Met
students will have access to a Chromebook (or  All students in this charter have been assigned their own $160,000 $149 787
other similar technology) throughout all Chromebook; therefore, at a 1:1 ratio. Access time has greatly
programs. Academy programs will have 12:1 increased for all students. Chromebooks were also one of the
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Planned
Actions/Services

levels. Homeschool program offers 1:1 in
grades TK-12.

Measure: Inventory system Chromebook
counts and survey data

Action 4B

Planned
Actions/Services

Based on user feedback, revise Canvas courses
as necessary to increase participation and
ensure accurate links/content.

Measure: Canvas course content.

Action 4C

Planned
Actions/Services

Train all staff on two educational technology
(Ed Tech) tools a least two times each year to
ensure quality use of technology resources.
Ensure staff have specific training on how to
teach students to utilize technology
resources.

Actual
Actions/Services

highest rated resources on our LCAP stakeholder survey for being
"used and useful."

Actual
Actions/Services

Goal Met
All Canvas course videos have been saved in MP4 format to
ensure students have access to the correct content

Actual
Actions/Services

Goal Met

In October staff were trained on Gmail, Google Calendar,
Hangouts, Drive, Docs and Sheets. The training included
suggestions for student projects in each of the Google Suite
components. InJanuary teachers participated in a CANVAS Q &
A online, and utilized pinned discussions in CANVAS to share
their progress toward the school’s BHAG goals.

Budgeted
Expenditures

Budgeted
Expenditures

$5,000

Budgeted
Expenditures

$2,000

Estimated
Actual
Expenditures

Estimated
Actual
Expenditures

$4,130

Estimated
Actual
Expenditures

$1,469
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Planned Actual Budgeted Estimated
Actions/Services Actions/Services Expenditures Actual
Expenditures

Measure: Agendas and sign-in sheets

Analysis — Goal 4

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.
Describe the overall implementation of the actions/services to achieve the articulated goal.

The overall implementation of the actions/services for this goal were implemented. Chromebooks are also the highest rated as used/useful in the stakeholder
survey.

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

The overall effectiveness of the actions/services to achieve this goal were great. The goal was met.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

There are no material differences.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and
analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

There are no changes to this goal.
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Goal 5

Qualifying Students: Increase support for qualifying students.

These include English Learners (ELs), students with disabilities (SWDs), foster youth, homeless youth, and socio-economically disadvantaged (SEDs).

State and/or Local Priorities addressed by this goal:

State Priorities: 1,2,3,4,5

Local Priorities: Aligned with charter document

Annual Measurable Outcomes

Expected Actual
Principal training and coaching for urban schools Completed, see Action A for additional details.
MiFi Inventory system: increase MiFi use by 5% across charter 100% of qualifying students that have requested MiFi access have received
one.

SBAC scores for SWD subgroup (% met/exceeded): planning meetings and

internal data used with fidelity to increase SWD subgroup growth in ELA and Due to the new nature of this program, data are not yet available.
math
Complete comprehensive training for ACEs Completed, for additional details see Action D.

SBAC scores for EL subgroup (% met/exceeded): increase EL subgroup growth

data in ELA and math Will be analyzed once data are available.

Actions / Services

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.
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Action 5A

Planned
Actions/Services

Contract with an established, highly successful
group who study successful urban (socio-
economically disadvantaged and English
Learner) schools across the country for best
practices (NCUST). These consultants will work
intensively with Principals to develop and
support best practices with these particular
subgroups.

Action 5B

Planned
Actions/Services

Provide MiFi (portable WiFi service) to foster,
EL, homeless, and low-income students in
order to access technology and resources
when not at a resource center.

Action 5C

Planned
Actions/Services

Teachers/ESs will have planning meetings in
one-to-one and small groups through STAR
groups to ensure IEP goals are met while
tracking and monitoring data throughout the

Actual
Actions/Services

Goal Met

The charter has a coach from this group working with the Senior
Director of Academies to ensure that she is able to most
effectively support the principals with best practices for working
with low-income and English Learner subgroups.

Actual
Actions/Services

Goal Met
Mifi devices are available to qualifying students throughout the
school year (upon request).

Actual
Actions/Services

Goal Met

STAR teams have been formed for students with disabilities as
well as other struggling students. Teams meet in one-on-one
and group settings to address individual student needs. Special

Budgeted
Expenditures

$500

Budgeted
Expenditures

$500

Budgeted
Expenditures

$50,000

Estimated
Actual
Expenditures

$300

Estimated
Actual
Expenditures

$300

Estimated
Actual
Expenditures

$48,600
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Planned
Actions/Services

year using mastery quizzes and i-

Ready. Collaboration will count on "first, best
instruction" to mirror general education goals
by utilizing PLC groupings.

Revise planning meetings and monitoring
practices, as appropriate, to attain goal.

Measure: Dashboard change rate in math and
ELA for students with disabilities subgroup

Action 5D

Planned
Actions/Services

Hire, train, and support Assistant Classroom
Educators (ACES)/instructional aides for all K-
5t grade academy classrooms to support all
students. Specialized training will allow

Budgeted
Expenditures

Actual
Actions/Services

Education staff also meet weekly online to address student
needs, and monthly in Personalized Learning Collaborative (PLC)
groups to review student needs and progress. SpEd staff are
meeting more regularly with STAR teams and participating in
more schoolwide staff development and data days.

Due to the school not having been operational for more than two
years, dashboard rates have not yet been calculated. In order to
effectively monitor and increase these rates, iReady diagnostics
are used to analyze these students. Current progress as of mid-
way through the year toward yearly targets has been included:

Pacific Progress Towards i-Ready Yearly Targets

All
students | 443 125% 94%
SWD 50 217% 120%
Actual Budgeted

Actions/Services Expenditures
Goal Met
Classroom management training was held in September. In $200,000
February and April, staff continued training with instructional $500

and social emotional support strategies to support all learners,

Estimated
Actual
Expenditures

Estimated
Actual
Expenditures

$181,792
$473

PSCS Charter Renewal 2020 Page 170
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Planned
Actions/Services

targeted instruction for students with

disabilities, English Learners, foster, homeless,

and socio- economically disadvantaged
students, and those students requiring
MTSS/RTI support.

Measure: ACE assignments and training
calendar

Action 5E

Planned
Actions/Services

Hold at least two specialized staff
development trainings, which include core
interventions and strategies that teachers
commit to employing. Add three coordinator
walk-throughs to ensure fidelity with use of
best practices and ELD | CANs.

Change trainings and practices based on new
data sets and teacher feedback, as
appropriate.

Measure: Dashboard change rates in both
state and internal data points, staff
development agendas and sign-in sheets, and
walk-through documentation

Actual
Actions/Services

including significant subgroups. Extended learning opportunities
are available in the ACE Training course in Canvas. Some vice
principals provide monthly training for ACEs during blended PLC

days.

Actual
Actions/Services

Goal Met

Leaders are selected from Springs educators for a series of
trainings in order to disseminate effective English Learner
teaching strategies to the rest the organization.

English Learner specific professional development was given
three times in 2018-19. The September training covered
Academic Vocabulary using the Frayer model. The January
training covered Talk Moves: a specific EL strategy used to meet
the needs of EL students in your classroom. Sentence starters
that students use to join a class discussion encourage both
academic thinking and social connectedness. The May training
included an overview of the EL Standards with a review of the
vocabulary development practices used throughout the

year. Strategies for integrating the standards and lesson

planning were be a focus for this development.

Budgeted
Expenditures

Budgeted
Expenditures

$15,000
$2,000

Estimated
Actual
Expenditures

Estimated
Actual
Expenditures

$12,428
$1,185
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Planned Actual Budgeted Estimated

Actions/Services Actions/Services Expenditures Actual
Expenditures

In addition, the Director of Assessment/EL Coordinator
conducted classroom walkthroughs to look for evidence of
vocabulary development across all subjects.

The school is awaiting Dashboard baseline data. As a result,
iReady progress toward yearly targets has been included.

Pacific Progress Towards i-Ready Growth Targets

All 443 125% 94%
EL 92 127% 91%

Analysis — Goal 5

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

The overall implementation of the actions/services for this goal were good. All actions were well-implemented.

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

The overall effectiveness of the actions/services to achieve this goal were great. The goal was achieved as all actions were met.

PSCS Charter Renewal 2020 Page 172
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Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

There are no material differences.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and

analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

There are no changes to this goal.

Goal 6

Mission: Continue to support parent choice and personalized learning.
State and/or Local Priorities addressed by this goal:

State Priorities: 1, 2, 3,4, 6

Local Priorities: Aligned with charter document

Annual Measurable Outcomes

Expected

State attendance, graduation and drop-out rates: maintain all rates to be
better than county average

Staff and WASC feedback: personalized learning on staff development as
mandatory; add to personalized learning continuum

Marketing event calendar: 5 marketing events scheduled

Actual

Baseline data is not yet available.

Completed, see Action B for additional details.

Completed, see Action C for additional details.
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Actions / Services

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 6A

Planned
Actions/Services

The charter will maintain attendance rates
above county averages. Through the
adequate progress process, student
involvement in goal setting, personalized
learning process, interest choices, and student
engagement methods, the charter expects to
see decreased middle school and high school
dropout rates (as applicable) and increased
graduation rates (as applicable) each year.

Measure: Aggregate attendance rate drop-out
data; graduation and drop-out rates per Data
Quest; both state and internal (up-to-date)
data points.

Action 6B

Planned
Actions/Services

Develop the training resources for the Springs'
Personalized Learning continuum and learning
rubric. Continue to train staff on developing
personalized learning plans related to the

Actual
Actions/Services

Goal met

The school continues to focus on student involvement in goal
setting, personalized learning process, interest choices, and
student engagement methods. Baseline data for attendance and
drop-outs is expected to be available after the first year. Drop-
out and graduation rates will also be monitored when high
school students enroll in the school.

Baseline drop-out and chronic absenteeism data is expected to
be available on Data Quest and the Dashbaord in the coming
year.

Actual
Actions/Services

Goal Met
In August 2018 the school held a personalized learning
continuum training and teacher goal setting (academy teachers).

In September 2018 The Teaching the Springs Way (TTSW)
Handbook was distributed to all academy teachers, a full-day

Budgeted
Expenditures

$10,000

Budgeted
Expenditures

$20,000
$1,000

Estimated
Actual
Expenditures

$7,902

Estimated
Actual
Expenditures

$17,000
$750
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Planned
Actions/Services

continuum and on the implementation of
personalized learning in a variety of settings.

Update trainings and resources based on user
feedback, as appropriate.

Measure: Project update for the personalized
learning continuum staff development
resources, PLC agendas.

Actual Budgeted
Actions/Services Expenditures

classroom management training was held. In addition, all
teachers participated in a full day of Personalized Learning
Workshops including content on Mastery Learning and
Personalized Learning best practices such as Goal Setting, Online
Programs (ST MATH, iReady, Lexia, Reading Plus), Online Free PD
Options, Student Portfolios, Using State Assessments to Plan
Backwards, Annual Curriculum Maps, Number Talks, Managing
Centers, Using Open Education Resources, CANVAS Training,
Flexible Environment, | CAN! Resources, Engagement Strategies,
Writing Strategies, Novel Studies, Student Conferencing,
Gamifying Personalized Learning Paths in Middle School.

In October 2018, teachers participated in a blended professional
development, which included CANVAS Training, Google Chrome
& Apps Training, TTSW Steps 1 & 2 online training.

The Personalize Learning Expert Program Teachers met for five
training days to design “Learning Lab Look Fors:” Determining
WOW Factor, Increasing student goal setting and reflection,
growing as personalized learning leaders through the Little Bets
process. Participants were given access to the Teaching the
Springs Way Toolbox. This is an online Canvas Course and is a
pragmatic resources for teachers to "grab and go" resources and
curriculum to support the Personalized Learning Continuum.

All TK through 3 grade teachers were added to the Teaching
Literacy the Springs Way course. This course has research based
strategies for the eight components of literacy instruction. The
first course is for fluency strategies. The next course to be
developed is Phonics Instruction.

Estimated
Actual
Expenditures
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Action 6C

Planned
Actions/Services

Increase parent involvement by marketing
personalized learning through social media
and numerous marketing tactics/events based
on focus group, marketing committee, and
other stakeholder input. Maintain robust
Homeschool package.

Measure: Focus group notes, homeschool
funds allotment calendar, marketing purchase
orders, and marketing events calendar.

Actual Budgeted
Actions/Services Expenditures

Goal Met

Since July 2018, the school has hosted or participated in 10
marketing and outreach events in San Diego County. This
exceeds our goal of 5 events in 2018-19.

Staff have begun scheduling events through the end of the

calendar year. Throughout the Springs network, 42 students

have enrolled in 2018-19 as a direct result of efforts at marketing

events, based upon parents answering "how did you hear about

Springs" on the application for enrollment. In addition to

outreach events, the school maintains a robust portfolio of direct

and indirect marketing efforts. These include, but are not limited

to: radio advertisements, press releases, postcards, mail inserts,

billboards, movie theater advertisements, mall advertisements,

and more. $12,000

The Homeschool package for the 2019-20 school year has been $40,000

updated to provide families with additional funding for items like
enrichment classes and curriculum. This update allows the school
to maintain a competitive position in the overall homeschool
landscape.

All parents are encouraged to participate in both academic and
extracurricular capacities. Parents are invited to development
opportunities (parent certification, Ignite Conference, SPREE,
etc.), school committees, volunteering on-site, and Personalized
Learning Plan Meetings.

For unduplicated students specifically, students and parents
meet quarterly with the teacher (and additional staff as needed)

Estimated
Actual
Expenditures

$13,200
$38,060
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Planned Actual Budgeted Estimated
Actions/Services Actions/Services Expenditures Actual
Expenditures

to create personalized learning goals for each student. Individual
goals are discussed, documented, and tracked throughout the
learning period. Students with IEPs go through the same learning
plan process in addition to IEP meetings at least annually and as
needed.

Analysis

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.
Describe the overall implementation of the actions/services to achieve the articulated goal.

The overall implementation of the actions/services for this goal were good. All actions were implemented fully.

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

The overall effectiveness of the actions/services to achieve this goal were great. All actions were met, thus, goal met.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

There are no material differences.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and
analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

There are no changes to this goal.
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Stakeholder Engagement

LCAP Year: 2018-19

Involvement Process for LCAP and Annual Update

How, when, and with whom did the LEA consult as part of the planning process for this LCAP/Annual Review and Analysis?

Stakeholder Committee: The stakeholder group helped to develop and refine goals based on the state priorities and chartering document. The Committee also
assumed the role of data analysis and revisions in order to complete the document. This process involved multiple people who are experts in their field for input
on their particular goals (ie: Special Education). Each stakeholder involved refined the goals based on their expertise. The Committee members also attended
trainings throughout Southern California to ensure familiarity with LCAP processes. At the end of the process the Committee met again and solidified all of the
goals based on ALL of the feedback received.

Board/Community Training/Meetings: During public session in December staff present a mid-year update which explains the progress as of the end of
November. In May, the staff reminded the Board of the reasons for the LCAP document and the impact. During this presentation state priorities, charter vision,
CDE Dashboard, and stakeholder ideas were outlined. During public session each person in attendance was given a chance to vote on which three
actions/services for which they would like more information on at future public board meetings. The top three for which they would like more information were:

1. Career-Technical Education and Internships
2. College-Readiness Opportunities
3. Marketing Efforts

Authorizer Feedback: The Stakeholder Committee also looked at authorizer feedback from prior years to ensure all items were properly submitted based on
their evaluation.

The Community-At-Large: The community was given a lengthy online survey describing the LCAP process with an outline of the six goals. The six goals were then
separated into action/services where each participant was asked if each focused resource (provided by the school) was: used and useful, used and not useful,

not used, or unknown. These survey results (aggregated) are as follows.

Survey: School stakeholders were surveyed in April-May 2019. For each of the six LCAP goals, stakeholders were asked how well they think the school doing to
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provide services and resources to students. In addition survey participants were asked to rate each LCAP resource as being used and helpful, used and not
helpful, or not used. Results are below.

% stakeholders who say we are Highest rated resources for being Lowest Rated resource;
“exceeding expectations” “used and useful” voted
or “doing well” * “used but not helpful”

Common Core Transition 67% | CAN Trackers (47%) CAASPP Prep (20%)
College & Career Readiness 67% Guidance Counselor Meetings (20%) N/A
Student Safety 93% Safe and Maintained Schools (67%) Bullying Prevention (7%)
Engaging Students 87% Chromebook Availability (73%) i-Ready Practice (20%)
Student Support 87% Special Education Services (73%) Personalized Learning (13%)
Personalized Learning 93% Learning Plans (60%) Personalized Passion Project (7%)

N/A = All resources in this category received at least an 80% "helpful" rating.
** Resource received a 100% "helpful” rating.

Impact on LCAP and Annual Update

How did these consultations impact the LCAP for the upcoming year?

After compiling and analyzing all stakeholder feedback, the charter staff is confident that the LCAP goals are congruent with needs. With overall "used and
useful" or favorable responses to actions, the LCAP Committee made only minor revisions to the items. In some cases, the metrics were changed to align more
thoroughly with public data (eg: attendance rates to chronic absenteeism). Furthermore, the estimated actuals were analyzed and current and next year’s
budget were updated so that the stakeholders received accurate, transparent future expenditures.

Due to the new federal addendum, staff aligned federal expenditures (in applicable areas) and noted on both the LCAP and the Addendum. In summary, the
stakeholder groups were pleased with the LCAP and Addendum and only minor changes were necessary.
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Goals, Actions, & Services

Strategic Planning Details and Accountability

Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.

(Select from New Goal, Modified Goal, or Unchanged Goal)

New

Goal 1

Teaching and Learning: Maintain high quality, rigorous Common Core State Standards curriculum and instruction to maintain/strengthen California Assessment
of Student Performance and Progress (CAASPP) achievement through research-based practices and teacher training.

State and/or Local Priorities addressed by this goal:

State Priorities: 2, 4

Local Priorities: Aligned with charter document

Identified Need:

Need to ensure high quality, rigorous standards curriculum and instruction in order to achieve CAASPP achievement through best practices and teacher training.
Charter has identified needs based on multiple measures as shown below in Expected Annual Measurable Outcomes. All baseline measurements are based on

the following: parent/student/community survey data, mission/vision/charter alignment, SBAC and internal assessment data, staff feedback, state/federal
reports, WASC feedback, and/or Dashboard data.

32



Expected Annual Measurable Outcomes

Metrics/Indicators

Mastery-based
curriculum

SBACELA %
met/exceeded

SBAC Math %
met/exceeded

Data-driven staff
development

Baseline

N/A

N/A

Data Source: Data Quest

N/A

Data Source: Data Quest

N/A

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 1A

N/A

N/A

N/A

N/A

2017-18 2018-19

Committee designated to
implement mastery-based
curriculum

Awaiting baseline SBAC data.

Awaiting baseline SBAC data.

Awaiting baseline Dashboard
data.

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):

2019-20

Committee designated to
implement mastery-based
curriculum

Maintain or increase all
change rates

Maintain or increase all
change rates

Increase current rates for
red/orange significant
subgroups

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

All schools

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
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Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
N/A N/A N/A

Actions/Services

Select from New, Modified, or Unchanged for  Select from New, Modified, or Unchanged for Select from New, Modified, or Unchanged

2017-18 2018-19 for 2019-20

N/A New Unchanged

2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services

N/A Based on feedback from users, refine the Based on feedback from users, continue to refine
Common Core-based curriculum which the Common Core-based curriculum which
incorporates modular units to scaffold and have incorporates modular units to scaffold and have
modified assighnments to support all students, modified assignments to support all students,
including struggling students. Develop Springs' | including struggling students. Develop Springs' |
Can curriculum including online curriculum, Can curriculum including online curriculum,
homeschool boxsets and "Make it-Take it" homeschool boxsets and "Make it-Take it"
workshops. Purchase textbooks, materials, and workshops. Purchase textbooks, materials, and
online subscriptions to support this goal. online subscriptions to support this goal. The

charter intends for all curriculum to be revised
every year to ensure working links, new choice
assignments, and updates throughout.

Measure: Developed mastery-based curriculum for
K-12.

Budgeted Expenditures
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Year 2017-18 2018-19 2019-20

Amount N/A $7,500 $8,000
$6,921 $8,000

Source LCFF Fund 62 LCFF Fund 62

Budget RO000/O1xxx, 3xxx RO000/O1xxx, 3xxx

Reference (salaries and benefits) (salaries and benefits)
RO000/04xxx RO000/0O4xxx
(materials and supplies) (materials and supplies)

Action 1B

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
All All schools

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

N/A N/A N/A

Actions/Services
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Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Budgeted Expenditures

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

ELA - Data-Driven Instruction: Use individual,
significant sub-group, and school-wide CAASPP
data to drive instruction. Using this data, teachers
and administrators will identify strengths and
weaknesses and implement research-based
strategies in order to maintain/increase overall
and significant subgroup achievement. The
following assessments will be used and inserted
into local level Dashboard to measure
achievement: benchmark exams and diagnostic
assessments. Each year these will be reviewed
multiple times with teaching staff to ensure
achievement maintenance/growth. Assessments
used will include llluminate assessments and i-
Ready.

Measure: Dashboard change rates in both state
and internal student data for all students
including student groups identified as not meeting
expected growth/performance

Select from New, Modified, or Unchanged
for 2019-20

Modified

2019-20 Actions/Services

ELA - Data-Driven Instruction: Use individual,
significant sub-group, and school-wide CAASPP
data to drive instruction. Using this data, teachers
and administrators will identify strengths and
weaknesses and implement research-based
strategies in order to maintain/increase overall
and significant subgroup achievement. The
following assessments will be used and inserted
into local level Dashboard to measure
achievement: benchmark exams and diagnostic
assessments. Each year these will be reviewed
multiple times with teaching staff to ensure
achievement maintenance/growth. Assessments
used will include llluminate assessments and i-
Ready.

The charter will prioritize subgroups that
measure on Dashboard as red, orange, or have
significant performance gaps (2+ from overall).

Measure: Dashboard change rates in both state
and internal student data for all students
including student groups identified as not
meeting expected growth/performance.
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Year 2017-18 2018-19 2019-20

Amount N/A $634 $1,000
$9,907 $10,000

Source LCFF Fund 62 LCFF Fund 62

Budget RO000/O1xxx, 3xxx RO000/O01xxx, 3xxx

Reference (salaries and benefits) (salaries and benefits)
RO000/O5xxx RO000/O5xxx
(services) (services)

Action 1C

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
All All

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

N/A N/A N/A

Actions/Services
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Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Budgeted Expenditures

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Math - Data-Driven Instruction: Use individual,
significant sub-group, and school-wide CAASPP
data to drive instruction. Using this data, teachers
and administrators will identify strengths and
weaknesses and implement research-based
strategies in order to maintain/increase overall
and significant subgroup achievement. The
following assessments will be used and inserted
into local level Dashboard to measure
achievement: benchmark exams and diagnostic
assessments. Each year these will be reviewed
multiple times with teaching staff to ensure
achievement maintenance/growth. Assessments
used will include llluminate assessments and i-
Ready.

Select from New, Modified, or Unchanged
for 2019-20

Unchanged

2019-20 Actions/Services

Math - Data-Driven Instruction: Use individual,
significant sub-group, and school-wide CAASPP
data to drive instruction. Using this data, teachers
and administrators will identify strengths and
weaknesses and implement research-based
strategies in order to maintain/increase overall
and significant subgroup achievement. The
following assessments will be used and inserted
into local level Dashboard to measure
achievement: benchmark exams and diagnostic
assessments. Each year these will be reviewed
multiple times with teaching staff to ensure
achievement maintenance/growth. Assessments
used will include llluminate assessments and i-
Ready.

The charter will prioritize subgroups that
measure on Dashboard as red, orange, or have
significant performance gaps (2+ from overall).

Measure: Dashboard change rates in both state
and internal student data for all students
including student groups identified as not
meeting expected growth/performance.

38



Year 2017-18 2018-19 2019-20

Amount See Above (1B) See Above (1B) See Above (1B)
Source See Above (1B) See Above (1B) See Above (1B)
Budget See Above (1B) See Above (1B) See Above (1B)
Reference

Action 1D

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
All with specificity for underserved populations All

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

N/A N/A N/A

Actions/Services

Select from New, Modified, or Unchanged for  Select from New, Modified, or Unchanged for Select from New, Modified, or Unchanged
2017-18 2018-19 for 2019-20

New Modified
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2017-18 Actions/Services

Budgeted Expenditures

Year

Amount

Source

Budget
Reference

2017-18

N/A

2018-19 Actions/Services

Develop staff during five staff development/data
day trainings each year. Agendas will be
developed based on the results of internal and
state achievement data. Staff development will
include NGSS implementation, CCSS mastery
based instruction and using student achievement
data to drive instruction. Staff will also attend
external conferences and workshops.

Measure: Master calendar, agendas, sign-in
sheets, annual staff development plan

2018-19

$59,215
$1,039

$17,514

LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)
RO000/0O5xxx

2019-20 Actions/Services

Continue to develop staff during five staff
development/data day trainings each year.
Agendas will be developed based on the results
of internal and state achievement data. Staff
development will include NGSS implementation,
CCSS mastery based instruction and using student
achievement data to drive instruction. Staff will
also attend external conferences and workshops.
Staff development will specifically target
underserved student populations.

Measure: Master calendar, agendas, sign-in
sheets, annual staff development plan

2019-20

$60,000
$1,000
$18,000

LCFF Fund 62
LCFF Fund 62
Federal — Title Il

RO000/01xxx, 3xxx
(salaries and benefits)
RO000/0O5xxx
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Year 2017-18 2018-19 2019-20

(services) (services)
RO000/04xxx R4035/04xxx
(materials and supplies) (materials and supplies)

Action 1E

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
All All

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

N/A N/A N/A

Actions/Services

Select from New, Modified, or Unchanged for  Select from New, Modified, or Unchanged for  Select from New, Modified, or Unchanged
2017-18 2018-19 for 2019-20

N/A New Unchanged



2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services

N/A Ensure teachers are credentialed in content areas,  Ensure teachers are credentialed in content
per independent study guidelines. areas, per independent study guidelines.
Measure: teacher assignment report Measure: teacher assignment report

Budgeted Expenditures

Year 2017-18 2018-19 2019-20

Amount N/A $1,631 $2,000

Source LCFF Fund 62 LCFF Fund 62
Budget RO000/O1xxx, 3xxx RO000/O1xxx, 3xxx

Reference (salaries and benefits (salaries and benefits



(Select from New Goal, Modified Goal, or Unchanged Goal)

New

Goal 3

Safety and Culture: Improve student safety and school culture.

State and/or Local Priorities addressed by this goal:

State Priorities: 1, 6

Local Priorities: Aligned with charter document

Identified Need:

The need to ensure student safety and positive school culture is a high priority.

Charter has identified needs based on multiple measures as shown below in Expected Annual Measurable Outcomes. All baseline measurements are based on
the following: parent/student/community survey data, mission/vision/charter alignment, SBAC and internal assessment data, staff feedback, state/federal

reports, WASC feedback, and/or Dashboard data.

Expected Annual Measurable Outcomes

Metrics/Indicators Baseline

Facility Safety N/A N/A

2018-19 2019-20

Internal matrix to show 100%
of facilities at proficient

levels Internal matrix to show 100%
of facilities at proficient levels

Data Source: Facilities
Security Google Doc
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Metrics/Indicators Baseline 2017-18 2018-19 2019-20
. " . Decrease suspension rates per
Suspension Rates per N/A N/A Awaiting baseline Dashboard Freis EeeselaE e o
Dashboard data
Dashboard

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 3A

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):

All All

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

N/A N/A N/A

Actions/Services
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Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

Action 3B

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Maintain all facilities at proficient security levels.

Measure: Proficient level calculation based on
internal evaluation system

2018-19
SO
LCFF Fund 62

RO000/O4xxx, 5xxx

(materials and services)

Select from New, Modified, or Unchanged
for 2019-20

Unchanged

2019-20 Actions/Services

Maintain all facilities at proficient security levels.

Measure: Proficient level calculation based on
internal evaluation system

2019-20
$5,000
LCFF Fund 62

RO000/04xxx, 5xxx

(materials and services)

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
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Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):

All

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth, and/or
Low Income)

N/A

Actions/Services

Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

N/A

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

The whole child will be supported through various
means including: Social/emotional groups led by
counselors, STAR Team Meetings (including
counselors, support staff, and special education
teachers) to support students with behavioral and
social needs, MTSS specific staff development
training focused on social well-being and supports
for students in and outside the classroom.

Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

N/A

Select from New, Modified, or Unchanged
for 2019-20

Modified

2019-20 Actions/Services

The whole child will be supported through
various means including: Social/emotional groups
led by counselors, STAR Team Meetings
(including counselors, support staff, and special
education teachers) to support students with
behavioral and social needs, MTSS specific staff
development training focused on social well-
being and supports for students in and outside
the classroom.
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2017-18 Actions/Services

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

2018-19 Actions/Services

2018-19
$30,000
LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)

Some general fund contribution to Special
Education

2019-20 Actions/Services

The charter will use suspension and expulsion
overall and subgroup data to refine Team
practices, as appropriate.

Measure: Support efforts will be measured by a
decreased overall suspension rate, as calculated
on the Accountability Dashboard change rate.

2019-20
$35,000
LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)

Some general fund contribution to Special
Education
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(Select from New Goal, Modified Goal, or Unchanged Goal)

New

Goal 4

Technology: Increase course access and student engagement by utilizing 21st-century tools, resources, and materials.

State and/or Local Priorities addressed by this goal:

State Priorities: 1, 6, 8

Local Priorities: Aligned with charter document

Identified Need:

Need to ensure course access for all students by utilizing up-to-date tools, resources, and materials.

Charter has identified needs based on multiple measures as shown below in Expected Annual Measurable Outcomes. All baseline measurements are based on
the following: parent/student/community survey data, mission/vision/charter alignment, SBAC and internal assessment data, staff feedback, state/federal
reports, WASC feedback, and/or Dashboard data.

Expected Annual Measurable Outcomes

Metrics/Indicators Baseline 2017-18 2018-19 2019-20
Staff/student survey N/A N/A 12:1 Chromebook ratios on- Maintain 1:1 chromebook
data and inventory site; 1:1 Chromebooks in ratio for all students.
system Homeschool
Canvas course N/A N/A Maintain/revise course Maintain/revise course
content based on content in Canvas content in Canvas

survey data
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Metrics/Indicators Baseline 2017-18 2018-19 2019-20
Staff development N/A N/A Train staff on two tech tools Train staff on two additional
feedback as a part of large, mandated tech tools as a part of large,
group activity mandated group activity

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 4A

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):

All All

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

N/A N/A N/A

Actions/Services
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Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

Action 4B

Select from New, Modified, or Unchanged for

2018-19

New

2018-19 Actions/Services

In an effort to increase technology readiness,
students will have access to a Chromebook (or
other similar technology) throughout all
programs. Academy programs will have 12:1
levels. Homeschool program offers 1:1 in grades
TK-12.

Measure: Inventory system Chromebook counts
and survey data

2018-19
$149,787
LCFF Fund 62

RO000/04xxx
(materials)

Select from New, Modified, or Unchanged
for 2019-20

Modified

2019-20 Actions/Services

In an effort to increase technology readiness, the
Charter's students will continue to have access to
a Chromebook (or other similar technology)
throughout all programs. Maintain 1:1
Chromebook to student availability.

Measure: Inventory system Chromebook counts
and survey data

2019-20
$150,000
LCFF Fund 62

RO000/04xxx
(materials)

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
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Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):

All

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth, and/or
Low Income)

N/A

Actions/Services

Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Budgeted Expenditures

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

N/A

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Based on user feedback, revise Canvas courses as
necessary to increase participation and ensure
accurate links/content.

Measure: Canvas course content.

Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

N/A

Select from New, Modified, or Unchanged
for 2019-20

Unchanged

2019-20 Actions/Services

Based on user feedback, revise Canvas courses as
necessary to increase participation and ensure
accurate links/content.

Measure: Canvas course content.

51



Year 2017-18 2018-19 2019-20

Amount N/A $4,130 $5,000

Source LCFF Fund 62 LCFF Fund 62 LCFF Fund 62

Budget RO000/O1xxx, 2XXX, 3XXX RO000/O1xxx, 2XXX, 3XXX RO000/O1xxx, 2XXX, 3XXX
Reference (salaries and benefits) (salaries and benefits) (salaries and benefits)

Action 4C

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
All All

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

N/A N/A N/A

Actions/Services

Select from New, Modified, or Unchanged for  Select from New, Modified, or Unchanged for  Select from New, Modified, or Unchanged
2017-18 2018-19 for 2019-20

N/A New Unchanged
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2017-18 Actions/Services

N/A

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

2018-19 Actions/Services

Train all staff on two educational technology (Ed
Tech) tools a least two times each year to ensure
quality use of technology resources. Ensure staff
have specific training on how to teach students to
utilize technology resources.

Measure: Agendas and sign-in sheets

2018-19
$1,469
LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)

(Select from New Goal, Modified Goal, or Unchanged Goal)

New

Goal 5

Qualifying Students: Increase support for qualifying students.

2019-20 Actions/Services

Train all staff on two educational technology (Ed
Tech) tools a least two times each year to ensure
quality use of technology resources. Ensure staff
have specific training on how to teach students to
utilize technology resources.

Measure: Agendas and sign-in sheets

2019-20
$2,000
LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)

These include English Learners (ELs), students with disabilities (SWDs), foster youth, homeless youth, and socio-economically disadvantaged (SEDs).
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State and/or Local Priorities addressed by this goal:

State Priorities: 1,2,3,4,5

Local Priorities: Align with charter document

Identified Need:

Need to increase support for all qualifying students including, but not limited to, English Learners, students with disabilities, foster youth, homeless youth, socio-
economically disadvantaged, and all other high-need students.

Charter has identified needs based on multiple measures as shown below in Expected Annual Measurable Outcomes. All baseline measurements are based on
the following: parent/student/community survey data, mission/vision/charter alignment, SBAC and internal assessment data, staff feedback, state/federal
reports, WASC feedback, and/or Dashboard data.

Expected Annual Measurable Outcomes

Metrics/Indicators Baseline 2017-18 2018-19 2019-20
Principal needs Training experts will work Experts will work with
feedback N/A N/A with Principals throughout Principals throughout the year
the year to meet goals. to meet goals.
Inventory system: Continue providing devices to
MiFis all qualifying students;
N/A N/A 2018-19 baseline = 1 student communicate opportunity to

all staff in order to refer
students as needed

SBAC scores for SWD Increase SWD Dashboard
subgroup (% N/A N/A Awaiting baseline SBAC data subgroup growth data in ELA
met/exceeded) and math

Student/staff survey ACES were hired and Increase used and useful data

results N/A N/A trained. Survey data shows by 5%
that ACES are a high priority
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Metrics/Indicators Baseline 2017-18 2018-19 2019-20

amongst board, staff and
community members.

SBAC scores for EL Increase EL Dashboard
subgroup (% N/A N/A Awaiting baseline SBAC data subgroup growth data in ELA
met/exceeded) and math

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 5A

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
Specific student groups All schools

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

English learners & Low-income Unduplicated student groups All schools

Actions/Services
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Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Contract with an established, highly successful
group who study successful urban (socio-
economically disadvantaged and English Learner)
schools across the country for best practices
(NCUST). These consultants will work intensively
with Principals to develop and support best
practices with these particular subgroups.

Measure: Invoice and meetings

2018-19
$300

LCFF Fund 62 S/C

Select from New, Modified, or Unchanged
for 2019-20

Modified

2019-20 Actions/Services

The charter’s AIMM team of mentors will
continue the work of NCUST with the oversight of
the Superintendent, Assistant Superintendent of
Education, and the Senior Director of Academies.
Both the Assistant Superintendent of Education
and the Senior Director of Academies have had
extensive training with NCUST coaches to
continue this work of developing and supporting
best practices especially related to particular
subgroups (Socio- economically disadvantaged
and English Learner). These in-house experts will
work intensively with Principals to develop and
support best practices with these particular
subgroups.

Measure: Invoice and meetings

2019-20

$500

LCFF Fund 62 S/C
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Year 2017-18 2018-19 2019-20

Budget RO000/O5xxx RO000/O5xxx

Reference (services) (services)
RO000/O1xxx, 3xxx RO000/01xxx, 3xxx
(salaries and benefits) (salaries and benefits)

Action 5B

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
Specific student groups All schools

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

English Learners, foster youth, low-income Limited to unduplicated student groups All schools

Actions/Services

Select from New, Modified, or Unchanged for  Select from New, Modified, or Unchanged for  Select from New, Modified, or Unchanged
2017-18 2018-19 for 2019-20

N/A New Unchanged



2017-18 Actions/Services

N/A

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

Action 5C

2018-19 Actions/Services

Provide MiFi (portable WiFi service) to foster, EL,
homeless, and low-income students in order to
access technology and resources when not at a
resource center.

Measure: Number of MiFis checked out, per
inventory system

2018-19

$300
LCFF Fund 62 S/C

RO000/O5xxx
(services)

2019-20 Actions/Services

Continue to provide MiFi (portable WiFi service)
to foster, EL, homeless, and low-income students
in order to access technology and resources when
not at a resource center.

Measure: Number of MiFis checked out, per
inventory system

2019-20

$500
LCFF Fund 62 S/C

RO000/O5xxx
(services)

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

Students with disabilities

Location(s):

All schools

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
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Students to be Served:

(Select from English Learners, Foster Youth, and/or
Low Income)

N/A

Actions/Services

Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-wide

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Teachers/ESs will have planning meetings in one-
to-one and small groups through STAR groups to
ensure |EP goals are met while tracking and
monitoring data throughout the year using
mastery quizzes and i-Ready. Collaboration will
count on "first, best instruction" to mirror general
education goals by utilizing PLC groupings.

Revise planning meetings and monitoring
practices, as appropriate, to attain goal.

Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All schools

Select from New, Modified, or Unchanged
for 2019-20

Modified

2019-20 Actions/Services

In order to increase math and ELA CAASPP
achievement, teachers/ESs will have planning
meetings in one-to-one and small groups through
STAR groups to ensure IEP goals are met while
tracking and monitoring data throughout the year
using mastery quizzes and i-Ready. Collaboration
will count on "first, best instruction" to mirror
general education goals by utilizing PLC
groupings.

Revise planning meetings and monitoring
practices, as appropriate, to attain goal.

The charter will prioritize subgroups that
measure on Dashboard as red, orange, or have
significant performance gaps (2+ from overall).
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2017-18 Actions/Services

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

Action 5D

2018-19 Actions/Services

2018-19
$338,220

SELPA: Local Assistance and general fund
contribution

R3310, 0000/01xxx, 3xxx
(Special Education, salaries and benefits)

2019-20 Actions/Services

Measure: Dashboard change rate in math and
ELA for students with disabilities subgroup

2019-20
$360,000

SELPA: Local Assistance and general fund
contribution

R3310, 0000/01xxx, 3xxx
(Special Education, salaries and benefits)

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

Specific student group

Location(s):

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

All schools

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
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Students to be Served:

(Select from English Learners, Foster Youth, and/or
Low Income)

English Learners, foster youth, low-income

Actions/Services

Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Budgeted Expenditures

Year 2017-18

Amount N/A

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-wide

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Hire, train, and support Assistant Classroom
Educators (ACES)/instructional aides for all K-5t
grade academy classrooms to support all
students. Specialized training will allow targeted
instruction for students with disabilities, English
Learners, foster, homeless, and socio-
economically disadvantaged students, and those
students requiring MTSS/RTI support.

Measure: ACE assignments and training calendar

2018-19

$181,792
$473

Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All schools

Select from New, Modified, or Unchanged
for 2019-20

Unchanged

2019-20 Actions/Services

Continue to train and support Assistant
Classroom Educators (ACES)/instructional aides
for all K-5™ grade academy classrooms to support
all students. Specialized training will allow
targeted instruction for students with disabilities,
English Learners, foster, homeless, and socio-
economically disadvantaged students, and those
students requiring MTSS/RTI support.

Measure: ACE assignments and training calendar

2019-20

$200,000
$500
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Year 2017-18 2018-19 2019-20

Source Federal Title | Federal Title |
LCFF Fund 62 S/C LCFF Fund 62 S/C
Budget R3010/02xx,03xx R3010/02xx,03xx
Reference LCFF Fund 62 S/C LCFF Fund 62 S/C
RO000/O04xxx RO000/04xxx
(materials and supplies) (materials and supplies)
Action 5E

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
Specific student group All

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):

(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

English Learner LEA-wide All schools

Actions/Services
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Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Hold at least two specialized staff development
trainings, which include core interventions and
strategies that teachers commit to

employing. Add three coordinator walk-throughs
to ensure fidelity with use of best practices and
ELD I CANs.

Change trainings and practices based on new data
sets and teacher feedback, as appropriate.

Select from New, Modified, or Unchanged
for 2019-20

Modified

2019-20 Actions/Services

Increase SBAC met/exceeded rates in both ELA
and math for EL subgroup.

Increase EL RFEP though at least two specialized
staff development trainings which include core
interventions and strategies that teachers
commit to employing. Add three coordinator
walk-throughs to ensure fidelity with use of best
practices and ELD | CANSs.

Increase EL student achievement through
purchase of new ELD curriculum to further
personalize learning.

Change trainings and practices based on new
data sets and teacher feedback, as appropriate.

The charter will prioritize subgroups that
measure on Dashboard as red, orange, or have
significant performance gaps (2+ from overall).

Measure: Dashboard change rates in both state
and internal data points, staff development
agendas and sign-in sheets, and walk-through
documentation
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Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

2018-19

$12,428
$1,185

LCFF Fund 62
Federal Title IlI

RO000/O01xxx,3xxx
(salaries and benefits)
R4201/04xx

(materials and supplies)

2019-20

$13,500
$1,300

LCFF Fund 62 S/C
Federal Title Ill

RO000/01xxx,3xxx
(salaries and benefits)
R4201/04xx

(materials and supplies)
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(Select from New Goal, Modified Goal, or Unchanged Goal)

New

Goal 6

Mission: Continue to support parent choice and personalized learning.

State and/or Local Priorities addressed by this goal:

State Priorities: 1,2, 3,4, 6

Local Priorities: Aligned with charter document

Identified Need:

The need to ensure that the school’s mission, as outlined in the charter document, remains a high priority.

Charter has identified needs based on multiple measures as shown below in Expected Annual Measurable Outcomes. All baseline measurements are based on
the following: parent/student/community survey data, mission/vision/charter alignment, SBAC and internal assessment data, staff feedback, state/federal
reports, WASC feedback, and/or Dashboard data.

Expected Annual Measurable Outcomes

Metrics/Indicators Baseline 2017-18 2018-19 2019-20
State attendance, Awaiting baseline drop-out Maintain all rates to be better
graduation and drop- = N/A N/A and grad data to be available
than county average
out rates on Data Quest
Mandatory personalized Mandatory personalized
Staff and WASC N/A N/A learning staff development; learning staff development;
feedback add personalized learning add new personalized learning
cohort cohort
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Metrics/Indicators Baseline 2017-18 2018-19 2019-20

Marketing event
calendar

10 marketing events were

N/A N/A completed

5 marketing events scheduled

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 6A

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
All All

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, and/or (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
N/A N/A N/A
Actions/Services
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Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

The charter will maintain attendance rates above
county averages. Through the adequate progress
process, student involvement in goal setting,
personalized learning process, interest choices,
and student engagement methods, the charter
expects to see decreased middle school and high
school dropout rates (as applicable) and increased
graduation rates (as applicable) each year.

Measure: Aggregate attendance rate drop-out
data with comparable (Data Quest). Graduation
rates per Dashboard, both state and internal (up-
to-date) data points.

2018-19
$7,902
LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)

Select from New, Modified, or Unchanged
for 2019-20

Modified

2019-20 Actions/Services

Through adequate progress process, student
involvement in goal setting, personalized learning
process, interest choices, and student
engagement methods, the charter will improve
chronic absenteeism and graduation rates (as
applicable, per the CA Dashboard) and drop-out
rates (per Data Quest).

This goal was modified to align with the
Dashboard and available data.

Measure: Chronic absenteeism and graduation
rates and changes per Dashboard. Drop-out data
per Data Quest.

2019-20
$8,000
LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)
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6B

Action

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):

All

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth, and/or
Low Income)

N/A

Actions/Services

Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

N/A

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Develop the training resources for the Springs'
Personalized Learning continuum and learning
rubric. Train staff on developing personalized

learning plans related to the continuum and on

Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

N/A

Select from New, Modified, or Unchanged
for 2019-20

Unchanged

2019-20 Actions/Services

Continue to develop the training resources for
the Springs' Personalized Learning continuum and
learning rubric. Continue to train staff on
developing personalized learning plans related to
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2017-18 Actions/Services

Budgeted Expenditures

Year 2017-18
Amount N/A
Source

Budget

Reference

Action 6C

2018-19 Actions/Services

the implementation of personalized learning in a
variety of settings.

Update trainings and resources based on user
feedback, as appropriate.

Measure: Project update for the personalized
learning continuum staff development resources,
PLC agendas; Personalized Learning Cohort
participation.

2018-19

$17,000
$750

LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)
RO000/O04xxx, 5xxx

(materials and services)

2019-20 Actions/Services

the continuum and on the implementation of
personalized learning in a variety of settings.

Update trainings and resources based on user
feedback, as appropriate.

Measure: Project update for the personalized
learning continuum staff development resources,
PLC agendas; Personalized Learning Cohort
participation.

2019-20

$18,000
$1,000

LCFF Fund 62

RO000/O1xxx, 3xxx
(salaries and benefits)
RO000/04xxx, 5xxx

(materials and services)

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
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Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):

All

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth, and/or
Low Income)

N/A

Actions/Services

Select from New, Modified, or Unchanged for
2017-18

N/A

2017-18 Actions/Services

N/A

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

N/A

Select from New, Modified, or Unchanged for
2018-19

New

2018-19 Actions/Services

Increase parent involvement through marketing
personalized learning through social media and
numerous marketing tactics/events based on
focus group, marketing committee, and other
stakeholder input. Maintain robust Homeschool
package.

Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

N/A

Select from New, Modified, or Unchanged
for 2019-20

Unchanged

2019-20 Actions/Services

Increase parent involvement by marketing
personalized learning through social media and
numerous marketing tactics/events based on
focus group, marketing committee, and other
stakeholder input. Maintain robust Homeschool
package.
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2017-18 Actions/Services

Budgeted Expenditures

Year

Amount

Source

Budget
Reference

2017-18

N/A

2018-19 Actions/Services

Measure: Focus group notes, homeschool funds
allotment calendar, marketing purchase orders,
and marketing events calendar.

2018-19

$13,200
$38,060

LCFF Fund 62

RO000/O1xxx, 2XXX, 3XXX
(salaries and benefits)
RO000/O04xxx, 5xxx

(materials and services)

2019-20 Actions/Services

Measure: Focus group notes, homeschool funds
allotment calendar, marketing purchase orders,
and marketing events calendar.

2019-20

$15,000
$40,000

LCFF Fund 62

RO000/O1xxx, 2XXX, 3XXX
(salaries and benefits)
RO000/04xxx, 5xxx

(materials and services)
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Demonstration of Increased or Improved Services for Unduplicated Pupils

LCAP Year: 2019-20

Estimated Supplemental and Concentration Grant Funds Percentage to Increase or Improve Services

$384,172 (supplemental onl 10.25%
,172 (supp y)

Describe how services provided for unduplicated pupils are increased or improved by at least the percentage identified above, either qualitatively
or quantitatively, as compared to services provided for all students in the LCAP year.

Identify each action/service being funded and provided on a schoolwide or LEA-wide basis. Include the required descriptions supporting each
schoolwide or LEA-wide use of funds (see instructions).

All students will receive the services as written in goals 1, 2, 3, 4, and 6 above.

Goals 5A, 5B, 5D, 5E are specific and principally-directed for unduplicated pupils as per the action narratives. Unduplicated pupils will specifically receive
services above and beyond the other students, to ensure the charter effectively meets its goals for these qualifying students.

In summary, these goals include:
¢ Use the AIMM process to specifically coach principals to increase student achievement for unduplicated pupils;
¢ Continue to increase number of MiFis being used by students who do not have internet access at home due to unduplicated pupil status; and
¢ Continue to hire and train Assistant Classroom Educators (ACES) for all academy classrooms to specifically assist unduplicated pupils in grades K-5.
¢ Increase services to English Learners as described in goal 5E



Addendum

The Local Control and Accountability Plan (LCAP) and Annual Update Template documents and communicates
local educational agencies’ (LEAs) actions and expenditures to support student outcomes and overall
performance. The LCAP is a three-year plan, which is reviewed and updated annually, as required. Charter
schools may complete the LCAP to align with the term of the charter school’s budget, typically one year, which
is submitted to the school’s authorizer. The LCAP and Annual Update Template must be completed by all LEAs
each year.

For school districts, the LCAP must describe, for the school district and each school within the district, goals and
specific actions to achieve those goals for all students and each student group identified by the Local Control
Funding Formula (LCFF) (ethnic, socioeconomically disadvantaged, English learners, foster youth, pupils with
disabilities, and homeless youth), for each of the state priorities and any locally identified priorities.

For county offices of education, the LCAP must describe, for each county office of education-operated school
and program, goals and specific actions to achieve those goals for all students and each LCFF student group
funded through the county office of education (students attending juvenile court schools, on probation or
parole, or expelled under certain conditions) for each of the state priorities and any locally identified priorities.
School districts and county offices of education may additionally coordinate and describe in their LCAPs
services funded by a school district that are provided to students attending county-operated schools and
programes, including special education programs.

If a county superintendent of schools has jurisdiction over a single school district, the county board of
education and the governing board of the school district may adopt and file for review and approval a single
LCAP consistent with the requirements in Education Code (EC) sections 52060, 52062, 52066, 52068, and
52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of
schools) all budgeted and actual expenditures are aligned.

Charter schools must describe goals and specific actions to achieve those goals for all students and each LCFF
subgroup of students including students with disabilities and homeless youth, for each of the state priorities
that apply for the grade levels served or the nature of the program operated by the charter school, and any
locally identified priorities. For charter schools, the inclusion and description of goals for state priorities in the
LCAP may be modified to meet the grade levels served and the nature of the programs provided, including
modifications to reflect only the statutory requirements explicitly applicable to charter schools in the EC.
Changes in LCAP goals and actions/services for charter schools that result from the annual update process do
not necessarily constitute a material revision to the school’s charter petition.



For questions related to specific sections of the template, please see instructions below:

Instructions: Linked Table of Contents

Plan Summary
Annual Update

Stakeholder Engagement

Goals, Actions, and Services

Planned Actions/Services

Demonstration of Increased or Improved Services for Unduplicated Students

For additional questions or technical assistance related to completion of the LCAP template, please contact the
local county office of education, or the CDE’s Local Agency Systems Support Office at: 916-319-0809 or by
email at: Icff@cde.ca.qgov.

Plan Summary

The LCAP is intended to reflect an LEA’s annual goals, actions, services and expenditures within a fixed three-
year planning cycle. LEAs must include a plan summary for the LCAP each year.

When developing the LCAP, enter the appropriate LCAP year, and address the prompts provided in these
sections. When developing the LCAP in year 2 or year 3, enter the appropriate LCAP year and replace the
previous summary information with information relevant to the current year LCAP.

In this section, briefly address the prompts provided. These prompts are not limits. LEAs may include
information regarding local program(s), community demographics, and the overall vision of the LEA. LEAs may
also attach documents (e.g., the California School Dashboard data reports) if desired and/or include charts
illustrating goals, planned outcomes, actual outcomes, or related planned and actual expenditures.

An LEA may use an alternative format for the plan summary as long as it includes the information specified in
each prompt and the budget summary table.

The reference to California School Dashboard means the California School Dashboard adopted by the State
Board of Education under EC Section 52064.5.

Comprehensive Support and Improvement

An LEA with a school or schools identified for comprehensive support and improvement (CSI) under the
Every Student Succeeds Act must respond to the following prompts:

e Schools Identified: Identify the schools within the LEA that have been identified for CSI.

e Support for Identified Schools: Describe how the LEA supported the identified schools in developing
CSl plans that included a school-level needs assessment, evidence-based interventions, and the
identification of any resource inequities to be addressed through the implementation of the CSI plan.

e Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the
implementation and effectiveness of the CSI plan to support student and school improvement.



Annual Update

The planned goals, expected outcomes, actions/services, and budgeted expenditures must be copied verbatim
from the previous year’s* approved LCAP; in addition, list the state and/or local priorities addressed by the
planned goals. Minor typographical errors may be corrected.

* For example, for LCAP year 2017/18 of the 2017/18 — 2019/20 LCAP, review the goals in the 2016/17
LCAP. Moving forward, review the goals from the most recent LCAP year. For example, LCAP year 2020/21
will review goals from the 2019/20 LCAP year, which is the last year of the 2017/18 —2019/20 LCAP.

Annual Measurable Outcomes

For each goal in the prior year, identify and review the actual measurable outcomes as compared to
the expected annual measurable outcomes identified in the prior year for the goal.

Actions/Services

Identify the planned Actions/Services and the budgeted expenditures to implement these actions
toward achieving the described goal. Identify the actual actions/services implemented to meet the
described goal and the estimated actual annual expenditures to implement the actions/services. As
applicable, identify any changes to the students or student groups served, or to the planned location of
the actions/services provided.

Analysis

Using actual annual measurable outcome data, including data from the California School Dashboard,
analyze whether the planned actions/services were effective in achieving the goal. Respond to the
prompts as instructed.

e Describe the overall implementation of the actions/services to achieve the articulated goal.
Include a discussion of relevant challenges and successes experienced with the implementation
process.

e Describe the overall effectiveness of the actions/services to achieve the articulated goal as
measured by the LEA.

e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.
Minor variances in expenditures or a dollar-for-dollar accounting is not required.

e Describe any changes made to this goal, expected outcomes, metrics, or actions and services to
achieve this goal as a result of this analysis and analysis of the data provided in the California
School Dashboard, as applicable. Identify where those changes can be found in the LCAP.

Stakeholder Engagement

Meaningful engagement of parents, students, and other stakeholders, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. EC
identifies the minimum consultation requirements for school districts and county offices of education as
consulting with teachers, principals, administrators, other school personnel, local bargaining units of the
school district, parents, and pupils in developing the LCAP. EC requires charter schools to consult with
teachers, principals, administrators, other school personnel, parents, and pupils in developing the LCAP. In
addition, EC Section 48985 specifies the requirements for the translation of notices, reports, statements, or
records sent to a parent or guardian.



The LCAP should be shared with, and LEAs should request input from, school site-level advisory groups, as
applicable (e.g., school site councils, English Learner Advisory Councils, student advisory groups, etc.), to
facilitate alignment between school-site and district-level goals and actions. An LEA may incorporate or
reference actions described in other plans that are being undertaken to meet specific goals.

Instructions: The stakeholder engagement process is an ongoing, annual process. The requirements for
this section are the same for each year of a three-year LCAP. When developing the LCAP, enter the
appropriate LCAP year, and describe the stakeholder engagement process used to develop the LCAP and
Annual Update. When developing the LCAP in year 2 or year 3, enter the appropriate LCAP year and
replace the previous stakeholder narrative(s) and describe the stakeholder engagement process used to
develop the current year LCAP and Annual Update.

School districts and county offices of education: Describe the process used to consult with the
Parent Advisory Committee, the English Learner Parent Advisory Committee, parents, students,
school personnel, the LEA’s local bargaining units, and the community to inform the development
of the LCAP and the annual review and analysis for the indicated LCAP year.

Charter schools: Describe the process used to consult with teachers, principals, administrators,
other school personnel, parents, and students to inform the development of the LCAP and the
annual review and analysis for the indicated LCAP year.

Describe how the consultation process impacted the development of the LCAP and annual update for the
indicated LCAP year, including the goals, actions, services, and expenditures.

Goals, Actions, and Services

LEAs must include a description of the annual goals, for all students and each LCFF identified group of
students, to be achieved for each state priority as applicable to type of LEA. An LEA may also include additional
local priorities. This section shall also include a description of the specific planned actions an LEA will take to
meet the identified goals, and a description of the expenditures required to implement the specific actions.

School districts and county offices of education: The LCAP is a three-year plan, which is reviewed and
updated annually, as required.

Charter schools: The number of years addressed in the LCAP may align with the term of the charter
schools budget, typically one year, which is submitted to the school’s authorizer. If year 2 and/or year 3
is not applicable, charter schools must specify as such.

New, Modified, Unchanged

Goal

As part of the LCAP development process, which includes the annual update and stakeholder
engagement, indicate if the goal, identified need, related state and/or local priorities, and/or expected
annual measurable outcomes for the current LCAP year or future LCAP years are modified or
unchanged from the previous year’s LCAP; or, specify if the goal is new.

State the goal. LEAs may number the goals using the “Goal #” box for ease of reference. A goal is a
broad statement that describes the desired result to which all actions/services are directed. A goal
answers the question: What is the LEA seeking to achieve?

Related State and/or Local Priorities



List the state and/or local priorities addressed by the goal. The LCAP must include goals that address
each of the state priorities, as applicable to the type of LEA, and any additional local priorities;
however, one goal may address multiple priorities. (Link to State Priorities)

Identified Need

Describe the needs that led to establishing the goal. The identified needs may be based on
guantitative or qualitative information, including, but not limited to, results of the annual update
process or performance data from the California School Dashboard, as applicable.

Expected Annual Measurable Outcomes

For each LCAP year, identify the metric(s) or indicator(s) that the LEA will use to track progress toward
the expected outcomes. LEAs may identify metrics for specific student groups. Include in the baseline
column the most recent data associated with this metric or indicator available at the time of adoption
of the LCAP for the first year of the three-year plan. The most recent data associated with a metric or
indicator includes data as reported in the annual update of the LCAP year immediately preceding the
three-year plan, as applicable. The baseline data shall remain unchanged throughout the three-year
LCAP. In the subsequent year columns, identify the progress to be made in each year of the three-year
cycle of the LCAP. Consider how expected outcomes in any given year are related to the expected
outcomes for subsequent years.

The metrics may be quantitative or qualitative, but at minimum an LEA must use the applicable
required metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. For
the student engagement priority metrics, as applicable, LEAs must calculate the rates as described in
the LCAP Template Appendix, sections (a) through (d).

Planned Actions/Services

For each action/service, the LEA must complete either the section “For Actions/Services not included
as contributing to meeting Increased or Improved Services Requirement” or the section “For
Actions/Services included as contributing to meeting the Increased or Improved Services
Requirement.” The LEA shall not complete both sections for a single action.

For Actions/Services Not Contributing to Meeting the Increased or Improved Services Requirement

Students to be Served

The “Students to be Served” box is to be completed for all actions/services except for those which are
included by the LEA as contributing to meeting the requirement to increase or improve services for
unduplicated students. Indicate in this box which students will benefit from the actions/services by
entering “All”, “Students with Disabilities”, or “Specific Student Group(s)”. If “Specific Student
Group(s)” is entered, identify the specific student group(s) as appropriate.

Location(s)

Identify the location where the action/services will be provided. If the services are provided to all
schools within the LEA, the LEA must identify “All Schools”. If the services are provided to specific
schools within the LEA or specific grade spans only, the LEA must enter “Specific Schools” or “Specific
Grade Spans”. Identify the individual school or a subset of schools or grade spans (e.g., all high schools
or grades K-5), as appropriate.

Charter schools operating more than one site, authorized within the same charter petition, may
choose to distinguish between sites by entering “Specific Schools” and identifying the site(s) where
the actions/services will be provided. For charter schools operating only one site, “All Schools” and



“Specific Schools” may be synonymous and, therefore, either would be appropriate. Charter
schools may use either term provided they are used in a consistent manner through the LCAP.

For Actions/Services Contributing to Meeting the Increased or Improved Services Requirement:

Students to be Served

For any action/service contributing to the LEA’s overall demonstration that it has increased or
improved services for unduplicated students above what is provided to all students (see
Demonstration of Increased or Improved Services for Unduplicated Students section, below), the LEA
must identify the unduplicated student group(s) being served.

Scope of Service

For each action/service contributing to meeting the increased or improved services requirement,
identify the scope of service by indicating “LEA-wide”, “Schoolwide”, or “Limited to Unduplicated
Student Group(s)”. The LEA must identify one of the following three options:

o If the action/service is being funded and provided to upgrade the entire educational program of
the LEA, enter “LEA-wide.”

e If the action/service is being funded and provided to upgrade the entire educational program of
a particular school or schools, enter “schoolwide”.

e If the action/service being funded and provided is limited to the unduplicated students
identified in “Students to be Served”, enter “Limited to Unduplicated Student Group(s)”.

For charter schools and single-school school districts, “LEA-wide” and “Schoolwide” may be
synonymous and, therefore, either would be appropriate. For charter schools operating multiple
schools (determined by a unique CDS code) under a single charter, use “LEA-wide” to refer to all
schools under the charter and use “Schoolwide” to refer to a single school authorized within the
same charter petition. Charter schools operating a single school may use “LEA-wide” or
“Schoolwide” provided these terms are used in a consistent manner through the LCAP.

Location(s)

Identify the location where the action/services will be provided. If the services are provided to all
schools within the LEA, the LEA must indicate “All Schools”. If the services are provided to specific
schools within the LEA or specific grade spans only, the LEA must enter “Specific Schools” or “Specific
Grade Spans”. Identify the individual school or a subset of schools or grade spans (e.g., all high schools
or grades K-5), as appropriate.

Charter schools operating more than one site, authorized within the same charter petition, may
choose to distinguish between sites by entering “Specific Schools” and identify the site(s) where
the actions/services will be provided. For charter schools operating only one site, “All Schools” and
“Specific Schools” may be synonymous and, therefore, either would be appropriate. Charter
schools may use either term provided they are used in a consistent manner through the LCAP.

Actions/Services

For each LCAP year, identify the actions to be performed and services provided to meet the described
goal. Actions and services that are implemented to achieve the identified goal may be grouped
together. LEAs may number the action/service using the “Action #” box for ease of reference.

New/Modified/Unchanged:



e Enter “New Action” if the action/service is being added in any of the three years of the
LCAP to meet the articulated goal.

e Enter “Modified Action” if the action/service was included to meet an articulated goal and
has been changed or modified in any way from the prior year description.

e Enter “Unchanged Action” if the action/service was included to meet an articulated goal
and has not been changed or modified in any way from the prior year description.

o If a planned action/service is anticipated to remain unchanged for the duration of
the plan, an LEA may enter “Unchanged Action” and leave the subsequent year
columns blank rather than having to copy/paste the action/service into the
subsequent year columns. Budgeted expenditures may be treated in the same way
as applicable.

Note: The goal from the prior year may or may not be included in the current three-year LCAP. For
example, when developing year 1 of the LCAP, the goals articulated in year 3 of the preceding
three-year LCAP will be from the prior year.

Charter schools may complete the LCAP to align with the term of the charter school’s budget that is
submitted to the school’s authorizer. Accordingly, a charter school submitting a one-year budget to its
authorizer may choose not to complete the year 2 and year 3 portions of the “Goals, Actions, and
Services” section of the template. If year 2 and/or year 3 is not applicable, charter schools must
specify as such.

Budgeted Expenditures

For each action/service, list and describe budgeted expenditures for each school year to implement
these actions, including where those expenditures can be found in the LEA’s budget. The LEA must
reference all fund sources for each proposed expenditure. Expenditures must be classified using the
California School Accounting Manual as required by EC sections 52061, 52067, and 47606.5.

Expenditures that are included more than once in an LCAP must be indicated as a duplicated
expenditure and include a reference to the goal and action/service where the expenditure first appears
in the LCAP.

If a county superintendent of schools has jurisdiction over a single school district, and chooses to
complete a single LCAP, the LCAP must clearly articulate to which entity’s budget (school district or
county superintendent of schools) all budgeted expenditures are aligned.

Demonstration of Increased or Improved Services for Unduplicated
Students

This section must be completed for each LCAP year. When developing the LCAP in year 2 or year 3, copy the
“Demonstration of Increased or Improved Services for Unduplicated Students” table and enter the
appropriate LCAP year. Using the copy of the section, complete the section as required for the current year
LCAP. Retain all prior year sections for each of the three years within the LCAP.

Estimated Supplemental and Concentration Grant Funds

Identify the amount of funds in the LCAP year calculated on the basis of the number and concentration
of low income, foster youth, and English learner students as determined pursuant to California Code of
Regulations, Title 5 (5 CCR) Section 15496(a)(5).



Percentage to Increase or Improve Services

Identify the percentage by which services for unduplicated pupils must be increased or improved as
compared to the services provided to all students in the LCAP year as calculated pursuant to 5 CCR
Section 15496(a)(7).

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated
pupils are increased or improved by at least the percentage calculated as compared to services provided for all
students in the LCAP year. To improve services means to grow services in quality and to increase services
means to grow services in quantity. This description must address how the action(s)/service(s) limited for one
or more unduplicated student group(s), and any schoolwide or districtwide action(s)/service(s) supported by
the appropriate description, taken together, result in the required proportional increase or improvement in
services for unduplicated pupils.

If the overall increased or improved services include any actions/services being funded and provided on a
schoolwide or districtwide basis, identify each action/service and include the required descriptions supporting
each action/service as follows.

For those services being provided on an LEA-wide basis:

e For school districts with an unduplicated pupil percentage of 55% or more, and for charter schools and
county offices of education: Describe how these services are principally directed to and effective in
meeting its goals for unduplicated pupils in the state and any local priorities.

e For school districts with an unduplicated pupil percentage of less than 55%: Describe how these services
are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any
local priorities. Also describe how the services are the most effective use of the funds to meet these
goals for its unduplicated pupils. Provide the basis for this determination, including any alternatives
considered, supporting research, experience or educational theory.

For school districts only, identify in the description those services being funded and provided on a schoolwide
basis, and include the required description supporting the use of the funds on a schoolwide basis:

e For schools with 40% or more enrollment of unduplicated pupils: Describe how these services are
principally directed to and effective in meeting its goals for its unduplicated pupils in the state and any
local priorities.

e For school districts expending funds on a schoolwide basis at a school with less than 40% enrollment of
unduplicated pupils: Describe how these services are principally directed to and how the services are
the most effective use of the funds to meet its goals for English learners, low income students and
foster youth, in the state and any local priorities.



State Priorities

Priority 1: Basic Services addresses the degree to which:
A. Teachers in the LEA are appropriately assigned and fully credentialed in the subject area and for the pupils they
are teaching;
B. Pupils in the school district have sufficient access to the standards-aligned instructional materials; and
C. School facilities are maintained in good repair.
Priority 2: Implementation of State Standards addresses:
A. The implementation of state board adopted academic content and performance standards for all students,
which are:
a. English Language Arts — Common Core State Standards (CCSS) for English Language Arts
Mathematics — CCSS for Mathematics
English Language Development (ELD)
Career Technical Education
Health Education Content Standards
History-Social Science
Model School Library Standards
Physical Education Model Content Standards
Next Generation Science Standards
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j. Visual and Performing Arts
k. World Language; and

B. How the programs and services will enable English learners to access the CCSS and the ELD standards for

purposes of gaining academic content knowledge and English language proficiency.
Priority 3: Parental Involvement addresses:

A. The efforts the school district makes to seek parent input in making decisions for the school district and each
individual school site;

B. How the school district will promote parental participation in programs for unduplicated pupils; and

C. How the school district will promote parental participation in programs for individuals with exceptional needs.

Priority 4: Pupil Achievement as measured by all of the following, as applicable:

A. Statewide assessments;

B. The percentage of pupils who have successfully completed courses that satisfy University of California (UC) or
California State University (CSU) entrance requirements, or programs of study that align with state board
approved career technical educational standards and framework;

C. The percentage of English learner pupils who make progress toward English proficiency as measured by the
English Language Proficiency Assessments for California (ELPAC);

D. The English learner reclassification rate;

E. The percentage of pupils who have passed an advanced placement examination with a score of 3 or higher; and

F. The percentage of pupils who participate in, and demonstrate college preparedness pursuant to, the Early
Assessment Program, or any subsequent assessment of college preparedness.

Priority 5: Pupil Engagement as measured by all of the following, as applicable:

A. School attendance rates;

B. Chronic absenteeism rates;

C. Middle school dropout rates;

D. High school dropout rates; and

E. High school graduation rates;

Priority 6: School Climate as measured by all of the following, as applicable:



Pupil suspension rates;
B. Pupil expulsion rates; and
Other local measures, including surveys of pupils, parents, and teachers on the sense of safety and school
connectedness.
Priority 7: Course Access addresses the extent to which pupils have access to and are enrolled in:
A. A broad course of study including courses described under EC sections 51210 and 51220(a)-(i), as applicable;
B. Programs and services developed and provided to unduplicated pupils; and
C. Programs and services developed and provided to individuals with exceptional needs.
Priority 8: Pupil Outcomes addresses pupil outcomes, if available, for courses described under EC sections 51210 and
51220(a)-(i), as applicable.
Priority 9: Coordination of Instruction of Expelled Pupils (COE Only) addresses how the county superintendent of
schools will coordinate instruction of expelled pupils.
Priority 10. Coordination of Services for Foster Youth (COE Only) addresses how the county superintendent of schools
will coordinate services for foster children, including:
A. Working with the county child welfare agency to minimize changes in school placement
B. Providing education-related information to the county child welfare agency to assist in the delivery of services to
foster children, including educational status and progress information that is required to be included in court
reports;
C. Responding to requests from the juvenile court for information and working with the juvenile court to ensure
the delivery and coordination of necessary educational services; and
D. Establishing a mechanism for the efficient expeditious transfer of health and education records and the health
and education passport.
Local Priorities address:
A. Local priority goals; and
B. Methods for measuring progress toward local goals.



APPENDIX A: PRIORITIES 5 AND 6 RATE CALCULATION
INSTRUCTIONS

For the purposes of completing the LCAP in reference to the state priorities under EC sections 52060 and
52066, as applicable to type of LEA, the following shall apply:

(a) “Chronic absenteeism rate” shall be calculated as follows:

(1) The number of K-8 students who were absent 10 percent or more of the school days excluding
students who were:

(A) enrolled less than 31 days
(B) enrolled at least 31 days but did not attend at least one day

(C) flagged as exempt in the district attendance submission. K-8 students are considered to be
exempt if they:

(i) are enrolled in a Non-Public School
(ii) receive instruction through a home or hospital instructional setting
(iii) are attending a community college full-time.
(2) The number of students who meet the enrollment requirements.
(3) Divide (1) by (2).
(b) “High school dropout rate” shall be calculated as follows:

(1) The number of cohort members who dropout by the end of year 4 in the cohort where “cohort” is
defined as the number of first-time grade 9 pupils in year 1 (starting cohort) plus pupils who
transfer in, minus pupils who transfer out, emigrate, or die during school years 1, 2, 3, and 4.

(2) The total number of cohort members.
(3) Divide (1) by (2).

(c) “High school graduation rate” shall be calculated as follows:
(1) For a 4-Year Cohort Graduation Rate:

(A) The number of students in the cohort who earned a regular high school diploma by the end of
year 4 in the cohort.

(B) The total number of students in the cohort.
(C) Divide (1) by (2).
(2) For a Dashboard Alternative Schools Status (DASS) Graduation Rate:

(A) The number of students who either graduated as grade 11 students or who earned any of the
following:

(i) a regular high school diploma
(i) a High School Equivalency Certificate
(iii) an adult education diploma

(iv) a Certificate of Completion and was eligible for the California Alternative Assessment if
under the age of 20.



(B) The number of students in the DASS graduation cohort.
(C) Divide (1) by (2).
(d) “Suspension rate” shall be calculated as follows:

(1) The unduplicated count of pupils involved in one or more incidents for which the pupil was
suspended during the academic year (July 1 —June 30).

(2) The unduplicated count of pupils with a primary, secondary, or short-term enrollment during the
academic year (July 1 —June 30).

(3) Divide (1) by (2).
(e) “Expulsion rate” shall be calculated as follows:

(1) The unduplicated count of pupils involved in one or more incidents for which the pupil was
expelled during the academic year (July 1 —June 30).

(2) The unduplicated count of pupils with a primary, secondary, or short-term enrollment during the
academic year (July 1 —June 30).

(3) Divide (1) by (2).

NOTE: Authority cited: Sections 42238.07 and 52064, Education Code. Reference: Sections 2574, 2575,
42238.01, 42238.02, 42238.03, 42238.07, 47605, 47605.6, 47606.5, 48926, 52052, 52060, 52061, 52062,
52063, 52064, 52066, 52067, 52068, 52069, 52070, 52070.5, and 64001,; 20 U.S.C. Sections 6312 and 6314.



APPENDIX B: GUIDING QUESTIONS

Guiding Questions: Annual Review and Analysis

1)

2)

3)

4)

5)

6)

How have the actions/services addressed the needs of all pupils and did the provisions of those
services result in the desired outcomes?

How have the actions/services addressed the needs of all subgroups of pupils identified pursuant to EC
Section 52052, including, but not limited to, English learners, low-income pupils, and foster youth; and
did the provision of those actions/services result in the desired outcomes?

How have the actions/services addressed the identified needs and goals of specific school sites and
were these actions/services effective in achieving the desired outcomes?

What information (e.g., quantitative and qualitative data/metrics) was examined to review progress
toward goals in the annual update?

What progress has been achieved toward the goal and expected measurable outcome(s)? How
effective were the actions and services in making progress toward the goal? What changes to goals,
actions, services, and expenditures are being made in the LCAP as a result of the review of progress
and assessment of the effectiveness of the actions and services?

What differences are there between budgeted expenditures and estimated actual annual
expenditures? What were the reasons for any differences?

Guiding Questions: Stakeholder Engagement

1)

2)

3)

4)

5)

6)

How have applicable stakeholders (e.g., parents and pupils, including parents of unduplicated pupils
and unduplicated pupils identified in EC Section 42238.01; community members; local bargaining units;
LEA personnel; county child welfare agencies; county office of education foster youth services
programs, court-appointed special advocates, and other foster youth stakeholders; community
organizations representing English learners; and others as appropriate) been engaged and involved in
developing, reviewing, and supporting implementation of the LCAP?

How have stakeholders been included in the LEA’s process in a timely manner to allow for engagement
in the development of the LCAP?

What information (e.g., quantitative and qualitative data/metrics) was made available to stakeholders
related to the state priorities and used by the LEA to inform the LCAP goal setting process? How was
the information made available?

What changes, if any, were made in the LCAP prior to adoption as a result of written comments or
other feedback received by the LEA through any of the LEA’s engagement processes?

What specific actions were taken to meet statutory requirements for stakeholder engagement
pursuant to EC sections 52062, 52068, or 47606.5, as applicable, including engagement with
representatives of parents and guardians of pupils identified in EC Section 42238.017?

What specific actions were taken to consult with pupils to meet the requirements 5 CCR Section
15495(a)?



7)

How has stakeholder involvement been continued and supported? How has the involvement of these
stakeholders supported improved outcomes for pupils, including unduplicated pupils, related to the
state priorities?

Guiding Questions: Goals, Actions, and Services

1)

2)

3)

4)

5)

6)

7)

8)

9)

What are the LEA’s goal(s) to address state priorities related to “Conditions of Learning”: Basic Services
(Priority 1), the Implementation of State Standards (Priority 2), and Course Access (Priority 7)?

What are the LEA’s goal(s) to address state priorities related to “Pupil Outcomes”: Pupil Achievement
(Priority 4), Pupil Outcomes (Priority 8), Coordination of Instruction of Expelled Pupils (Priority 9 — COE
Only), and Coordination of Services for Foster Youth (Priority 10 — COE Only)?

What are the LEA’s goal(s) to address state priorities related to parent and pupil “Engagement”:
Parental Involvement (Priority 3), Pupil Engagement (Priority 5), and School Climate (Priority 6)?

What are the LEA’s goal(s) to address any locally-identified priorities?

How have the unique needs of individual school sites been evaluated to inform the development of
meaningful district and/or individual school site goals (e.g., input from site level advisory groups, staff,
parents, community, pupils; review of school level plans; in-depth school level data analysis, etc.)?
What are the unique goals for unduplicated pupils as defined in EC Section 42238.01 and groups as
defined in EC Section 52052 that are different from the LEA’s goals for all pupils?

What are the specific expected measurable outcomes associated with each of the goals annually and
over the term of the LCAP?

What information (e.g., quantitative and qualitative data/metrics) was considered/reviewed to
develop goals to address each state or local priority?

What information was considered/reviewed for individual school sites?

10) What information was considered/reviewed for subgroups identified in EC Section 520527

11) What actions/services will be provided to all pupils, to subgroups of pupils identified pursuant to EC

Section 52052, to specific school sites, to English learners, to low-income pupils, and/or to foster youth
to achieve goals identified in the LCAP?

12) How do these actions/services link to identified goals and expected measurable outcomes?

13) What expenditures support changes to actions/services as a result of the goal identified? Where can

these expenditures be found in the LEA’s budget?

Prepared by the California Department of Education, January 2019
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ENGLISH

ENGLISH 1 Grade: 9

Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “b”

Transcript abbreviation: English1A/English1B

Prerequisite: None

This is a one year, 10 unit course in English 1, generally
completed in 9" grade. English 1 encourages students to be
informed, thoughtful, and independent readers, writers,
speakers, and listeners. This course will emphasize the close
reading, evidence-based analysis, and critical thinking skills
students will need to be successful in this English course and
future English courses. It provides students ample
opportunity to read, comprehend, evaluate, and analyze
complex literature and informational texts from a variety of
authors and genres, both classic and contemporary. Students
will learn to make inferences about what they read and cite
evidence from texts to support their conclusions and analysis.
Students will produce a variety of writing pieces including
informal and formal pieces and complete narrative,
explanatory, research assignments ranging in length for
different audiences and purposes. Students will use the
writing process to write coherent and focused essays and
written responses.

ENGLISH 2 Grade: 10

Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “b”

Transcript abbreviation: English2A/English2B

Prerequisite: English |

This is a one year, 10 unit course in English 2, generally
completed in 10" grade. English 2 is focused on providing
students with the opportunity to engage in essential skills
They will read and understand literature and informational
texts. Students will make connections between literature and
informational texts to practice critical thinking and analysis.
Developing writing skills using the writing process to write for
different purposes will be emphasized. Students will search
to answer questions or to solve a problem using multiple
sources. They will speak and write with a command of
English standard language conventions. Oral communication
of ideas through collaborative discussions and presentations
will be required.

ERWC (11th Grade) Grade: 11

Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “b”
Transcript abbreviation: ERWC(11th)A/ERWC(11th)B
Prerequisite: English | & 11

Expository Reading and Writing Course (ERWC) 11 is a
rigorous, college-preparatory course designed to engage
students in the discovery of who they are as persons, the
realization of the ways in which they can participate in
society, and their development as critical consumers and

effective communicators within society. Employing a
rhetorical, inquiry-based approach that fosters critical
thinking, student agency, and metacognition, the course
includes coursework designed in modules drawn from the
following categories: American foundational documents,
American drama, American literature, research, and
contemporary issues. Students will progress through
coursework along an “arc.” Through this arc, students will
prepare to read challenging texts, read with purpose,
question what they read, discover what they think, and write
rhetorically about texts. By the end of the course, students will
have read a range of literary and nonfiction text genres and
produce culminating projects, including academic essays,
research reports, and multimedia presentations, from initial
draft to final revision and editing.

ERWC (12th Grade)
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “b”

Transcript abbreviation: ExpRdWrtA / ExpRdWrtB

Prerequisite: English |, I, & lII/ERWC (11th Grade)

This is a one year, 10 unit course in ERWC, generally
completed in 12th grade. The goal of the Expository Reading
and Writing Course (ERWC) is to prepare seniors for the
literacy demands of higher education. Students successfully
completing this course develop skills, knowledge, processes,
and dispositions in the following areas of academic literacy:
reading rhetorically, writing rhetorically, listening and
speaking rhetorically, and habits of mind. Through a
sequence of eight to ten rigorous instructional modules,
students in this yearlong, rhetoric-based course develop
advanced proficiency in expository, analytical, and
argumentative reading and writing. The cornerstone of the
course presents a scaffolded process for helping students
read, comprehend, and respond to nonfiction and literary
texts. Modules also provide instruction in research methods
and documentation conventions. Students will be expected to
increase their awareness of the rhetorical strategies
employed by authors and to apply those strategies to their
own writing. They will read closely to examine the
relationship between an author’s argument or theme and his
or her audience and purpose; to analyze the impact of
structural and rhetorical strategies; and to examine the social,
political, and philosophical assumptions that underlie the
text. By the end of the course, students will be expected to
use this process independently when reading unfamiliar texts
and writing in response to them

Grade: 12
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ALGEBRA 1 Grade: 9
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “c”

Transcript abbreviation: AlgebralA/AlgebralB

Prerequisite: Pre-Algebra or Math 8

Algebra 1 is the first course in the traditional high school
math sequence, and fulfills the Algebra graduation
requirement. This mastery based class will blend at home
online education with hands-on face to face interaction. The
students will build upon their previous knowledge by
exploring quantities and relationships, linear relationships,
sequences, linear regressions, linear functions, linear
inequalities, system of equations and inequalities, exponential
functions and quadratic equations. Students will also learn
about the place of statistical analysis in our world through
learning to describe both one- and two-variable statistics.

GEOMETRY Grade: 9-12
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “c”

Transcript abbreviation: Geom A/Geom B

Prerequisite: Algebra 1 or Math 1 with a C or better
Geometry is the second course in the traditional high school
math sequence. This mastery based class will blend at home
online education with hands-on face to face interaction.
Students will explore using a rectangular coordinate system,
composing shapes, rigid motions, congruence through
transformations, line and angle relationships, using
congruence theorems, similarity, right triangle trigonometry,
circles and volume, conic sections, and conditional
probability.

Algebra 2 Grade: 10-12
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “c”

Transcript abbreviation: Algebra2A/Algebra2B
Prerequisite: Algebra | with a C or better

making inferences and justifying

conclusions.Algebra 2 is the final course in the high school
three course series. This mastery based class will blend at
home online education with hands-on face to face to
interaction. Students will build on their Algebra 1 and
Geometry experience. They will explore analyzing patterns,
composing and decomposing functions, polynomial functions,
factors and zeros, polynomial models, rational functions,
radical functions, exponential and logarithmic functions and
equations, growth modeling, trigonometric relationships and
equations, Interpreting data in normal distributions,

making inferences and justifying conclusions.
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PRE-CALCULUS (w/ Trigonometry) Grade: 10-12

Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “c”
Transcript abbreviation: PreCalcA/PreCalcB
PrErequisite: Algebra 1, Geometry, and Algebra 2 with a C or
better.

This is a one year, 10 unit course in Pre-Calculus (with
trigonometry), generally completed in 11th or 12th grade.
Pre-Calculus serves as an advanced level of mathematics
concentrating on algebra and functions, maxima/minima
problems, average rate of change, compound interest, which
will lead into the discussion of trigonometry. Students will be
able to utilize advanced technologies to assist in solving
problems, as well as will be able to apply material learned in
class to real life examples.

PROBABILITY & STATISTICS Grade: 11-12
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “c”

Transcript abbreviation: ProbStatA/ProbStatB

Prerequisite: Algebra Il with a C or better

Probability and Statistics follows introductory algebra and
geometry, going in depth about the nature of data, its
context, representation, and interpretation, as well as the
fundamentals of probability and randomness. Context is
considered key to the understanding of data and problems.
The course incorporates a wide variety of empirical statistical
data with meaningful questions linked to its interpretation in
real-world situations. Students use their graphing calculator,
and statistical software, to model and analyze data and
relationships between variables. The course emphasizes
verbal framing of questions and responses, not just number
solutions to exercises.

CALCULUS Grade: 12
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “c”

Transcript abbreviation: CalcA/CalcB

Prerequisite: Pre-Calculus

Calculus is a one year course designed to meet or exceed the
California State Standards for calculus. This course will
prepare students for college level Calculus. The course will
cover differential and elementary integral calculus at an
introductory level. After achieving this solid fundamental
understanding of calculus, our students will be well prepared
for the rigor of college level mathematics. Topics which will
be covered in Calculus include limits, derivatives, definite
integrals, indefinite integrals, and applications of these topics.
Topics will be explored graphically, numerically, algebraically,
and verbally. Subtopics include products, quotients, the
calculus of logarithmic functions, growth and decay, plane
and solid figures, algebraic calculus techniques, and the
calculus of motion.



Springs Charter Schools | 2020-2021 High School Course Description Catalog



HISTORY / SOCIAL SCIENCE

WORLD HISTORY Grade: 10
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “a”

Transcript abbreviation: WrldHisA/WrldHisB

Prerequisite: None

This is a one year, 10 unit course in World History, generally
completed in 10th grade. Students in grade 10 will study the
modern world from the late 18th century through the
present. Using a variety of texts and resources, students will
develop an understanding of the historical roots of current
world issues. Students will discuss current events as they
explore the ideals of democracy and other forms of
government in the modern world. Students will analyze world
events from differing perspectives and cultural
understandings.
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UNITED STATES HISTORY Grade: 11
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “a”

Transcript abbreviation: USHistA/USHistB

Prerequisite: World History

This is a one year, 10 unit course in United States History,
generally completed in 11th grade. Students will study the
history of the United States with an emphasis on the political,
social, economic, geographic, and cultural factors that have
shaped the course of events and allowed the United States to
develop and evolve as a country and world leader.

AMERICAN GOVERNMENT Grade: 12
Length of Course: 1 Semester Credits: 5
A-G Approved: Yes Category: “a”

Transcript abbreviation: AmerGov

Prerequisite: World History and United States History

This is a one semester, 5 unit course, generally completed in
12th grade.This course will include the study, exploration,
development, structure, function, and politics of the
American government at the federal, state, and local level.

Grade: 12
Credits: 5
Category: “g”

ECONOMICS

Length of Course: 1 Semester
A-G Approved: Yes
Transcript abbreviation: Econ
Prerequisite: World History, U.S. History

This is a one semester, 5 unit course, generally completed in
12th grade. The economics course will include examination of
the social, environmental, and international implications of
such concepts as supply and demand, government regulation
and intervention, poverty, unemployment, inflation, resource
depletion, and Third World development.



SCIENCE

THE LIVING EARTH
Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “d”

Transcript abbreviation: BiologyA/BiologyB

Prerequisite: NONE

This is a one-year, 10 unit course with required lab, generally
completed in 9th grade. This course presents life science and
selected Earth science CA NGSS Performance Expectations
organized into six embedded units. The sequence presented
begins with an understanding of the hierarchical organization
of organisms. Then students learn about energy and matter
by examining the role photosynthesis and cellular respiration
play in the flow of energy from the sun to living things. From
there the course moves to looking at the complex nature of
an organism by learning how DNA plays an essential role of
coding for proteins. Then those proteins are a starting place
to begin to study the structure and function of parts of an
organism. Then the course moves into inheritance of traits
and takes a look at how the DNA they studied in the previous
unit gets passed and how offspring inherit traits from the
parent. From here the course then takes a look at evolution,
taking their knowledge of how traits are passed and
examining how those traits are influenced over time to yield
greater biodiversity or even new species. Then the course
moves to ecosystems as a whole (looking at both living and
nonliving components), progressing into connections within
ecosystems and the interactions between the biotic and
abiotic factors. The course will take a bigger picture look at
ecosystems and the impacts that humans have on them,
especially in relation to climate change. The course ends by
coming back full circle to early earth and its atmospheric
changes that led to the Earth we know today.

Grade: 9

CHEMISTRY Grade: 10-12

Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “d”
Transcript abbreviation: ChemA/ChemB

Prerequisite: Algebra 1 or Math 1 with C- or better, The
Living Earth

This is a one-year, 10 unit course with required lab, generally
completed in 10th grade.This course in Chemistry with
required lab covers the structure and properties of matter.
Topics begin with the structure of atoms and progress
through atom interactions to form compounds and changes
that take place during chemical reactions. Organic, nuclear,
and biochemistry are covered at the end of the year. All
topics are supported with weekly laboratory experiences.
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PHYSICS Grade: 11-12

Length of Course: 1 Year Credits: 10 for full year
A-G Approved: Yes Category: “d”

Transcript abbreviation: PhysicsA/PhysicsB
Prerequisite/corequisite: Algebra 2 or Math 3 with C or
better

This is a one-year, 10 unit course with required lab, generally
completed in 11th grade. This course introduces the student
to the field of physics. Thi